Teaching and learning sequence summary
Belonging: ESOL unit standard 15009, version 5, Understand spoken information in different contexts 

This unit is designed for learners who are working towards assessment for the ESOL level 3 unit standard 15009. The step up from ESOL level 2 is the requirement to listen to longer texts containing six to eight points and to distinguish between main ideas and specific information. The teaching and learning sequences will scaffold and prepare students for the summative assessment of this standard. The teaching and learning sequences link to The Dimensions of Effective Practice. Lessons are built around 
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. Teachers will also need to make links to relevant Key competencies.
The sequence is designed for English language learners who are have achieved ESOL level 2 listening standards.

Learning tasks

1. Listening to information: active listening

Performance criteria addressed: all

· Development of active listening strategies for all performance criteria.
These learning activities are designed to enable students to discriminate between different sounds and words, to use active listening strategies, and to request repetition when needed.

2. Listening to information: context, participants and purpose of the exchange
Performance criteria addressed:

· The purpose of the interview or exchange is identified (2.1)
These learning activities are designed to enable students to identify types of spoken text, the contexts they are used in, and possible participants in oral texts.

3. Identifying main ideas and specific points

Performance criteria addressed:

· Main idea of each spoken text is identified (1.1 and 2.2)

· Specific information in the spoken text is identified (1.2 and 2.3)
These learning activities are designed to enable students to identify main ideas and specific points in oral texts.

What is the impact of the teaching and learning?

After the learning tasks students should complete the formative activity. After the formative activity students should use the self-checklist to evaluate their learning and identify areas they need more help with. Teachers can use the students’ responses in the formative assessment and the students’ own evaluations to identify where further teaching and learning is required and to provide specific feedback.

Having identified evidence of students’ learning progress, reflect on how effective chosen teaching approaches and strategies have been. Plan to build on what worked well and to address any less effective areas.

When students are ready, they can complete the summative assessment for
unit standard15009, version 5: Understand spoken information in different contexts (ESOL).
Students not yet working at this level could be assessed using less complex tasks on the same topic for the ESOL level 2 unit standard 15007, version 4: Understand spoken information and instructions in a range of familiar contexts (ESOL).

Further assessment links

ESOL unit standard 17364: Read persuasive texts, version 4
ESOL unit standard 17370: Write expressing a viewpoint, version 4 

ESOL unit standard 17359: Talk about self in a formal interview, version 4
Curriculum links

Learning area: English 

Focus: Oral language (Listening)

Links could also be made to the science, environmental education, and social studies learning areas

ELLP: Students will have completed stage 2 and be working at stage 3.

Key competencies: All five with particular emphasis on:

· Relating to others: to interact effectively by listening actively

· Managing self: to establish personal goals and have strategies for meeting challenges

Oral language: Understand spoken information in different contexts
unit standard 15009, version 5 (ESOL)

	Dimensions of effective practice
	Teaching and learning sequence 1: Listening to information: active listening
	Metacognitive prompts

	Knowledge of the learner
Expectations

Engaging learners with the text

Instructional strategies

Engaging learners with text.
Knowledge of the learner
	Finding out about learners’ prior knowledge
Teaching and learning purposes

· To provide practice distinguishing between different sounds and words

· To encourage students to use active listening strategies

Ensuring students know the learning outcomes

Student learning outcomes:

I can

· hear differences between words with similar sounds

· hear and remember single words and groups of words

· use strategies to help me predict what the speaker is going to say

Finding out the learners’ prior knowledge

1. TL1: Sounds and words
The purpose of this activity is to ensure that students can distinguish between key vocabulary, and to undertake remedial work if required.

· Give out TL1 Sounds and words - Student sheet




· Use the TL1 Sounds and words - Teacher sheet to read one word from each pair to the students. 

· Students circle the word they hear.

· Use TL1 Sounds and words - Teacher sheet and pin the correct answers on the wall at the back of the room. In pairs, students use a 
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Making the lesson comprehensible to all learners

2. TL1: Listening for details
The purpose of this activity is to encourage students to link key nouns to vocabulary that provides details.

· Read through the TL1 Listening for details - Student sheet with your students and complete the practice tasks in pairs, followed by class feedback.

· Using TL1 Listening for details - Teacher sheet, read each sentence to your students.

· Allow time after each one for the students to write down any words that give more detail about the noun.

· Students should share their answers with a partner.

· Read each sentence again so that students have another opportunity to listen for any answers they got wrong.
3. TL1: Listening for ‘who, what, when, where’
This activity is designed to encourage students to hold chains of vocabulary in their memory, rather than individual words.

· Read the sentences and phrases to your students using TL1 Listening for who, what, when where – Student sheet.

· Allow time after each one for the students to write the pronouns or nouns that come before, and the details that come after the verb.

· Display the correct answers using LT1 Listening for ‘Who, what, when, where’ – Teacher sheet, and allow students to correct their work. This could be done as a running dictation to provide further opportunities for listening.

· Alternatively, read each sentence again so that students have another opportunity to listen for any answers they got wrong.

