Teaching and learning sequence summary
Belonging: ESOL unit standard 3477, version 7, Write recounts on familiar topics.

This is a formative unit designed to develop students’ understanding of the structure of a recount text and the language features used. Students will also become familiar with assessment language used in tasks. The teaching and learning sequences link to The Dimensions of Effective Practice. Lessons are built around 
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The teaching and learning sequences for this standard should be done after students have completed the formative reading unit for ESOL unit standard 2969 so that students can build on the receptive skills gained.

The sequence is designed for English language learners who have achieved ESOL level 1 writing standards.

Learning tasks

1) Activating prior knowledge about appropriate text structure of a recount.

Performance criteria addressed:

· orientation, record of events in chronological order, reorientation (1.1)

· ideas are organised into coherent paragraphs (1.2)

The activities support teachers in finding out what students know about the structure of recounts and help them to build on this knowledge.
2) Linking sentences in time order

Performance criteria addressed:

· write correct simple and compound sentences (1.3)

· use time connectives to link my sentences (1.3)

Activities build on what students know about simple and compound sentences in recount texts, and consolidate learning on the use of time order connectives.
3) Using the language features of a recount (1.4)

Performance criteria addressed:

· past tense verb forms

· pronoun forms 

· prepositional phrases to indicate time and place

· consolidate learning on temporal conjunctions to sequence events
Activities aim to develop explicit knowledge on the language features of a recount.

4) Writing, editing proofreading

Performance criteria addressed:

· editing writing to ensure the use of a range of vocabulary relevant to the topic, and appropriate to the sentence structure (1.5).

· editing and proofreading using a checklist (SN3)
Activities model correct use of appropriate vocabulary and good practice in the editing and proofreading work.
What is the impact of teaching and learning?

After the learning tasks students should complete the formative assessment task for level 2 unit standard 3477, version 7: Write recounts on familiar topics (ESOL).

After the formative assessment, teachers can identify evidence of students’ learning progress, as well as any gaps. Teachers should plan to build on what worked well, and to address learning needs by recycling tasks in the teaching and learning sequences.

When students are ready, they can complete the summative assessment for 3477.
Other assessment links for ‘Belonging’ level 2 
ESOL unit standard 2969: Read recounts in familiar contexts, version 7

ESOL unit standard 15007: Understand spoken information and instructions in familiar contexts, version 5

ESOL unit standard 1287: Talk about self in an interview using learnt language patterns, version 8

Curriculum links

Learning area: English

Focus: Writing

ELLP: Students will have completed stage 1 and be working on stage 2.

Written language: Write recounts on familiar topics (ESOL)

unit standard 3477, version 7

	Dimension of Effective Practice
	Teaching and learning sequence 1:
Activating prior knowledge
	Metacognitive prompts

	Knowledge of the learner
Expectations

Engaging learners with text

Instructional strategies

Knowledge of the learner


	Finding out about learners’ prior knowledge
Use the following learning tasks to find out what your students know about the structure of recounts and to build on this knowledge.

Teaching and learning purposes

· Text structure is appropriate to recount writing (1.1)

Range: orientation, record of events in chronological order, reorientation.

· Ideas are organised into coherent paragraphs (1.2)

Ensuring learners know the content and learning outcomes

Student learning outcomes 
I know:

· what the three main parts of a recount are

· when to start a new paragraph

Using approaches that build on prior knowledge

1. TL1: Reconstructing a recount text
The purpose of this activity is to activate prior knowledge about the structure of recounts at whole text level.

· In small groups students are given the TL1 Reconstructing recount text template and text.

· They identify the title, orientation, sequence of events and the reorientation.

· When groups report back, they need to explain reasons for the way they have ordered the text.

· Each group feeds back to the whole class, with every member of the group taking responsibility for feedback on at least one section, identifying the clues they used to decide on the order.  The TL1 Speaking Frame has been provided as a scaffold for students who need it.

Giving students many opportunities to first notice and then use new language

2. TL1: Sequencing events in paragraphs
The purpose of this activity is to focus on the language forms used to sequence events, and consolidate understanding about why paragraphs are used.

· Enlarge the TL1 ‘Sequencing events in paragraphs’, or project onto screen.

· With student input, circle the language that provides clues to the way the sequence of events should be ordered.

· Students then work in groups to decide on the sequence of events.

· When finished, they report back to class giving reasons for the order.

· Once correct order is agreed on teacher uses think aloud protocols to focus on why new paragraphs are created – orientation paragraph, sequence of events (one idea to one paragraph), reorientation paragraph.

Helping students achieve the same explicit learning outcomes using differentiated levels of support

3. TL1: Parallel Writing

The purpose is to encourage students to retain the existing structure (including language features) and only change content. Students who are more confident could be encouraged to write their own different orientation and reorientation paragraphs.

· Teacher chooses a similar topic e.g. a trip to a familiar place.

· In small groups students rewrite texts changing the words that are underlined.

· Each student has a different coloured pen and the group leader ensures that all students contribute equally.

