Teaching and learning sequences summary
Belonging: ESOL unit standard 17359, version 4, Talk about self in a formal interview. 

This unit is designed for learners who have moved beyond learnt language patterns and are able to listen and respond to questions in an unrehearsed manner. The step up from level 2 is the requirement to make extended statements with an emphasis on the ability to use appropriate formal language in the context of a formal interview. The teaching and learning sequences will scaffold and prepare students for the summative assessment of this standard. The teaching and learning sequences link to The Dimensions of Effective Practice. Lessons are built around 
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. Teachers will also need to make links to relevant Key competencies. Each learning task includes strategies to scaffold the skills required to achieve this standard.

The sequence is designed for English language learners who have achieved ESOL level 2 speaking standards.

Learning tasks

1) Using appropriate language

Performance criteria addressed: 

· opening and closing strategies used are appropriate to the context and to the participants (1.1)

· language used is appropriate to the situation, occasion, subject matter, and relationship between participants (1.2)
The activities help to activate students’ prior knowledge on how to vary language according to context.

2) Describing a past experience

Performance criteria addressed:

· use past tense forms to make extended statements about past history (1.3)

The activities build on what students know about correct use of the past tense verb forms.
3) Talking about personal skills / competencies 

Performance criteria addressed:

· use the present tense verb forms to make extended statements about personal skills and/or competencies (1.4)

Students are encouraged to use the present tense correctly to make extended statements about personal skills and competencies.

4) Talking about future plans

Performance criteria addressed:

· use future verb forms to make extended statements about future plans (1.5)

The activities give students practice in the correct use of future verb forms to make extended statements about future plans.
5) Using interactive strategies, including non-verbal communication 

Performance criteria addressed:

· use clarification, give and respond to feedback (1.6)

· use non-verbal strategies such as smiling, nodding, frowning (1.6)

The activities can be used to find out what interactive strategies students can already use, including non-verbal communication and then build on that knowledge.

What is the impact of teaching and learning?

After the learning tasks, students should complete the formative assessment task for level 3 unit standard 17359 version 4: Talk about self in a formal interview (ESOL)

After the formative assessment, teachers can identify evidence of students’ learning progress as well as any gaps. Teachers should plan to build on what worked well and to address learning needs by recycling tasks in the teaching and learning sequences.

When students are ready, they can complete the summative assessment for unit standard 17359.
Other assessment links for ‘Belonging’ level 3 

ESOL unit standard 15009: Understand spoken information in different contexts, version 5.

ESOL unit standard 17364: Read persuasive texts, version 4

ESOL unit standard 17370: Write expressing a viewpoint, version 4.
Curriculum links

Learning area: English

Focus: Speaking

ELLP: Students will have completed stage 2 and be working on stage 3.

Oral language: Talk about self in a formal interview (ESOL)
unit standard 17359, version 4
	Dimension of effective practice
	Teaching and learning sequence 1:
Using appropriate language
	Metacognitive prompts

	Knowledge of the learner 
Expectations

Instructional strategies

Instructional strategies

Engaging learners with text
Knowledge of the learner


	Finding out learners’ prior knowledge
Use the following learning tasks to activate prior knowledge on how to vary language according to context.

 Teaching and learning purposes
· Opening and closing strategies used are appropriate to the context and to the participants (1.1)

Range: greeting, establishing eye contact, concluding/finishing
· Language used is appropriate to the situation, occasion, subject matter, and relationship between the participants (1.2)

Ensuring learners know the content and language learning outcomes

Student learning outcomes

I can:

· change the language I use in different situations

· greet someone appropriately, make eye contact to show I am interested and finish the interview appropriately.

Finding out learner’s prior knowledge

1. TL1: Clines
Find out more about using clines here

HYPERLINK "http://esolonline.tki.org.nz/ESOL-Online/Teacher-needs/Pedagogy/Cross-curricular-strategies/Teaching-approaches-and-strategies/Vocabulary/Clines"
.
The purpose of this Cline activity is to focus learning on shades of meaning in language. The discussion that comes with this task is as important as the task itself.