Using approaches that include listening, reading, speaking and writing

4. TL1: Listening forwards and backwards
This exercise is designed to encourage listeners to stay ahead of the speaker by using text to predict what the speaker is likely to say. Use TL1: Listening forwards and backwards – Student sheet and TL1 Listening forwards and backwards – Teacher sheet.







For each phrase/sentence:

· Read the text to the pause mark.

· Ask students to write down what the next word(s) might be.

· Read the rest of the text.

· Ask students to correct their answer if their guess was incorrect.

· Display text so that students can discuss other possible answers in pairs/small groups before completing the third column.

· Finish with feedback from the whole class discussing other possible answers

Variations for further practice

Model a larger number of tasks before asking students to complete tasks individually. Allow students to work in pairs. Students could make their own sentences to read to their partner or a small group

Providing opportunities for reflection and evaluation

Reflection: Share

Tell your partner one thing you are going to do to practise your listening.

 
	Do I know which students will need extra support? 

Do my students need further practice distinguishing between individual words? 
Are my students able to predict the next word in a spoken text? 

What further opportunities can I use to enable students to practise these skills? 

Do any students need further practice listening forwards and backwards? 

What information has this sequence provided on student learning and gaps that need to be addressed? 


1. TL1: Sounds and words: Student sheet  
Name ……………………………………….                          Date……………………

Circle the words you hear.

	Set A
	Set B
	Set C

	1. friend / friends

2. China / Chinese

3. who / who’s

4. issue / tissue

5. very / berry

6. culture / cultures

7. Mum / some

 
	1. listen / listeners

2. ask / task

3. study / studied

4. came / come

5. speaks / speak

6. polite / impolite

7. different / difference

    

	1. teach / taught

2. approve / approval

3. host / hostel

4. begin / beginning


5. smile / smiled

6. judges / nudges

7. cool / fool


  ……… out of  21 correct

1. TL1: Sounds and words: Teacher sheet  

Read the words in bold to your students. When students have completed the listening activity, use this sheet for the running dictation.

	Set A
	Set B
	Set C

	1. friend / friends
2. China / Chinese

3. who / who’s
4. issue / tissue

5. very / berry

6. culture / cultures
7. Mum / some

 
	1. listen / listeners
2. ask / task

3. study / studied

4. came / come

5. speaks / speak

6. polite / impolite
7. different / difference
    

	1. teach / taught

2. approve / approval

3. host / hostel

4. begin / beginning

5. smile / smiled
6. judges / nudges

7. cool / fool


2. TL1: Listening for details (student sheet)
Sometimes words that add more detail will be in the sentence after the one with the noun. So listen carefully. Look at this example before we start.

We usually stay at a motel in Taupo. It’s a nice, little place.

 The words that add more detail to the noun ‘Taupo’ are nice and little.

Look at this sentence. 

I have lots of friends. They are all very kind and supportive.

What words in these sentences add detail to the noun ‘friends’?   

…...............................................………………..

What do these words tell you?

…………………………………………………………………..

Look at this list of nouns then listen to each text. When you hear the noun write down any words that give more information. These could be adjectives or words that tell you how many or how much.

	Noun
	Words that add detail

	1. Taupo
	Nice, little

	2. friends
	kind supportive

	3. party
	 

	4. Wellington
	 

	5. a basketball team


	 

	6. Amy
	 


2. TL1:  Listening for details (teacher sheet)
Practice task – read this to your students and allow them to complete the answer in pairs. Check answers in whole class feedback.

Some young people copy their friends and do stupid things such as drinking and driving.

Now read the following to your students. Allow time after each one for the students to write down any words that provide more detail about the main the noun.

3. I went to a party on Saturday at Jin’s house.

4. I was born in Wellington. It’s the capital of New Zealand.

5. I belong to a basketball team. It’s tough but good fun too.
6. I like Amy. She’s always kind and is very friendly.

3. TL1: Who, what, when, where? (student sheet)
Look at this list of verbs. Then listen to the text. When you hear the verbs below write down the pronoun (I, you, we, he, she or it) or the noun that comes before, and the details that come after the verb. 

	
	Who / What
	does - the action
	What / When /Where

	1
	The weather
	changes according to
	the time of the year

	2
	
	need to spend more time
	

	3
	
	saw
	

	4
	
	are more easily influenced
	

	5
	
	lives
	

	6
	
	bully
	

	7
	
	will make you
	

	8
	
	need to tell
	


3. TL1:  Who, what, when where? (teacher sheet)
Read the following to your students. Allow time after each one for the students to write the word that comes before the verb.

1. The weather changes according to the time of year.

2. You simply need to spend more time on your homework.

3. He definitely saw her in the gym.

4. People are more easily influenced when they are teenagers.

5. She lives in Hastings with her mother.

6. Some teenagers bully others.

7. Comparing yourself to others will make you very dissatisfied and unhappy. 

8. I really need to tell everyone the new date.

4. TL1:  Listening forwards and backwards (student sheet)
Listen to your teacher read the text. The teacher will pause. Write down what you think the next word or words will be.