Variations for further practice

Barrier cloze: Students have copies of the same text but each student has different words deleted from the text. The students read their text to each other and fill in the missing gaps.

Running
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In groups of five, one student goes to the notice board where the text is displayed. They read a section of the text and come back and dictate it to the rest of the group. Each group member should dictate one paragraph.

Monitoring student learning

Reflection

Students reflect on what they have learnt by completing the following sentences:

People write recounts to …
I need to begin a new paragraph when...

An orientation needs to include...

The sequence of events needs to...

A reorientation needs to include...


	Have I linked to students’ receptive knowledge of recount structure from reading recounts?

Are my students familiar with the terms orientation, sequence of events, and reorientation?

Are my students able to explain the way they have ordered the recount?

Are my students using their knowledge of text structure to help them organise content? 

Which students are actively participating? How can I group students to ensure support for those who need it?

Are students at the stage where they can decide what level of support they need?

What language are the students using during group work?

Am I confident that all students are ready to move on to the next stage?


1. TL1: Reconstructing a recount text  (template)

 Title: _________________________________

	Orientation
Gives background information. Tells when it happened, where it happened, who it happened to and sometimes why it happened.

Sequence of events 

Tells what happened in the order it happened.

Reorientation

Tells how it ended and the thoughts and feelings of those involved. It often links to the orientation.
	


1. TL1: Reconstructing a recount text  (sections)

Students cut up sections and place in the correct place on the template.

	In the evening we packed up and went back home on the bus. We were tired but felt happy after a very good time.
 

	At 8 o’clock on Wednesday morning we met our teachers at school. Then we travelled for three hours on the bus to Rotorua.
After arriving at our motel in Rotorua, we went for a walk around Kuirau Park. We saw the steam coming out of the ground and the mud pools boiling and bubbling. 

After that, we walked to Lake Rotorua and saw Mokoia Island in the middle of the lake. Our teacher told us the legend of Hinemoa, who swam to the island at night.

On Thursday we went to Whakarewarewa Maori Village. There a guide showed us how the Maori people used to cook food in steaming hot pools and where the geysers of hot water came out of the ground. 

The next day we left early for the walk up Mt Tarawera. When this mountain last erupted in 1886, it killed many people and destroyed villages.

 

	A field trip to Rotorua 



	Two weeks ago some students from our school went to Rotorua for a three- day ﬁeld trip. We decided to go there because we wanted to see the thermal activity.




1. TL1: Speaking Frame

	Speaking frame for reporting back to whole class

We put this paragraph first because …………..

We thought this was the next paragraph because …………………………….

The clues that helped us work this out were…………………………..

We think this is next / last. We decided this because …………………….




2. TL1: Sequencing events in paragraphs

Students use the time connectives to decide on the correct order of each paragraph.
After that, we walked down to Lake Rotorua and saw Mokoia Island in the middle of the lake. Our teacher told us the legend of Hinemoa, who swam to the island at night, guided by the ﬂute of her lover, Tutanekai.

The next day we left early for the long difﬁcult walk up Mt Tarawera, with our daypacks and lunch. When this mountain last erupted in 1886, it killed many people and destroyed villages and the Pink and White terraces, a famous tourist attraction.

After arriving at Rotorua, we found the motorcamp and were taken to the bunkhouse. When we had unpacked, we went for a walk around Kuirau Park and saw the steam coming out of the ground and the mud pools boiling and bubbling. We had to stay on the paths in case we fell into the hot water.

 On Thursday we went to Whakarewarewa Maori Village. There a guide showed us how the Maori people used to cook food in steaming hot pools and where the geysers of hot water came out of the ground. We also saw a Maori concert party who sang waiata (Maori songs) and performed a haka (war dance) and a dance with poi, which are small soft balls made of dried grasses or plastic.

At 8 o’clock on Wednesday morning we met our teachers at school. Then we travelled for three hours on the bus to Rotorua, about 180 kilometres away. It was hot on the bus and some students went to sleep.

3. TL1: Parallel Writing

Decide on a different trip for your topic.

Change the underlined words/phrases to go with your new topic.

A trip to the Auckland Zoo
Yesterday my class had a visit to the Auckland zoo. We caught the bus at 8.15 am. We all felt very excited so there was lots of noise.
After 45 minutes, we arrived at the zoo and walked for about 10 minutes to the Kiwi house. It was a very dark and quiet inside. We saw two kiwis who were looking for food.
Then it was time to see all the other animals. We all liked the giraffes best of all because we were able to feed them.

At 12. 30pm we left the zoo. Next we walked to Western Springs to have lunch. We enjoyed seeing the ducks and swans. After that we played games.
When we arrived back at school, it was four o’clock. We all felt very tired but happy.
Written language: Write recounts on familiar topics (ESOL)

unit standard 3477, version 7
	Dimension of Effective Practice
	Teaching and learning sequence 2:
Linking sentences in time order.
	Metacognitive prompts

	Knowledge of the learner
Expectations

Engaging learners with text

Instructional strategies

Knowledge of the learner


	Finding out about learners’ prior knowledge
Use the following activities to build on what your students know about simple and compound sentences in recount texts, and consolidate learning on the use of time order connectives.
Teaching and learning purposes

· Texts are written in complete simple and compound sentences linked in time order using cohesive devices (1.3).