Teacher input: Discussion on why we use different kinds of language according to who we are speaking to. Ask for examples of this in other languages.

· In pairs students place the phrases on the cline in ascending order from casual to formal contexts.

· Pairs share what they have done with another pair, followed by class feedback.

Recycling the use of the same language in different ways.

Variations for further practice: 
2. TL1: Word cluster 

Find out more about word clusters here

HYPERLINK "http://esolonline.tki.org.nz/ESOL-Online/Teacher-needs/Pedagogy/Cross-curricular-strategies/Teaching-approaches-and-strategies/Vocabulary/Word-clusters-maps"
.
· Students are in small groups. Ensure that students who are less confident orally are with students who will help them.

· Students sort the phrases into groups according to formal or casual context, and decide on a label for each group.

Ensuring a balance between receptive and productive language

3: LT1: ‘Say It’ 
Find out more about using ‘Say Its’ here

HYPERLINK "http://esolonline.tki.org.nz/ESOL-Online/Teacher-needs/Pedagogy/Cross-curricular-strategies/Teaching-approaches-and-strategies/Speaking-Listening/Say-it!"
.
This activity gives students opportunities for unrehearsed language as well as consolidating the use of appropriate language.

Practise in small groups first so that students can rehearse and gain confidence. Then do the activity as a class.

· Choose one student to begin the ‘Say It!’ in each group. Allocate grid coordinates to that student.

· The first student responds to the statement appropriately and then chooses someone from the group to go next and allocates a new set of coordinates to that student.

Helping students achieve the same explicit learning outcomes using differentiated levels of support

Variations for further support

· Provide appropriate responses for students who need more support.

Providing opportunities for reflection and evaluation

Reflection: ‘Learning log’

End the lesson by referring back to the learning outcomes. Put the following starters on the board. Each student chooses two sentence starters to respond to.

Starters:

A new phrase I have learnt today is…

One thing I want to improve in my speaking is…
I think I have improved in…
Tonight I can practise…
	Teacher: What contexts for a formal interview will be most appropriate for my students?
Teacher: Do my students know the reason for these learning outcomes? 
Teacher: What does the student discussion tell me about their understanding?
Teacher: Who are the more confident students who I can pair with those who need extra help?  
Teacher: How can I form groups so that students who are not yet confident can gain support?
Teacher: Are there students I need to pair up in this activity so that they can support each other? 
Student: Have I met the learning outcomes?


1. TL1:  Clines

Sort these phrases to do with opening and closing strategies into ascending order from casual language (e.g. to a friend) to more formal contexts (e.g. to a school principal).

FORMAL

 

                             CASUAL
Verbal strategies 

	Gidday
	Hello
	Good morning Mrs Ward
	Hi
	Morning



	See you

	Bye
	Catch you later
	Goodbye
	Cheerio




Non-verbal strategies 
	a hug

	a handshake
	a high five




2. TL1: Word cluster

Students sort the phrases into groups according to formal or casual context and decide on a label for each group.

	Bye!
	Hi!

	Good afternoon. My name is Mike Taylor.
	Thank you for coming in.



	Would you like to sit down?


	Do you mean?

	Good morning.


	See you later!

	Hello
	I’ve enjoyed talking to you.



	Pardon?
	Sorry, what did you say?



	Catch you later.


	I’ll look forward to seeing you.

	I don’t think that is possible...


	Great!

	Yes, that would be suitable.
	I’d like that.



	Can I just check...
	Yep!



	Sure!
	Can you repeat that please?



	Goodbye
	What was that?


 3. TL1: ‘Say it’ 

	 
	1
	2
	3 

	
	You are being interviewed by your Dean.

	A
	Good morning. How are you?
	You don’t understand the question. What do you say?
	I think that is everything. All the best with your studies.