	 
	 Write the word you
think you will hear.
	 If your guess was wrong, write the actual word.
	Tick this column if your answer was different, but could have been a possible answer.

	1
	 
	 
	 

	2
	 
	 
	 

	3
	 
	 
	 

	4
	 
	 
	 

	5
	 
	 
	 

	6
	 
	 
	 

	7
	 
	 
	 

	8
	 
	 
	 

	9
	 
	 
	 


4. TL1: Listening forwards and backwards (teacher sheet)
Read the following to your students.

	Number
	Text
	Pause
	Text

	 Number 1
	Good morning everyone. Can you sit at your desks but don’t get your
	 
	books out.

	 Number 2
	 We’re going to watch a 
	 
	 DVD.

	 Number 3
	 Hi Jane, how are you? I haven’t seen you around lately. Have you been
	 
	away?

	 Number 4
	 I’ve got to find Mrs. Johnson. I missed the last lesson and need the worksheet. Do you know where
	 
	 she is?

	 Number 5
	 I want to go to the school ball but I don’t have enough money for a 
	 
	 ticket

	 Number 6
	 We have to write about peer pressure or bullying and we can’t do the same one. I want to write about bullying will you do
	 
	 peer presure

	 Number 7
	 I’m working every evening next week. And I’m going shopping on Saturday. What about
	 
	 Sunday?

	 Number 8
	 Sports day starts at 9 am and finishes at 3 pm. In other words it lasts for
	 
	 six hours.

	 Number 9
	 There are 23 students in class A, and 26 students in class B. So class B is the
	 
	 biggest.


This can be displayed after the activity so that students can discuss other possible answers.
Oral language: Understand spoken information in different contexts
unit standard 15009, version 5 (ESOL)

	Dimensions of effective practice
	Teaching and learning sequence 2:
Listening to information: context, participants and purpose of the exchange
	Metacognitive prompts

	Knowledge of the learner
Expectations

Engaging learners with the text

Instructional strategies

Knowledge of the learner
	Finding out about learners’ prior knowledge
Use the following learning tasks to ensure that students can identify context, participants and the purpose of the exchange between two people.
Teaching and learning purpose

· The purpose of the exchange is identified (2.1)

Ensuring learners know the content and language learning outcomes

Student learning outcomes:

I can work out:

· who the people talking could be

· where I might hear the spoken text

· the reason why the people are talking

Giving learners many opportunities to first notice and then use new language

1. TL2: Where would you hear...?
Give out TL 2 task.
· In pairs students complete the column ‘Where might you hear...’  
· As a whole class, share the answers to the question ‘Where might you hear...’.

· Students put a tick by any answers that they have, and add any answers that don’t have.

· In groups of 3-4 students write very short (one or two sentences) scripts for each of the types of text e.g. Good morning listeners. On today’s programme we are going to listen to….
·  Students then perform their scripts for another group who will try and guess what the context is.

Helping students achieve the same explicit learning outcomes using differentiated levels of support

Variations for extra support

· Use a joint construction to write the scripts.

· Give individual students cards with either a context or the names of the participants. Students have to find their partner by reading their cards. They are not to show them to another student.

· Give students example contexts, participants and short excerpts of text to match.

Planning learning tasks so that all learners are actively involved

2. TL2: Who, what, why.
For each text

· Give TL2 ‘Who, what, why’ - Student sheet to your students.

· Put the questions on the board or OHP.  

· Ask students to answer the questions as you read the first text. This is on TL2 ‘Who what and why’ - Teacher sheet.
· Allow time for students to compare answers in pairs.

· Read again.

· Allow students time to change answers.

· Discuss answers as a class.

· Repeat with the subsequent texts.




Helping students achieve the same explicit learning outcomes using differentiated levels of support

Variations for extra support

· Model a number of examples before students complete task individually.

· Allow students to work in L1 pairs.

· Use a ‘Find someone who….’ exercise where individual students have short, spoken texts similar to those in ‘Who, what, why’. Each student has a text and has to find the people who have the purpose.

Providing opportunities for reflection and self-evaluation

Reflection

Tell your partner one thing that can help you work out the type of text you are listening to, or who the people in the text are.


	Have I explained why these skills are important? 

Can all of my students identify where they might hear different types of spoken text? 

Do any students need further practice matching spoken text, and purpose?

How can I encourage students to practise listening skills outside the classroom? 


1. TL2: Where would you hear……? 
One example has been done for you.

	Type of text
	 Where you might hear this.
	Something that might be said is …

	An interview
	 TV

Radio

 
	Good morning listeners. On today’s programme we are going to listen to John talk about his trip to Japan.

	Notices
	 
	 

	A speech
	 
	 

	A conversation
	 
	 

	A lesson
	 
	 

	A request
	 
	 


2. TL2:  Who, what and why (teacher sheet)
Texts to read to the students.

	 Listening Text 1
Okay, we’ve finished the work on South-East Asia, but before we move on to the new topic I want you to tell the person sitting next to you two things you have learned.