Identifying the learning outcomes including the language demands of the topic

Student learning outcomes 

I can:

· write correct simple and compound sentences

· use time connectives to link my sentences

Using approaches that build on prior knowledge

1. TL2: Combining sentences
· In pairs, students use one of the conjunctions to join the simple sentences.
· Encourage students to notice how the meaning changes according to which conjunction is used e.g. ‘but’ introduces an opposite idea.

Recycling the use of the same language in different ways

Variations for extra support and further practice

Based on your students’ strengths and learning needs, put students in L1 groups or pair students with differing language abilities together.

Students can repeat the task with the text ‘Class Picnic’ (3c) from ELIP.

Giving students many opportunities to first notice and then use new language

2. TL2: Noticing conjunctions
The purpose of this activity is to encourage students to notice and analyse conjunction use in a model text, prior to using them in their own writing.

· The teacher reads the model text and points out the highlighted conjunctions in the first two paragraphs.

· These conjunctions are put in the appropriate place in the chart.

· In pairs, the students highlight other examples of conjunctions in the remaining paragraphs.

· In pairs, students think about the purpose of each conjunction and put them in the correct place in the chart underneath.

· Check answers in whole class feedback. These answers could be put on a poster for students to refer to later.

Beginning with context embedded tasks which make the abstract concrete

3. TL2: Noticing time connectives
· Use the TL1 sequencing text again, this time in the correct order.
· Students in pairs highlight the words that have anything to do with time - when events happened.

· As a class, talk about why these words are used.

Recycling the use of the same language in different ways

4. TL2: Time connectives cluster
Cut up the grid and hand a set to each group with some blank cards for labelling.

· In small groups, students arrange the time connectives in groups according to which have a similar function.

· Students label the groups according to function.

· Encourage students to circulate and talk to other groups about reasons for the way they have grouped the connectives

Providing multiple opportunities for authentic language use with a focus on learners using academic language

5. TL2: Time connectives cloze
· Students complete the TL2 Time connectives cloze independently using words from the previous cluster activity.

· In pairs, they compare answers and discuss any differences. Encourage them to give reasons for their choices.

Providing opportunities for reflection and evaluation

Reflection:

Students complete two of the following:

· One thing I learnt today that I already use in my writing is…

· One thing I learnt today that I am going to use in my writing is …

· One thing from today that I want to use but need more help with is… 


	Have I explained the words used in these outcomes and given examples?

Take note of the language students are using as they complete the task. Which students need more scaffolding?

Are my students aware of the relationship between the language used and the sequencing of ideas?

Are my students extending their understanding by learning from others?

What reasons are students giving for their choice? Do I need to extend them?

What areas are my students confident with, and what areas require further teaching and learning opportunities?



1. TL2: Combining sentences
Combine the simple sentences below to make compound sentences, using one of the conjunctions:

and


but


or

so


1. In the morning I opened my presents. I got a fishing rod.

______________________________________________________________

2. We went fishing in the lake. It was dirty.

______________________________________________________________

3. We didn’t catch any fish. It was good fun.

______________________________________________________________

4.  After we went to a swimming pool. I could have a swim there.

______________________________________________________________

5. For dinner I could choose McDonalds. I could also choose Burger King.

______________________________________________________________

6. I chose McDonalds. I could have a smoothie as well as a burger.

______________________________________________________________

2. TL2: Noticing conjunctions

Last year my family and I went to Wellington for a visit to Te Papa museum. It was the first time I had been to Wellington so I was very excited.

It was midday when we arrived and we were all hungry. I wanted to have lunch on the sand by the beach but it was raining. We had lunch in the van instead.

When we had finished we walked to the museum. First of all my father took photos of us by the entrance. There were lots of people because it was a holiday.

The best thing I saw was the giant squid but my sister liked the earthquake demonstration. My parents liked everything so we spent a long time there.

We finished up at the shop and bought some souvenirs for our family in Taiwan.

The trip was really good and I will never forget it.

	Adding more information
	Giving a reason
	Giving a different idea

	 
	
	


3. TL2: Noticing time connectives

At 8 o’clock on Wednesday morning we met our teachers at school. Then we travelled for three hours on the bus to Rotorua.

After arriving at our motel in Rotorua, we went for a walk around Kuirau Park. We saw the steam coming out of the ground and the mud pools boiling and bubbling. 

After that, we walked to Lake Rotorua and saw Mokoia Island in the middle of the lake. Our teacher told us the legend of Hinemoa, who swam to the island at night.

On Thursday we went to Whakarewarewa Maori Village. There a guide showed us how the Maori people used to cook food in steaming hot pools and where the geysers of hot water came out of the ground. 

The next day we left early for the walk up Mt Tarawera. When this mountain last erupted in 1886, it killed many people and destroyed villages.