	
	You are being interviewed by your careers advisor.

	B
	Hullo. How can I help you?
	You are not sure if you heard the question correctly. What do you say?
	Well, it’s been nice to meet you.



	
	You are being interviewed for a part time job.

	C
	Good morning. My name is Jill Smith and I am the HR manager.
	You can’t understand a word in the question. What do you say?
	Thank you for coming in. We will let you know by next week.




Oral language: Talk about self in a formal interview (ESOL)
unit standard 17359, version 4

	Dimensions of effective practice
	Teaching and learning sequence 2: Describing the past
	Metacognitive prompts

	Knowledge of the learner
Expectations

Instructional strategies

Engaging learners with text

Knowledge of the learner


	Finding out learners’ prior knowledge
Use the following learning tasks to find out what your students know about correct use of the past tense verb forms to make extended statements about past history.

Teaching and learning purposes

· Interview response includes description of past history, using past tense forms (1.3)  

Range: at least two extended statements

Ensuring learners know the content and language learning outcomes

Student learning outcomes 

I can:

· use past tense forms to talk about something that happened in the past.

· give a main idea and add supporting detail.

Using approaches that build on prior knowledge

1. TL2: Past tense echo
The purpose of this activity is to activate prior knowledge on the use of a range of past tense verbs when talking about past history. It will also introduce students to an extended statement.

· Students are in groups of three and each student takes a number - one, two or three.

· The teacher dictates a sentence. Student 1 in each group echoes the sentence. Then the whole group repeats it back.

· The teacher says the second sentence and the process is repeated and then the third sentence.

· At the end the teacher writes the past tense verbs for each sentence on the board and the group tries to repeat the whole extended statement.

Variation for extension

Talk about the use of conjunctions to link short sentences. In the same groups ask students to join two of the three sentences using ‘and’, ‘but’, ‘so’, ‘because’.

Recycling the use of language in different ways

2. TL2: Ask me about...
The purpose of this activity is to consolidate learning on past tense language forms.

· Students have a card with the two headings: Ask me about and Tell me about
· Under the heading Ask me about students write something from their past history e.g. Ask me about when I came to New Zealand.

· Under the heading Tell me about, students write a question for someone else to answer about the past.

· The students then move around the room getting another student to ask them about their question and then asking the student their Tell me question.

Giving learners many opportunities to first notice and then use new language

3. TL2: Making extended statements
This activity helps students to understand what an extended statement is.

To begin with, the teacher writes a question on the board e.g. What did you do last weekend?

Teacher elicits an answer and writes it on the board under the heading ‘Main idea’. The heading ‘supporting detail’ is written and further ideas elicited from students.

· In pairs one student uses a card to ask a question.

· As the other student answers, student A ticks the column for main idea and supporting detail if the answer is extended.

· At the end, students feed back on how their partner did.

Variation for extra practice

4. TL2: Add to this
Students in pairs take turns to pick up a main idea card. They need to say the main idea and add supporting information.

Providing opportunities for reflection and evaluation

Reflection

In pairs, students use past tense verbs to reflect on their learning

e.g. I learnt about...

I understood...

I talked about

I used...
	Teacher: How can I link these outcomes to previous learning?
Teacher: Have I provided examples of past tense verb forms so that all students understand the outcome?
Teacher: Have I explained the purpose of this activity?
Teacher: Do I need to model this activity so that all students can participate?
Teacher: Are all students consistent in their use of past tense verbs?
Teacher: Have I explained the reason for this?
Teacher: What information has this provided on student learning gaps that need to be addressed?
Teacher: Do all students need to do this activity?
Students: Have I thought about what I have learnt and how I learnt it?


1. TL2: Past tense echo

Students are in groups of three and each student takes a number - one, two or three. The teacher dictates a sentence. Student 1 in each group echoes the sentence. Then the whole group repeats it back. The teacher says the second sentence and the process is repeated and then the third sentence. At the end the teacher writes the past tense verbs for each sentence on the board and the group tries to repeat the whole extended statement.