	 Listening Text 2
Hi Mum, I’m going to be late home today.

Why’s that?

There’s an extra basketball practice after school today.

Okay that’s fine, but remember you still have homework to do for tomorrow.


	 Listening Text 3
Hi Josh. How are you?

Not so good. I’ve got heaps of assignments to do, and I’ve had an argument with Sally.


	 Listening Text 4
Hi. Can you tell me which of these laptops has the best battery life?

That would be the Mac book but it is a lot more expensive.

How much more?

Over $500 more.
Okay, I’ll have to think about it.


Questions for all four texts

1. Who is talking?

2. What word or words in the listening text told you this?

3. What are they talking about?

4. What word or words in the listening text told you this?

5. Why are they talking?

Oral language: Understand spoken information in different contexts
unit standard 15009, version 5 (ESOL)

	Dimensions of effective practice
	Teaching and learning sequence 3:
Identifying main ideas and specific points
	Metacognitive prompts

	Knowledge of the learner

Expectations

Knowledge of the learner

Instructional strategies

Engaging learners with texts

Knowledge of the learner
	Finding out about learners’ prior knowledge
Use the following learning tasks to find out if your students can identify main ideas and specific points in oral texts.

Teaching and learning purposes

· Main idea of each spoken text is identified (1.1 and 2.2)

· Specific information in each spoken text is identified (1.2 and 2.3)

Range: at least 5 pieces of information for each text

Ensuring learners know the content and language learning outcomes

Share the learning outcomes with your students, for example:

· I can use strategies to identify main ideas and specific points in spoken texts.

Using approaches that build on prior knowledge

1. TL3: Main ideas and specific details
The purpose of this activity is to activate prior knowledge of how to identify main ideas and specific details.

· Students have one minute to jot down how they work out what the main point and specific details of texts are.

· Students share answers in small groups.

· Students complete barrier activity TL3 Main ideas and specific details.

Planning the learning tasks so that all learners are actively involved

2. TL3: What strategies do you use?
The purpose of this activity is to reinforce use of active listening strategies.



· Give students the resource TL3 What strategies do you use?

· In groups, the students rank the strategies and then explain their top five to the class. Every member of the group must report back on one strategy.

· In pairs, students tell each other one strategy they have used before, and one they are going to try to use in the next task.

Giving learners many opportunities to first notice then use the new language

3. TL3: Main ideas and specific details
The purpose of this activity is for students to practise using strategies to identify the main idea in oral texts. 

· Give out student resource, TL3 Main ideas and specific details – Student Sheet
· Read text 1 - use TL3 Main ideas and specific details - Teacher sheet
· Students listen to text 1 and choose the correct main idea

· Read text 2 and repeat
Providing multiple opportunities for authentic language use with a focus on learners using academic language

4. Putting it all together 

In this activity pairs of student read texts to each other and have to identify main ideas, specific details, and give reasons for their choices.


· Divide class into groups of four and each group of four into pairs, Pair A and Pair B.

· Give Pair A Student sheet 1 and Pair B Student sheet 2 
· Both pairs compete the chart for the first text.

· Pair A read Text 1 to Pair B.

· All four students complete the first chart and discuss their answers.

· Repeat for Text 2 with Pair B reading and Pair A listening.

Helping students achieve the same explicit learning outcomes using differentiated levels of support

Variations for extra support

· Group students with differing proficiencies together or those with the same L1.

· Provide additional texts for further practice.

· Put a range of main ideas and supporting points on cards and give to individual students to find their partner. They should not show their cards to other students.

Including opportunities for monitoring and self-evaluation

Reflection: RIQ

Recall -2 things you did in the lesson.

I -Write down one insight or idea you have about listening.

Q – Write down one question you would like to ask.
	Have I explained why these skills are important? 

What strategies to identify main ideas and supporting points are my students familiar with? 

Have I made links to reading and writing activities where students identified main ideas? 

Do my students need further practice identifying main ideas and supporting points in spoken text? 

Can my students explain how they identify main ideas and supporting points? 

What learning gaps do I need to address before moving on to formative assessment? 

How can I use this information? 


1. TL3: Main ideas and specific details
	Student A

	Main ideas may:
	Specific details may:

	1. start with a ………………………..

e.g. Lots of people are members ……

…………………………………………
2. Start with a ………………………… 
e.g. So what are the problems causes 
by social networking sites?

3. Start with a ……………………………

………………….. 

e.g. so, now, but, of course

4. Be at the …………………………. of 

a paragraph.
	1. Tell us more …………………. about 
the main idea. 

2. May start with ……………………. 

words e.g. additionally, in addition, 

also, although, firstly, secondly etc.

3. May start with, or use, 

…………………., rather than nouns.

4. May include ………………………or 

words like many, most, some etc.

5. May include ………………… 

which are often the names of places 
or things.


	Student B

	 Main ideas may
	 Supporting points

	1. Start with a statement e.g. ………….

…………………………………………

………………………………. of sports clubs
2. Start with a question e.g. So what

are the problems with   …………….. 

…………………………………………?