4. TL2: Time connectives cluster
Arrange the time connectives in groups according to the function they have. Label each group e.g. In the past, now, in the future etc
	On Thursday


	While
	First of all

	Meanwhile


	At 6 o’clock
	After that

	Next


	At lunchtime
	Then

	Gradually


	In the weekend
	During

	Last week


	At last
	Secondly

	When


	Soon
	Finally

	Yesterday


	The next day
	Two years ago

	Afterwards
	Previously
	At the same time




5. TL2: Time connectives cloze
Fill in the missing gaps with time connectives. It may be one word or a short phrase.

MY PICNIC

____________ my family went to the park near the Avon River. 

We had a barbecue and it was delicious. ____________ we had a swim and ____________ we were tired so we slept.

____________ we woke up I played soccer with my brother and my father. My Mum and my sisters went for a walk through the ﬂower gardens. ____________ I rode my skateboard and fell off. I didn’t get hurt, but my sisters laughed at me. Mum bought some ice-creams at the kiosk.

____________ we went down to the river to see the boats. They were practising for the Dragon Boat competition.

____________ at ____________ my family and I drove home. ____________ we slept well after a very good day.

Written language: Write recounts on familiar topics (ESOL)

unit standard 3477, version 7
	Dimension of Effective Practice
	Teaching and learning sequence 3:
Using the language features of a recount.
	Metacognitive prompts

	Knowledge of the learner
Expectations

Engaging learners with text

Instructional strategies

Knowledge of the learner
	Use the following activities to build explicit knowledge on language features of a recount.
Teaching and learning purposes

· Writing uses language features of a recount (1.4).

Range: language features include – temporal conjunctions to sequence events, pronoun forms, prepositional phrases to indicate time and place, past tense verb forms.

Identifying the learning outcomes including the language demands of the topic

Student learning outcomes 

I can:

· use past tense verb forms

· use the correct pronoun forms

· use prepositional phrases to show time and place.

Beginning with context embedded tasks which make the abstract concrete

1. TL3: Sentence reconstruction
The purpose of activity is to activate prior knowledge about use of the simple past tense, and allow students to generate rules for its use.

· Students work in pairs to reconstruct the sentences and put them into the correct order.

· They circle verbs where the subject is singular, and underline verbs where the subject is plural.

· Students suggest rules for correct verb use.

· Class discussion with joint construction of rules to be put on a poster.

Recycling the use of the same language in different ways

Variations for further practice

Design a cloze with verbs left out for students to put in, and then explain the rules that led them to make those choices.

Giving learners many opportunities to first notice and then use new language

2. TL3: Verb dictation – past tense verb forms
This activity is designed to build on students’ existing knowledge of past tense verb forms commonly used in a recount text. It will also consolidate previous learning on the use of time connectives.

· Teacher reads the TL3 Verb dictation at normal speed to give students an overview.

· Teacher dictates sentence by sentence e.g. No 1...

· Students only write the past tense verbs.

· In pairs students check answers. Answers are confirmed by the teacher who reads each sentence again.

· In pairs, students take turns to retell the sequence of events, using the past tense verbs as a prompt.

· Students then write the sequence of events.

Planning the learning tasks so that all learners are actively involved

3. TL3: Pronoun forms barrier cloze
· Students are in pairs with a barrier between them. One student has cloze A and one student cloze B.

· They read sentence by sentence listening for the missing pronouns and writing them in the missing spaces.

· At the end they compare their texts to make sure they are the same.

Recycling the use of the same language in different ways

4. TL3: Categorising pronouns
· Students put the pronouns from the previous barrier exercise into the correct place in the chart.

· As a class, decide on the rules for using pronouns.

Variation for further practice

Students change a recount in the first person to plural pronoun forms.

Giving learners many opportunities to first notice and then use new language

5. TL3: Using prepositional phrases to show time and place
· Students use one colour to highlight prepositions of time and another colour to highlight prepositions of place.

Recycling the use of the same language in different ways

6. TL3: Prepositional phrases
Cut up the chart into cards. 

· In groups, students match the cards to make a grammatically correct prepositional phrase.

· Then they write the phrase in the chart below according to whether they are prepositional phrases of time or place.

Note that some of the words/phrases can be matched with more than one word.

Variation for further practice

Use a running dictation to give students practice at repeating the prepositional phrases, as the most efficient method of learning prepositional phrases is to read them aloud until students can automatically produce them correctly. 

Providing opportunities for reflection and evaluation

Reflection:

Students write answers to two of the following:

· I found the tasks difficult/easy because ...

· Something I’m still not sure about is …

· Something I am able to do better is…
	Have I explained the reasons for the learning outcomes?

What does the discussion tell me about learning gaps I will need to address?

Can all students explain the rules?

Are my students using explicit knowledge of verb forms to complete the task?

Have the students used time connectives as they retell the sequence?

Have I taught my students the language of clarification that they need for this activity?

How can I display these rules so that students can refer back to them?

Which students need this extra practice?

What does student language tell me about how they have distinguished between the two?

How can I extend more confident students and 

spend more time with those who need it?

How can I pair students to support those who need it most?

Am I encouraging students to reflect throughout the activities, not just at the end?