Teacher dictation (A)

1. Last year I flew to South America.

2. It was the first time I had been on a plane.

3. I really enjoyed the flight.

Past tense verbs (to be put on board)
flew

had been

enjoyed

Teacher dictation (B)

1. Last year my family shifted to Howick.

2. I had to change schools.

3. It was hard at first, but I got used to it.

Past tense verbs (to be put on board)
shifted

had 

was, got used

2. TL2: Ask me about

	Ask me about
Tell me about




3. TL2: Making extended statements

Student A

	Question
	Main idea
	Supporting detail

	Tell me about the place where you grew up.

	
	

	Tell me about your last birthday.

	
	


Student B

	Question
	Main idea
	Supporting detail

	Tell me about the last movie you saw.

	
	

	Where did you go for your last holiday?

	
	


4. TL2: Add to this

Main idea cards

	Yesterday I went to the movies.


	I grew up in a small town in China.


	Last holiday I got a job at McDonalds.



	Last year I was in Year 11.


	Two years ago I went to the South Island.


	Last summer I bungy jumped from a bridge.


	Last week I bought a new computer.


	Last winter I played soccer.


	Last summer I went to the beach.


Oral language: Talk about self in a formal interview (ESOL)
unit standard 17359, version 4

	Dimension of effective practice
	Teaching and learning sequence 3:
Talking about personal skills / qualities 
	Metacognitive prompts

	Knowledge of the learner
Expectations


Instructional strategies

Engaging learners with text

Engaging learners with text

Knowledge of the learner


	Finding out learners’ prior knowledge
Use the following learning tasks to find out what your students know about correct use of the present tense to make extended statements about personal skills and competencies.

Teaching and learning purposes

· Interview response includes description of personal skills and/or competencies using present tense verb forms (1.4)

Range: at least two extended statements.   

Ensuring learners know the content and learning outcomes

Student learning outcomes

I can:

· use the simple present tense to talk about a skill I have and something I am good at doing.

· give a main idea and add supporting detail.

Setting the learning context

1. TL3: What am I good at?
The purpose of this activity is to raise awareness of skills and competencies required in the work place.

Begin with a class discussion on some of the key vocabulary e.g. aptitude, competency

· Students complete the questionnaire individually.

· In pairs they share what their strengths are.

Variation for extended practice

2. TL3: Speaking frame
Students use the speaking frame to make statements about what they are good at, or what skills they need.

Recycling the use of the same language in different ways

3. TL3: Add to this
The purpose of this activity is to consolidate learning on making extended statements, but this time using present tense.

First practise as a class. 

· Teacher says a sentence with a main idea. The class repeat it together. 

· One student adds a supporting phrase using the conjunction ‘because’. The class repeat it. 

· Another student repeats the supporting idea and adds a phrase until there is an extended statement that everyone can repeat.

Teacher divides students into groups of three. Each group is given a pile of cards with main ideas. The activity is repeated as above.

Helping students achieve the same learning outcomes using differentiated levels of support

3. TL3: Guided dialogues
The purpose of this activity is to give students differentiated levels of support in talking about personal skills and qualities. They will learn language patterns that they can transfer to an interview situation.

· In pairs students choose either Dialogue A or B and take turns to be the interviewer or the student.

· When confident, encourage students to do the dialogue without using the script.

Providing opportunities for reflection and evaluation

Reflection

In pairs, students use the learnt language patterns to write about a skill and a quality their partner has.
	 Teacher: What contexts would be appropriate to use?
Teacher: Have I explained the words ‘skills’, ‘competencies’ and ‘qualities’?
Teacher: Which students need additional practice to meet the learning outcomes?
Teacher: Which students can do this independently?
Teacher: What information has this provided on student learning gaps that need to be addressed?
Teacher: Do I know by now which students need extra support?
Teacher: Have all students added supporting detail?