3.  Start with a marker word e.g. ……
…………………………………………….

4.  Be at the beginning of a …………….

 
	1. Tell us more information about the 

…………………………………….

2. May start with marker words 

e.g. …………………………,  ………… 

………………………also, although, 
firstly, secondly etc.

3. May start with, or use pronouns, 
rather than …………………….

4. May include numbers or words like 

many, ……………..,  ……………etc.

5. May include examples which are often the names of  …………………….

………………………………..

 


2. TL3: What strategies do you use? (student sheet)
Cut out these strategies and rank them with the most important or useful strategy at the top, and the least important or useful strategy at the bottom. Be prepared to explain your order to the rest of the class. Every member of your group must report back on at least one strategy.

	Decide what the main point might be and think of some key words.

	Listen to the whole text before deciding what the main point is.

	Decide what the idea is after the first sentence.

	Listen for marker words such as additionally, although, because, so, now, but.

	Check your understanding of the main idea by listening for key words in the rest of the text.

	Listen for pronouns at the beginning of sentences.

	Be prepared to change your mind if you hear different key words.

	Listen carefully to the first two sentences because they might be the main idea.

	Listen for numbers and similar words.

	Listen for questions at the beginning of the text.


  3. TL3: Main ideas and specific details  (teacher sheet)
	Text 1
Bullying is when someone keeps doing or saying things to have power over another person. Some of the ways people bully others is by calling them names, saying or writing nasty things about them, leaving them out of activities, not talking to them, threatening them, making them feel uncomfortable or scared, taking or damaging their things, hitting or kicking them, or making them do things they don't want to do.




	Text 2
There are a lot of reasons why some people bully. They may see it as a way of being popular, or making themselves look tough and in charge. Some bullies do it to get attention or things, or to make other people afraid of them. Others might be jealous of the person they are bullying. They may be being bullied themselves. Some bullies may not even understand how wrong their behaviour is and how it makes the person being bullied feel.



	Text 3
Some people think bullying is just part of growing up, and a way for young people to learn to stick up for themselves. But bullying can make young people feel lonely, unhappy and frightened. It makes them feel unsafe and think there must be something wrong with them. They lose confidence and may not want to go to school any more. It may make them sick.



3. TL3: Main ideas and specific details  (student sheet) 

	Listen to the text and choose the main ideas from the list below.

	a. Bullying is bad
b. There are different reasons why people bully others.

c. Bullying is having power over someone.

d. Being bullied makes people feel bad.




Text 1:  Main idea   …............




Text 2:  Main idea   …............




Text 3:  Main idea   …............




4. TL3: Putting it all together  – Student sheet 1: Pair A
1. Read this text to Pair B. You may want to take time to practise it first. You can repeat the text if Pair B asks you to.

	Text 1

There are different types of bullying. Some bullies attack their targets physically, which can mean anything from shoving or tripping to punching or hitting, or worse. Others use psychological control or verbal insults to put themselves in charge. For example, people in popular groups or cliques often bully people they decide are different, by excluding them or gossiping about them. They may also tease their targets. This type of bullying can also involve sending cruel instant messages or email messages, or even posting insults about a person on a website — this is called cyber bullying.



· Give Pair B time to complete the task.

· While they are completing the task fill in the chart below.

· When you have all finished compare your answers.

· Try to get one set of answers that you all agree with.

	Main idea
 
	Reasons for your choice

	Supporting points
 
	Reasons for your choices
 


2. Now listen to Pair B and complete the chart below.
· You may ask Pair B to repeat parts of it again e.g. Could you say that again please?
· Check your answers with your partner.

· Now check the answers with Pair B. Do you agree?

· If not try to work out who has the correct answer.

	Main idea
 
	Reasons for your choice

	Supporting points
 
	Reasons for your choices
 


4. TL3: Putting it all together – Student sheet 2: Pair B
1. Complete the chart as you listen to the text Pair A is going to read to you.

· You may ask Pair A to repeat parts of it again e.g. Could you say that again please?
· Check your answers with your partner.

· Now check the answers with Pair A. Do you agree?

· If not try to work out who has the correct answer.

	Main idea
 
	Reasons for your choice

	Supporting points
 
	Reasons for your choices
 


2. Now read this text to Pair A. You may want to take time to practise it first. Pair 


A may ask you to repeat part of it.

	Text 2

Bullies are at risk as well as their victims. Bullying is violence, and it often leads to more violent behaviour as the bully grows up. It is estimated that one out of four primary school bullies will have a criminal record by the time they are 30. Some teen bullies end up being rejected by their peers and lose friendships as they grow older. Bullies may also fail in school, and not have the career or relationship success that other people enjoy.




· Give Pair A time to complete the task.

· While they are completing the tasks fill in the chart on the next page.

·  When you have all finished compare your answers.

· Try to work out one set of answers that you all agree with.