TL3: Sentence reconstruction
Cut up the sentence parts and put them in the correct order to make sentences. When you have finished, put the sentences in the correct sequence. Circle the verbs where the subject is singular, and underline the verbs where the subject is plural.

	On Friday our class
	enjoyed
	at all the water plants. 

	We all really
	drew
	us to study the water environment. 

	This time we
	walked
	for plants growing on the banks.

 

	Our teacher
	was
	some of them. 

	Next we
	searched
	to the creek behind our school. 

	Then we
	wanted
	it on a sheet of paper.

 

	By then it
	looked
	time to go back to class.

 

	First, we
	recorded
	our afternoon outside.

 


2. TL3: Verb dictation – past tense verb forms
Read the whole passage at normal speed (without numbers) to give students an overview.

Next read each number, instructing students to write the past tense verb only. Do no 1 and check that all students are correct. Then complete the rest.

Students check their answers in pairs. Then read again for all to check.

Students use the verbs as a prompt to retell the story. Finally, in pairs they reconstruct the recount text.

A Day at the Beach

1. Three days ago I visited Long Beach with my friend Sam.

2. The day was very sunny with no wind.

3. We swam in the sea for a long time.

4. After that we lay in the sun to dry.

5. Unfortunately, we both fell asleep for a long time.

6. I woke up first.

7. Luckily, I was in the shade of a big tree.

8. However, Sam looked very sunburnt.

9. He decided never to sleep on the beach again.

Answers

1.visited

2. was

3. swam

4. lay

5. fell (asleep)

6. woke (up)

7. was

8. looked

9. decided

3. TL3: Pronoun forms barrier cloze

Student A and student B have a barrier between them. They read the text sentence by sentence listening for the missing pronouns to write in.

Student A

Last Friday our class went to Centennial Park for a picnic. __________ teacher made us take hats and sunblock so __________ didn’t get sunburnt.

Firstly our teacher marked the roll and then __________ got on the bus. On the bus I  talked to __________ friend and we ate some junk food. When __________ arrived at the park some students wanted to play a game. Ten of them played cricket, but the rest of __________ went for a walk with the teacher.

At lunch-time we sat together and had __________ picnic. My friend  got stung by ants and a wasp climbed into __________ drink.

Finally at two o’clock we left for school. __________ had a fantastic day, but we were all exhausted.

3. TL3: Pronoun forms barrier cloze
Student B

Last Friday our class went to Centennial Park for a picnic. Our teacher made __________ take hats and sunblock so we didn’t get sunburnt.

Firstly __________ teacher marked the roll and then we got on the bus. On the bus __________ talked to my friend and __________ ate some junk food. When we arrived at the park some students wanted to play a game. Ten of __________ played cricket, but the rest of us went for a walk with the teacher.

At lunch-time __________ sat together and had our picnic. __________ friend  got stung by ants and a wasp climbed into her drink.

Finally at two o’clock __________ left for school. We had a fantastic day, but __________ were all exhausted.

4. TL3: Categorising pronouns
Fill in the chart with the correct pronouns. Some have already been done for you.

	
	Singular
	Plural

	
	Subject
	Object
	Subject
	Object

	1st person
	I
	
	
	us

	2nd person
	
	you
	you
	

	3rd person
	he
it
	
	
	them


Missing pronouns

	they


	me
	him
	we

	you (2x)
	she


	her
	it




5. TL3: Using prepositional phrases to show time and place
Using one colour, highlight all the phrases to do with time e.g. on Sunday.
Using a different colour, highlight all the phrases to do with place e.g. at the beach.
Last Friday our class went to Centennial Park for a picnic. Our teacher made us take hats and sunblock so we didn’t get sunburnt.

Firstly our teacher marked the roll and then we got on the bus. On the bus I talked to my friend and we ate some junk food. When we arrived at the park some students wanted to play a game. Ten of them played cricket, but the rest of us went for a walk with the teacher.

At lunch time we sat together and had our picnic. My friend got stung by ants and a wasp climbed into her drink.

Finally at two o’clock we left for school. We had a fantastic day, but we were all exhausted.

6. TL3: Categorising prepositional phrases
Cut up the chart into cards. Students in groups match the cards and then write the phrase in the chart below according to whether they are prepositional phrases of time or place. Some of the words/phrases can be matched with more than one word.

	at the
	afternoon

	on 
	holidays

	in the
	park

	to the
	beach

	before
	weekend

	during the
	November 5th


	Prepositional phrases of time
	Prepositional phrases of place

	
	

	
	

	
	

	
	

	
	

	
	


Written language: Write recounts on familiar topics (ESOL)
unit standard 3477, version 7
	Dimension of Effective Practice
	Teaching and learning sequence 4: 

Writing, editing and proofreading.
	Metacognitive prompts

	Knowledge of the learner
Expectations

Engaging learners with text

Instructional strategies

Knowledge of the learner


	Use the following activities to model correct use of appropriate vocabulary and best practice in the editing and proofreading work.

Teaching and learning purposes
· Writing uses a range of vocabulary relevant to the topic, and appropriate to the sentence structure (1.5).