1. TL3: What am I good at?

Complete the questionnaire below. When you have finished, compare your results with a partner.

	Q
	Basic skills
	Yes/No

	1.
	Are you quick to understand new information?
	

	2. 
	Are you a good listener?
	

	3.
	Do you communicate well with others?
	

	4.
	Do you have good writing skills?
	

	5.
	Are you skilled in mathematics?
	

	Thinking skills

	6.
	Can you make decisions easily?
	

	7.
	Would you say that you are a creative thinker?
	

	8.
	Are you a good problem solver?
	

	9.
	Do you know how to learn independently?
	


	Personal qualities

	10.
	Are you a responsible person?
	

	11.
	Do you have well-developed social skills?
	

	12.
	Can you be trusted in all situations?
	

	13.
	Are you good at managing yourself?
	

	Interpersonal skills

	14.
	Are you a good team member?
	

	15.
	Are you good at helping others?
	

	16.
	Are you able to work easily with people who are different from you?
	

	17.
	Are you a peacemaker?
	


3. TL3: Main idea cards
	I have skills in computer technology.


	I am competent in mathematical skills.



	I am good at getting on with people.



	I have done well in all of my subjects.




	I have passed NCEA level 3.




	I have good leadership skills.


	I learn new things very quickly.


	I have good inter-personal skills.


	I am a responsible person.


4. TL3: Guided dialogues

Students who are more confident use dialogue A. Students who need more support use dialogue B, followed by dialogue C

A: Practise the dialogue below. Take turns to be the interviewer. When you have finished try the conversation without looking at the card.
	Interviewer
	Can you please describe the skills you have?

	Student
	Well, I can … (say the skill and give a reason)

	Interviewer
	Tell me about your inter-personal skills?

	Student
	I think I am ….. (say the skill and give a reason)


B: Practise the dialogue below. The second time, change what is in bold to something you are good at and a personal quality you have.
	Interviewer
	Can you please tell me about some skills you have?

	Student
	Well, I think I am good at working with computers.

	Interviewer
	How about a personal quality?

	Student
	I am good at working with others in a team.


C: This time add a reason for what you are good at and an example of a personal quality.
	Interviewer
	Can you please tell me about some skills you have?

	Student
	Well, I think I am good at working with computers because...

	Interviewer
	How about a personal quality?

	Student
	I am good at working with others in a team. For example...


Oral language: Talk about self in a formal interview (ESOL)
unit standard 17359, version 4

	Dimension of effective practice
	Teaching and learning sequence 4:
Talking about future plans
	Metacognitive prompts

	Knowledge of the learner
Expectations

Instructional strategies

Engaging learners with text

Knowledge of the learner


	Finding out learners’ prior knowledge
Use the following learning tasks to find out what your students know about correct use of future verb forms to make extended statements about future plans.

Teaching and learning purposes   

· Interview responses include reference to future plans using future tense forms (1.5)

Range: at least two extended statements.

Ensuring learners know the content and learning outcomes

Student learning outcomes 

I can:

· talk about what I am going to do in the future.

· give a main idea and add supporting detail.

1. TL3: Clines
This activity helps students to use future verb forms according to whether plans are definite or not.

· In pairs, students place the phrases on the cline in ascending order from less definite to very definite.

· Pairs share what they have done with another pair, followed by class feedback.

Giving students many opportunities to first notice and then use new language

2. TL3: Running dictation
Find out more about using running dictations here

HYPERLINK "http://www.teachingenglish.org.uk/activities/running-dictation"
.
The purpose of this activity is to get students to notice future verb forms in extended statements.

Dictations are numbered, cut up and pinned around the room.

· Students are in pairs. Student A runs to dictation 1, memorises chunks, and returns to dictate to student B.

· Student B then runs to dictation 2 and repeats the process to student A.

· This continues until the dictations are completed.

· The first pair to complete all dictations correctly are the winners.