	Main idea
 
	Reasons for your choice

	Supporting points
 
	Reasons for your choices
 


Belonging (Listening): Unit Standard 15009 Formative assessment task

Writers: Jenni Bedford and Breda Matthews
	NCEA LEVEL 3

	Unit standard 
	Elements and performance criteria

	Unit standard 15009, version 5
Understand spoken information in different contexts (ESOL)


	Element 1: Understand spoken monologues in different contexts.
Range: two spoken texts on separate topics from different individual speakers.

Performance criteria

1.1 Main idea of the spoken text is identified.

1.2 Specific information communicated in the spoken text is identified.

Range: at least five pieces of information for each text.

Element 2: Understand interviews or exchanges between two people.
Range: At least two interviews or exchanges on different topics.

Performance criteria

2.1 The purpose of each interview or

exchange is identified.

2.2 Main idea of each interview or

exchange is identified.

2.3 Specific information communicated in

the interviews or exchanges is

identified.

Range: At least five points.


RESOURCES

Formative assessments for other unit standards that could be used in conjunction with unit standard 15009:

· Speaking: Belonging (unit standard 17359)

· Reading: Belonging (unit standard 17364)

· Writing: Belonging (unit standard 17370)

Teacher Sheet: Formative assessment 

	Unit standard 15009, version 5
Understand spoken information in different contexts (ESOL).

Level 3                                                                                                   4 credits

	This unit standard has two elements.

Element 1: Listen to spoken monologues in different contexts.

Range: Two spoken texts on separate topics from different individual speakers.

Element 2: Understand interviews or exchanges between two people.

Range: At least two interviews or exchanges between two people.

This formative task contains one assessment activity for Element 1 and one assessment activity for Element 2. The formative tasks should not be used for summative assessment.

	Conditions 
· All assessment activities must be conducted in English, which must not be the student’s first language.

· Spoken materials may be repeated once only.

· Texts must contain information that is relevant to the student.

· Texts may be presented face-to-face or electronically.

· Texts must be appropriate to the spoken mode or a text that is designed for oral delivery. 

· Students must be given the time to read and seek clarification of the questions before the listening task begins.

· Student evidence for this assessment may be oral or written. However responses must not be heard or observed by other students.

· Written responses do not have to be grammatically correct although errors must not interfere with meaning.

· Responses must be given without prompting.

· Students should be given time at the end of the assessment to check their answers.

Learning contexts

It is important that topics used for spoken texts are relevant, familiar and of interest to students. This can be achieved by linking to writing, reading and speaking topics.

Notes for assessors:

· It is important that students are familiar with the requirements of the performance criteria and the special notes.   
· Refer to your institution’s policies on resubmission and reassessment before offering further assessment opportunities.

· If resubmission takes place, the assessor should ensure that the correct answers are not inadvertently indicated prior to the resubmission opportunity. For example, in a true or false exercise, students should redo that part of task on an new copy of the assessment task.


Teacher instructions, formative assessment

Element 1, Task 1

	Unit standard 15009, version 5

Understand spoken information in different contexts  (ESOL)

Level 3                                                                                                 4 credits


Element 1: Understand spoken monologues in different contexts.

Before each task:

· Allow students time to read the questions.

· Students may ask for help to understand the questions before the listening task begins.

· Play a recording or read each text out loud at normal speed. 

· Allow a couple of minutes before reading the text a second time.

· Allow time for students to complete and/or check their answers. 

Spoken text: Task 1 (Element 1)

Read the following to your students.

· Find Task 1 and read the questions.

· Now listen to the text and answer the questions.

	Hi! My name is Lucy and today I’d like to talk to you about being a Chinese New Zealander. I read a book recently called ‘I have in my arms both ways’. It was a book of stories by women from lots of different cultures who now live in New Zealand. It made me think about me. Just like the women in the stories I have two ways of being. I am Chinese and I am Kiwi. I can have the best of both worlds because I belong to two cultures. It’s great being a New Zealand Chinese teenager, but it can also be hard.  We face the same issues that every teenager faces, but sometimes there are extra pressures.
Lots of kids at my school come from many different cultures. There are Pakeha and Maori Kiwis of course, but there are also people from the Pacific Islands, Asia, South-East Asia, India, the Middle East, Africa and England. We are all Kiwis now, but we are also something else too. 

My grandparents came to New Zealand in 1933. My mum was born here but my dad comes from Hong Kong. I was born in Wellington and have lived there all my life. Sometimes people ask me where I come from. This used to make me angry but now I laugh and tell them Wellington!

At school I am just like any other Kiwi kid, but my parents also expect me to be a good Chinese daughter. For them that means that school and study come first. I even go to school on Saturday to study Mandarin. Now I want to learn Mandarin because my language is part of who I am, but some weekends I’d just like to go out with my friends and not study! And sometimes I get angry when they won’t let me go to a friend’s house because I have to study. Of course, when I get a good mark for the work I forget about being angry!

In my culture, respect for grandparents, parents and older people, is very important. Sometimes my parents have decided that they don’t want me to be friends with someone because they think that my friends don’t show enough respect to older people. To be honest, sometimes I’ve been a bit shocked too, but mostly my friends are just mucking about. It’s just what kids do. It doesn’t always mean that they are rude or impolite.