Range: meaning and grammatical form.

· Students are able to edit and proofread their work (special note 3)

Identifying the learning outcomes including the language demands of the topic

Share the learning outcomes with your students:

I can

· choose the correct words

· choose the correct grammatical form of the words

· edit and proofread my work.

Using approaches that build on prior knowledge

1. TL4: Joint construction

Find out more about joint construction here

HYPERLINK "http://esolonline.tki.org.nz/ESOL-Online/Teacher-needs/Pedagogy/Cross-curricular-strategies/Teaching-approaches-and-strategies/Writing/Joint-construction-method"
.
The purpose of this activity is to model the drafting and editing process.

· Use the 

HYPERLINK "http://esolonline.tki.org.nz/content/download/1751/11919/file/LT1Concept+star.doc"
TL

HYPERLINK "http://esolonline.tki.org.nz/content/download/1751/11919/file/LT1Concept+star.doc"
4 concept star to create a word bank on the chosen topic

· Teacher and class write a joint construction on the topic. Use double line spacing to allow for editing.

· The teacher ‘thinks aloud’ about the choices made, modelling the editing process and writes the edits using a different coloured pen.

Make a final good copy for the next lesson. This can be done by the teacher or a student.

Using approaches that include listening, reading, writing and presenting

2. TL4: Disappearing cloze

This activity is designed to reinforce the use of correct vocabulary and language forms.

· Using the text above, work with one paragraph at a time.

· The class reads the paragraph out loud.

· The teacher rubs out some words. These can be every 7th word, or all the words of a particular language feature e.g. the pronouns, nouns, prepositions or verbs.

· The class reads the paragraph out loud again remembering the missing words.

· The teacher rubs out more words and the class reads the paragraph again.

· Continue until only a small number of words are left on the board, with the students reading the text out loud after each set of deletions.

Provide multiple opportunities for authentic language use with a focus on learners using academic language

3. TL4: Verb story
Find out more about using verb stories here

HYPERLINK "http://esolonline.tki.org.nz/ESOL-Online/Teacher-needs/Pedagogy/Cross-curricular-strategies/Teaching-approaches-and-strategies/Speaking-Listening/Verb-stories"
.
· Read the whole text at normal speed so that students get an overview. 

· Now read the text more slowly, one sentence at a time.

· As you read, write the past tense verbs on the board.

· Students in pairs then ‘retell’ the story using the verbs as prompts.

· Students can then write the recount.

Lastly they compare their texts with a partner, notice any differences and make any changes they want.

Planning the learning tasks so that all learners are actively involved

4. TL4: Shared writing
Find out more about shared writing here

HYPERLINK "http://esolonline.tki.org.nz/ESOL-Online/Teacher-needs/Pedagogy/Cross-curricular-strategies/Teaching-approaches-and-strategies/Writing/Shared-writing"
.
This activity gives students an opportunity to write and edit texts in a supported context.

· Put students in multiple groups of three.

· Decide on a recount topic together. Use a concept star to brainstorm ideas and vocabulary.

· Each group has a different section of the recount to write e.g. orientation/sequence of events/reorientation

· When groups have finished they put it all together and use the template to edit and annotate their work.

Giving students many opportunities to first notice and then use new language

5. TL4: Dictogloss

Find out more about using dictogloss here

HYPERLINK "http://esolonline.tki.org.nz/ESOL-Online/Teacher-needs/Pedagogy/Cross-curricular-strategies/Teaching-approaches-and-strategies/Writing/Dictogloss"
.
The purpose of this activity is to provide a further opportunity for students to write and edit information texts in a supported context.

· Use a shorter recount text e.g. ELIP 6c

· Introduce the topic and the key vocabulary.

· Read the text a little bit slower than native speaker speed.

· Read the text again at native speaker speed and during this reading the students make very brief notes on the main ideas.

· Reconstruction – the students work in pairs and then fours to compare notes and write a shared version of the text, editing for text structure and logical order, time connectives, simple and compound sentences, past tense verb forms, pronoun forms, prepositional phrases of time and place and vocabulary.

· The TL4 Editing Checklist can be used to edit this text.

Variation for further practice

Students who are more independent could then expand on the text so that it is the required word length for this standard (125-150).

Providing opportunities for reflection and evaluation

Reflection

On a ‘post it’ write down something that you think you are good at and/or something you would like more help with from these lessons. Put your ‘post it’ on the whiteboard before you leave the class. 
	Have I explained the reasons for the learning outcome?

Have students come up with a wide range of words on the topic?

Which students can I extend by giving them this task?

Which language feature do students need most practice on?

When can I repeat this activity with another language feature?

Are students including the language features in their retelling?

How can I group students most effectively to ensure all meet the learning outcomes?

Have I explained the purpose of this activity? Do students understand how it is different from dictation?

Are my students extending their understanding by learning from others?

Do my students have the necessary language and understanding to explain the required changes?

Are my students developing criteria for their own writing?

What do the ‘post its’ tell me about student readiness for the formative assessment?