Variation for extended practice

In pairs, students sort out the dictations according to whether they are describing skills or qualities.

Planning the learning tasks so that all learners are actively involved

3. TL3: Guided dialogues
The purpose of this activity is to give students support in talking about future plans. They will learn language patterns that they can transfer to an interview situation.

· Students practise the different dialogues, taking turns to be the interviewer.

·  When they have finished they try the conversations without looking at the cards.

Reflection

Monitoring student learning

Use future tense verb forms to write sentences with supporting detail about your future plans.

	Teacher: Which students will need scaffolding and which students will need extending?
Teacher: What reasons are students giving for their decisions?
Teacher: Which students need additional practice to meet the learning outcomes?
Teacher: What information has this provided on student learning gaps that need to be

addressed?

Teacher: Do I need to repeat some of the activities to ensure all students meet the learning outcomes?


1. TL4: Clines

Definite


Less definite

	I may...
	I will...

	I might...
	I would like to...


	I think I will...



	I am going to...


	I want to...
	Perhaps I will...
	I guess I’ll...
	I could…


2. TL3: Running dictation

Dictation 1

In the future, I plan to travel to the United States. I have always wanted to go there because I have seen so many American movies.

Dictation 2

I have always wanted to become an architect. I think it would be an amazing job, and I would be able to use my skills in drawing.

Dictation 3

When I leave school I am going to have a gap year. I want a break from study, and it is a good opportunity to do some volunteer work overseas.

Dictation 4

A subject that I would like to study is Spanish. I have always been interested in learning languages, and I am thinking about becoming a language teacher.

3. TL3: Guided dialogues
Practise the dialogues below. Take turns to be the interviewer. When you have finished, try the conversation without looking at the cards.

	Interviewer
	Can you please tell me about your future plans?

	Student
	Yes, I am going to ...


	Interviewer
	What do you want to do in the future?

	Student
	I will...


	Interviewer
	What do you think you will be doing in five years time?

	Student
	I think I might...


	Interviewer
	What career are you thinking about?

	Student
	Well, I could...


	Interviewer
	What are you going to do next year?

	Student
	I’ll probably...


Oral language: Talk about self in a formal interview (ESOL)
unit standard 17359, version 4

	Dimension of effective practice
	Teaching and learning sequence 5:
Using interactive strategies and unplanned language.
	Metacognitive prompts

	Knowledge of the learner
 Expectations

 Instructional strategies

 Instructional strategies


	Finding out learners’ prior knowledge

Use the following learning tasks to find out what interactive strategies students can already use, including non-verbal communication.

Teaching and learning purposes

· Interview response includes use of interactive strategies (1.6)

Range: interactive strategies may include but are not limited to – clarifying, giving and/or responding to feedback; interactive strategies (non-verbal) may include but are not limited to - nodding, smiling.

Ensuring learners know the content and learning outcomes

Student learning outcomes 

I can:

· use interactive strategies to check if I don’t understand, and to give or respond to feedback.

· use body language to support what I say.

Planning the learning tasks so that all learners are actively involved

1. TL5: Could you repeat that please?
This activity gives students practice at asking for clarification in appropriate ways during an interview.

· Cards are in two piles face down.

· In pairs, student A picks up a question card and asks the question.

· Student B picks up a clarification card and uses it to clarify.

· Student A answers by giving a clarification.

· Students then change roles.

Finish with a class discussion brainstorming all the possible ways of asking for clarification (including non-verbal). Students group them into those suitable for a casual conversation, and those suitable for a formal interview.

Providing multiple opportunities for authentic language use

2. TL5: Giving feedback
Teacher discusses the different ways that we give feedback (verbal and non-verbal).

· In pairs, students match cards A with the appropriate feedback response (cards B)

· They then put the conversation together and practise it.

Giving learners many opportunities to first notice and then use new language strategies

3. TL5: Non-verbal communication
The purpose of this activity is to help students notice the importance of using appropriate non-verbal communication.  