I guess I’d like my parents to understand that I need to behave like other Kiwi kids sometimes, but that doesn’t mean I don’t want to be Chinese too. And I like everyone else to understand that Kiwis can have other cultures and still be Kiwis. We are lucky to hold ‘both ways’ in our arms.


Student instructions: Formative assessment

Element 1, Task 1 

	Unit standard 15009, version 5
Understand spoken information in different contexts  (ESOL)

Level 3                                                                                                      4 credits

	Element 1: Understand spoken monologues in different contexts.
Range: Two spoken texts on separate topics from different individual speakers.

	Conditions
· You will listen to a recording or someone who is talking and you will answer questions while you are listening.

· You will be given time to read the questions before you listen to the text.

· You may ask for help to understand the questions before the assessment begins. 

· You will hear the text twice. 

· Do not ask questions while the text is being played or read.

· Your answers do not have to be grammatically correct but your teacher must be able to understand what you mean. 

· You will be given time at the end of the assessment to check your answers.


Student checklist: Task 1 (Element 1)

	In this assessment task you will need to show that you can do the following things:
	

	Identify the main idea of what the person is talking about e.g. This text is about the different ways of learning vocabulary.
	1.1

	Identify five pieces of specific information from the text.
	1.2


Student sheet: Formative assessment

Element 1, task 1 
	Unit standard 15009, version 5

Understand spoken information in different contexts  (ESOL)

Level 3                                                                                                      4 credits


Name ……………………………………………………..          Date ………………….

Element 1: Understand spoken monologues in different contexts.

· You will hear the text twice.

· Listen carefully and answer the questions while you listen. 

· Check your answers.

Task 1

1. Main idea of each spoken text is identified (1.1)

Tick ONE answer.

This text is about:

	a. Chinese culture

	

	b. Living in New Zealand
	

	c. Belonging to two cultures
	

	d. The importance of family and friends
	


2. Specific information communicated in the spoken texts is identified (1.2)  

Answer the questions below. 

a. What two cultures does Lucy feel she belongs to? Circle TWO answers.
     Kiwi
Maori

Pasifika
Chinese
Indian

Arab





b. Is Lucy at school or university?

…………………………………………………………………………………………

c. When did Lucy’s grandparents come to New Zealand?

…………………………………………………………………………………………

d. Where was Lucy’s father born?

…………………………………………………………………………………………

e. Where was Lucy born?

…………………………………………………………………………………………

f. Name one thing that is important to Lucy’s family.


…………………………………………………………………………………………

g. What sometimes shocks Lucy? Tick ONE answer.

	a. Her friends’ exam results

	

	b. Having to go to school on Saturday
	

	c. The way some of her friends behave to older people
	

	d. How her parents feel about her friends
	


Teacher instructions: Formative assessment
Element 2, Task 1

	Unit standards 15009, version 5

Understand spoken information in different contexts (ESOL)

Level 3                                                                                                      4 credits


Element 2: Understand interviews or exchanges between two people.

Before each task:

· Allow students time to read the questions.

· Students may ask for help to understand the questions before the listening task begins.

· Play a recording or read each transcript out loud at normal speed. 

· Allow a couple of minutes before reading the text a second time.

· Allow time for students to complete and/or check their answers. 

Spoken text: Element 2, Task 1 

Read the following to your students.

· Find Task 1 and read the questions.

· Now listen to the text and answer the questions.

	Good morning listeners. Welcome to our series about people who live in Dunedin. Today I’m speaking to Livi. Livi is an international student from Germany. Now you learnt English when you were only three years old. Is that right?
Yes that’s right. I learnt English when I went to kindergarten in Germany.

And your mother comes from Spain, so you speak Spanish as well?
Yes, I’ve been brought up bilingual.

Bilingual. Lucky you, so you speak two languages! So what are your two languages?

My two languages are German and Spanish.

So who do you speak German to, and who do you speak Spanish to?

Well, I speak German to my father, my sister and to my mother because my mother can speak German and Spanish. I speak German to my friends. I speak Spanish to my family in Spain and to my mother because she wants to keep her Spanish language at home.

And do you visit Spain?

Yes, we go there twice a year, at least.

Now what languages do you learn at school?

We have to learn English and French. It’s compulsory.

From what age?

When you’re 10 you learn English, you start learning English, and when you’re 12 you start learning French.

Well your English is pretty good? What was it like when you first came to New Zealand? Was it difficult to speak English?

No, not at all because I’d had experience speaking English in Germany, with friends and in school. You have to speak English at school, otherwise you can’t pass the exams.

Are you staying with a host family in New Zealand?

No, I’m boarding at the school hostel.

Oh, so you have to speak English all the time.

Yes, that’s what really helped me.

Does it make you feel tired, speaking English all day?

Um, at the beginning in my first month, I sometimes totally forgot English for like one minute, and then it came back to me, but now I’m just starting dreaming and thinking in English.

Have you forgotten your German?

No, I haven’t. I think you can’t forget, but I do use English words when I talk to my parents in German. I keep saying ‘like’ or ‘but’ all the time.