1. TL4: Concept star
Decide on categories for your chosen topic and add them to the points of the star.
3. TL4: Verb story
Caught in a storm

Last year I was on my way to the airport with my family.

Suddenly the train stopped because there was a big storm.
I was so worried because I thought we would miss our plane.

We waited for about 30 minutes.

Finally, the train company sent a bus to take us to the airport.

We arrived just in time to catch the plane.

We all felt so relieved.

4. TL4: Shared writing

Group A

	Orientation
Include when it happened, where it happened and who it happened to.
	


	Sequence of events
What happened?
Put them in order of time and use time connectives.
	


	Reorientation
What happened at the end? Include feelings and / or an evaluation.

	


TL4 Editing checklist

Checklist – Recount

	Editing for structure
	✓✗

	The orientation gives background information.
It tells you who? when? where? and maybe why?
	

	Events are described in the order of when they happened.
	

	The reorientation describes the ending and the personal thoughts/ feelings of the person or people.
	

	Each paragraph contains a separate idea.
	


	Editing for language: I have used:
	✓✗

	complete simple and compound sentences
	

	past tense verbs (e.g. went, visited, returned)
	

	correct pronoun forms (I/me, she/her, he/him, we/us)
	

	prepositional phrases of time and place (e.g. At 8pm, on the bus)
	

	time connectives to sequence events (e.g. next, after that, when)
	

	a range of appropriate vocabulary used correctly
	


Belonging (Writing): Unit Standard 3477 Formative assessment task

Writers: Jenni Bedford and Breda Matthews
	NCEA LEVEL 2

	Unit standard
	Elements and performance criteria

	Unit standard 3477, version 7

Write recounts on familiar topics (ESOL)
	Element 1: Write recounts on familiar topics (ESOL).
Range: two recounts on different topics, each of 125-150 words.

Performance criteria 
1.1     Text structure is appropriate to recount writing

Range: orientation, record of events in chronological order, reorientation.

1.2 
Ideas are organised into coherent paragraphs.

1.3 
Texts are written in complete simple and compound  

            sentences linked in time order using cohesive devices.

1.4         Writing uses language features of a recount.

Range: language features include – temporal conjunctions to sequence events, pronoun forms, prepositional phrases to indicate time and place, past tense verb forms.

1.5       Writing uses a range of vocabulary relevant to the   

             topic, and appropriate to the sentence structure.

Range: meaning and grammatical form.




Formative assessments for other unit standards that could be used in conjunction with unit standard 3477:
· Reading: ‘Belonging’ (unit standard 2969)

· Listening: ‘Belonging’ (unit standard 15007)

· Speaking: ‘Belonging’ (unit standard 1287)

Teacher guidelines: Formative assessment

	 Unit standard 3477, version 7
Write recounts on familiar topics (ESOL)

Level 2                                                                                                       4 credits  

	This unit standard has one element: 

Element 1: Write recounts on familiar topics (ESOL).
Range: two recounts on different topics, each of 125-150 words.
For this formative assessment students will write ONE recount of 125-150 words. This formative task should not be used for the summative assessment.

	Conditions

· Students must be given time to edit and proofread their work.

· Writing may contain inaccuracies, but errors must not interfere with meaning.

· A bilingual and/or English dictionary may be used but not an electronic translator.

Learning contexts

Assessment should follow class activities in which the students have had the opportunity to become familiar with the topics through a range of listening, speaking, and reading activities. By linking with a reading standard on a similar topic and text type (e.g. unit standard 2969) students will become familiar with content, grammar patterns and specialised vocabulary.

The English Language Intensive Programme (ELIP) Stage 2, has suggested teaching components, strategies, language features and sample texts on recount genre: Class Picnic (3c); A field trip to Rotorua (9d); Museum trip (18c); and My Picnic (18d).

Notes for Assessors

· It is important to be aware of the special notes in the standard.

· Recounts for the purposes of this assessment refer to the retelling of past events, such as personal experiences.

· Each of the two texts should be assessed at separate times as part of a wider area of study.

· Teachers should guide students towards completing the task by helping them identify techniques in the exemplar and show how these can be applied to their own writing.

· Between drafts, teachers can advise students that their writing may need further work on ideas, language, structure or accuracy in spelling and punctuation but should not correct errors.

· Comments written on students' work should be general in nature e.g. ‘Check that you have a topic sentence in each paragraph’.

· Students can use the checklist to ensure they meet all of the performance criteria.

· The assessment schedule is for teachers only and is not to be shared with students during the assessment process.

· Refer to your institution’s policies before offering further assessment opportunities.


Student instructions: Formative assessment

	Unit standard 3477, version 7
Write recounts on familiar topics (ESOL)

Level 2                                                                                                   4 Credits

	This unit standard has one element:

Element 1: Write recounts on familiar topics (ESOL).
Range: two recounts on different topics, each of 125-150 words.
For this formative assessment you must write one information text of approximately 125-150 words.

	Task 1: ‘A family celebration’

Write a recount text on a recent family celebration e.g. a birthday.