Teacher begins with a discussion on types of non-verbal communication, and which are appropriate for a formal interview.

· Students group non-verbal communication into positive and negative

4. TL5: Putting it all together
Students use the guided role play to practice verbal and non-verbal communication skills.

· In pairs, students take turns at being the interviewer or the student.

· At the end they give each other feedback on appropriate use of interactive skills

Providing opportunities for reflection and evaluation

5. TL5: 3,2,1
Use the following activity to evaluate whether your students are ready for the formative assessment and to give students opportunities for self-evaluation.

· Students form two circles, an inner and outer circle with students facing each other

· Teacher puts a question on the board for students in the inner circle to ask their partner. There is also a prompt to notice.

· Students in the outer circle have 3 minutes to answer the question. 

· Then they move one place to the right and the same question is asked. This time they speak for 2 minutes.

· They move to the right a third time and this time they need to demonstrate fluency by giving their answer in 1 minute.

· The questioner then feeds back on what the student did well, and what needs to be improved on.


	Teacher: What do I know already about strategies students have been using?

Teacher: Do all of my students understand the terms used? 
Teacher: How can I pair students to ensure all can complete the task successfully? 
Which pairs worked well? Which pairs need more scaffolding? 

Teacher: Have I modelled this activity first so that all students know what to do?
Teacher: What information has this task provided on student learning gaps that need to be addressed.
Teacher: Do my students require further recycling and repetition to enable them to respond appropriately in an interview?
Teacher: Do I need to repeat this activity? Which students need further activities to become more confident?


1. TL5: Could you repeat that please?

Cards are cut up and face down in piles. In pairs, student A picks up a question card and asks the question. Student B picks up a clarification card and uses it to clarify. Student A replies by giving a clarification. Students then change roles and use the next card.

Question cards

	1. Why are you taking these subjects?


	2. What do you think these subjects will lead to?


	3. Do you expect to remain in New Zealand?


	4. What are your future expectations?


	5. What do you hope to do when you complete university?


	6. Are you interested in an academic career?


Clarification cards

	Pardon?

 
	So that was…..?

	Could you repeat that please?

 
	Sorry, what was that again?

 

	Do you mean...


	Can I just check? 


2. TL5: Giving feedback

Match the A cards to the appropriate feedback response (B cards)

	A
	B

	I believe that you are in Year 12?
	Thank you. I’ve enjoyed it too.

	You certainly have done well in your studies.
	Yes, that’s right.

	It’s been a pleasure talking to you.
	Yes, when will I hear about the job?

	Is there anything you would like to know?
	Thank you.


3. TL5: Non-verbal communication

Non-verbal communication cards

	Nod (to show you agree)

 
	Frown (to show you don’t understand)

	Smile (to show support)

 
	Shrug (to show you are not sure)

	Lean towards your partner (to show you are listening)

 
	Shake your head (to show you can’t do something).


4. TL5: Putting it all together

	Interviewer
	Can you please tell me what you studied last year?

	Student
	Certainly...

	Interviewer
	Can you tell me about something you are competent at?

	Student
	Do you mean...?

	Interviewer
	What are your future plans?

	Student
	I...

	Interviewer
	Do you have any questions?

	Student
	Yes, …

	Interviewer
	Thank you. I’ve enjoyed talking to you.

	Student
	Thank...


4. TL4: 3-2-1
Question 1: Tell me about what you did last year at school?
Prompt: Are you using non-verbal language?
Question 2: What is a personal quality you have?
Prompt: What interactive strategies are you using?
Question 3: What are your future plans? (At the end say ‘That sounds interesting’)
Prompt: Can you respond to feedback?
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· The interview must take five to eight minutes. Interviewer’s questions and student’s responses must be tailored to fit within this timeframe.

· Interview questions must not be provided prior to the assessment.

· Other students must not be present during the interview.