Do your parents speak English?

Yes, they do.

So that’s a help. They understand what you’re saying. Thank you so much Livi. How wonderful to be able to speak so many languages!

You’re welcome.

Goodbye.


Text reproduced with kind permission of Pat Syme.
Student instructions: Formative assessment

 Element 2, Task 1 

	Unit standard 15009, version 5
Understand spoken information in different contexts  (ESOL)

 Level 3                                                                                                     4 credits

	Element 2: Understand interviews or exchanges between two people.
Range: At least two interviews or exchanges on different topics.

	Conditions
· You will listen to a recording or someone who is talking, and answer questions while you are listening.

· You will be given time to read the questions before you listen to the text.

· You may ask for help to understand the questions before the assessment begins. 

· You will hear the text twice. 

· Do not ask questions while the text is being played or read.

· Your answers do not have to be grammatically correct but your teacher must be able to understand what you mean. 

· You will be given time at the end of the assessment to check your answers.


Student checklist: Element 2, Task 1
	In this assessment task you will need to show that you can do the following things:
	

	Identify the purpose of the interview or exchange e.g. two people trying to decide what movie to go to.
	2.1

	Identify the main idea of the interview or exchange.
	2.2

	Identify at least 5 specific points made in the interview or exchange.
	2.3


Student sheet: Formative assessment

Element 2, Task 1

	Unit standard 15009, version 5

Understand spoken information in different contexts  (ESOL)

Level 3                                                                                                 4 credits


Name ……………………………………………………….      Date …………………

Element 2: Understand interviews or exchanges between two people.

· You will hear the text twice.

· Listen carefully and answer the questions while you listen. 

· Check your answers.

Task 1

1. The purpose of each interview or exchange is identified (2.1)

Look at these possible answers and tick the answer that shows the purpose of the interview.

a. To tell a TV audience about people who speak lots of languages.

b. To tell radio listeners about people who live in Dunedin.

c. To teach a class about the topic.

d. For two teachers to talk about a student.

2. Specific information communicated in the interviews or exchanges is identified (2.3)

a. Where is Livi from?

……………………………………………………………………………………………..

b. How old was Livi when she started learning English?

……………………………………………………………………………………………..

c. Who does Livi speak Spanish to?

……………………………………………………………………………………………..

d. What two languages does Livi speak at home? Circle two answers.

Italian

German
English
Spanish
Japanese

e. How often does Livi visit Spain?

……………………………………………………………………………………………..

f. Does Livi live with a host family or in a hostel?

……………………………………………………………………………………………..

g. Finish this sentence.

When Livi first came to New Zealand, speaking English all the time made her

feel  ………………………………………………………………………………….........

3. Main idea of each interview or exchange is identified (2.2)

Which of the following best describes the main idea of the exchange?

a. Going to school in New Zealand is an interesting experience.     

b. Learning languages is fun.

c. It’s a good thing to speak lots of languages.   

d. How to learn lots of languages.
Assessment schedule: Formative assessment

Element 1, Task 1

	Unit standard 15009, version 5
Understand spoken information in different contexts  (ESOL)

Level 3                                                                                                                  4 credits

	Element 1: Understand spoken monologues in different contexts.
Range: Two spoken texts on separate topics from different individual speakers.

	PC
	Evidence
	Judgement

	1.1 Main idea of the spoken text is identified.
	1. Answer is:

 c. Belonging to two cultures
	Main idea of spoken text is identified.

Answer is correct.

	1.2 Specific information communicated in the spoken text is identified.

Range: at least five pieces of information for each text.
	2. Answers as below:

a. Kiwi and Chinese - both answers correct

b. school
c. 1933
d. Hong Kong
e. Wellington
f. Any one of the following:

school, study(ing) respect (for older people)

g. Answer is c. The way some of her friends behave to older people.
	Specific information communicated in the spoken text is identified.

At least 5 out of 7 answers correct.


Assessment schedule: Formative assessment

Element 2, Task 1

	Unit standard 15009, version 5
Understand spoken information in different contexts  (ESOL)

Level 3                                                                                                                 4 Credits                 

	Element 2: Understand interviews or exchanges between two people.
Range: At least two interviews or exchanges on different topics.

	PC
	Evidence
	Judgement

	2.1 The purpose of each interview or exchange is identified.
	1. The following answer:
b. To tell radio listeners about people who live in Dunedin.
	The purpose of the interview is identified.
Answer is correct.

	2.3 Specific information communicated in the interviews or exchanges is identified.
Range: At least five points.
	2. Answers similar to:
a. Germany

b. 3 (years old)
c. one of the following Her mother / family in Spain
d. German and Spanish - both required, in any order

e. twice a year (at least)

f. (in a) hostel
g. tired
	Specific information communicated in the interview is identified.
At least 5 out of 7 answers are correct from



	2.2 Main idea of each interview or exchange is identified.
	3. The following answer:
c. It’s a good thing to speak lots of languages.

	Main idea of the interview is identified.

Answer is correct.
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