Name: ___________________________________

Date: ____________________________________

 

	Conditions

· Do this assessment in class.

· You may use a bilingual or an English dictionary but not an electronic translator.

· You will be given time to do a draft before your final copy.

· You must use your own words and not copy directly from any other texts.

· Read through your writing with the checklist and make any changes you need to.

· Your writing does not need to be perfect but you should try to have as few errors as possible. Your teacher needs to be able to understand what you mean.

 


Student checklist: Formative assessment
	 In this assessment task you will need to show you have done the following:
	Yes/No

	Written approximately 125-150 words.
	 

	 Begun with an orientation that tells the reader who the people are, what time it happened and whereabouts (1.1) e.g. Last summer I went with my homestay family to a very special beach near Whangarei.
Followed with a sequence of events in order of the time it happened e.g. After two hours… When we came over the last hill… First we decided…
Ended with a reorientation that links to the introduction and evaluates what happened e.g. We were all very tired but I was so happy. I will always remember this wonderful day at such a special beach.
	 

	 Organised ideas into paragraphs that make sense and have one main idea (1.2) e.g. First we decided to go… After that... The last thing we did was…
	 

	 Used simple and compound sentences that are complete and linked in time order with cohesive devices (1.3)
 - simple sentences e.g. First we decided to go for a swim.
 - compound sentences e.g. After two hours we parked the car and 
   walked for twenty minutes.
	 

	 Used the following language features of a recount (1.4) 
-   
temporal conjunctions to sequence events e.g. when, after
-   
pronoun forms e.g. I, my, we, us
-   
prepositional phrases to indicate time and place e.g. At about 4pm (time); back to the car (place).
-   
past tense verb forms e.g. walked, had bought, were,
	 

	 Used a range of vocabulary that fits the topic. The meaning is correct and the correct grammatical form is used (1.5) e.g. clear blue water (correct order of adjectives)
	 

	 Checked my work to make sure that that the meaning is clear.
 
	 


Formative assessment schedule
	Unit standard 3477, version 7
Write recounts on familiar topics (ESOL)
Level 2                                                                                                                 4 credits

	Element 1: Write recounts on different topics, each of 125-150 words.

Range: two recounts on different topics, each of 125-150 words.

This formative assessment has one assessment task only.

	Performance criteria
	Evidence
	Judgement

	1.1 Text structure is appropriate to recount writing

Range: orientation, record of events in chronological order, reorientation.


	Writing begins with an orientation that tells the reader when it happened, where it happened and who was involved e.g. Last week we celebrated my grandmother’s birthday at Hamilton.
A record of events follows in chronological order e.g. We left at about…. When we arrived we…
The best thing was…. After that we all… Finally it was time to leave.

Writing ends with a reorientation that links to the introduction and gives thoughts and feelings and sometimes an evaluation e.g. On the way home I thought about the day and how happy my grandmother was to have all her family at the celebration. It was a day I will always remember.
 
	Text is structured with a clear orientation that introduces the people time and place, a record of events in chronological order, and a reorientation that links to the introduction and/or gives an evaluation.

 

	1.2 Ideas are organised into coherent paragraphs
	Paragraphs contain one idea, are arranged logically, and make sense e.g. We left at about nine o’clock. The journey seemed very long….
When we arrived we saw our cousins. We hadn’t seen them for a long time. Then we saw our grandmother who was…

The best thing was the birthday games we played. Our uncle had…


	The text is organised into coherent paragraphs.

Each paragraph is arranged logically with ideas that make sense most of the time.

 

	1.3 Texts are written in complete simple and compound sentences linked in time order using cohesive devices.


	Simple and compound sentences are linked in time order using cohesive devices.

-   
simple sentences e.g. We left at about nine o’clock.
-     compound sentences e.g. The journey seemed very long and I was bored.
	Text uses complete simple and compound sentences correctly most of the time.
Sentences are arranged in time order with a range of cohesive devices used correctly most of the time.

	1.4 Writing uses

language features of

a recount.

Range: language features include – temporal conjunctions to sequence events, pronoun forms, prepositional phrases to indicate time and place, past tense verb forms.
	The following language features are included:

-   
temporal conjunctions e.g. soon, finally, later, afterwards
-   
pronouns e.g. I, we, they, them
-   
prepositional phrases of time and place e.g. in the morning (time), at my cousin’s home (place)

 -     past tense verb forms e.g.  

       saw, enjoyed, hadn’t seen, 
       excited
	Writing contains a range of appropriate language features used correctly most of the time.

Language features must include examples of temporal conjunctions, pronouns, prepositional phrases and past tense verb forms.

	1.5 Writing uses a range of vocabulary relevant to the topic, and appropriate to the sentence structure.

Range: meaning and grammatical form.
	Vocabulary used is appropriate to the topic and is used correctly in the sentence.

-   
correct meaning e.g. we celebrated my grandmother’s birthday.
-   
correct grammatical form e.g. It was a great celebration.
 
	Writing uses a range of appropriate vocabulary that is relevant to the topic and used correctly in the sentence structure (meaning and grammatical form) most of the time.
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