Learning contexts

Assessment for this unit standard should take place as part of a wider course of study, and after students have had the opportunity to become familiar with

the language patterns, context and vocabulary through a range of speaking and listening activities.

Notes for assessors

· It is important to be aware of the special notes in the standard.

· Student’s speech may occasionally include hesitations and or grammatical errors, but these must not interfere with meaning.

· Pronunciation, intonation, stress and rhythm may occasionally be unconventional, but these must not interfere with meaning.

· An extended statement is a response containing at least one main idea and supporting detail.

· Refer to your institution’s policies before offering further assessment opportunities.

 


Student instructions: Formative assessment

	Unit standard 17359, version 4
Talk about self in a formal interview (ESOL)

Level 3                                                                                                         4 Credits

	 This unit standard has one element:
Element 1: Talk about self in a formal interview (ESOL).
Range: may include but is not limited to – job interview, course interview.

	Conditions 
In this task you will be interviewed by an HR manager about a part-time job you are applying for at the supermarket.

You need to:

· tell the interviewer two to three things about your past

· tell the interviewer about two to three things you do well

· tell the interviewer two to three things you want to do in the future

· ask at least one question.

You must answer in long sentences and will need to give the interviewer as much information as possible. Each sentence should have a main idea and some details e.g. ‘I grew up in a small village in South Korea where everyone knew each other. I made some very good friends so it was hard to leave’.
 


Student checklist: Formative assessment
	In the interview you need to:
	 

	Greet the interviewer in a formal way e.g. Good morning/afternoon.
	1.1

	Establish eye contact with the interviewer.
	1.1

	Finish the interview appropriately e.g. Thank you … Goodbye.
	1.1

	Use appropriate formal language e.g. ‘Hello’ not ‘Hi’
	1.2

	Make two statements about past events and use past tense verb forms correctly e.g. I went to the local school in my village but when I was thirteen we shifted to a nearby town so that I could attend a good high school. (This is one extended statement)
	1.3

	Make two statements about personal skills and use present tense verb forms correctly e.g. I think I am good at problem solving and that helps me in my Maths.
	1.4

	Make two statements about future plans and use future tense forms correctly e.g. When I finish university here I think I will return to Korea. I want to spend some time with my family there. (This is one extended statement)
	1.5

	Use some of these interactive strategies:
clarifying e.g. ‘Do you mean…?’
giving feedback e.g. ‘Yes, I think that’s right…’
checking e.g. ‘Is that last year?
nodding to show you agree, smiling
	1.6


Assessor interview guidelines: formative assessment

Possible interview questions

Students should not see these interview questions before the interview. During the interview, only ask the extra questions if students have not met the requirements, so that you keep the interview within five to eight minutes.

This needs to be a formal interview so it is important that the interviewer models formal language and does not let the interview lapse into a casual chat.

	1.1

1.6
	Good morning, I'm Mr/Mrs/Ms ___________________ and I am the manager in charge of HR. Please sit down. (Expect response).

I would like to ask you some questions about your qualifications and experience. Is that all right? (Wait for response).

	1.3
	Tell me about any work experience you have had in the past.

What did you learn during this time?

Extra question: Tell me about your school qualifications.

	1.4
	What skills do you have that would help you in this job?

In this job it is important that you can work well with others. Tell me about your personal qualities.

Extra question: How competent are you at maths?

	1.5
	What are your future plans?

Would you be interested in joining our managerial training programme in the future?

Extra question: When will you be leaving school?

	1.6
	Is there anything you would like to ask?

 

	1.1
	Thank you for coming in. I will let you know early next week.

(Expect a response).


Marking checklist: formative assessment
Student’s name: ………………………………………… Date……………………..

	
	Performance criteria
	A/NA

	1.1
	Student greets the interviewer.

Eye contact is made.
	 

	1.2
	Language used throughout the interview is formal. No slang is used.

Language may occasionally include hesitations, grammatical errors and unconventional pronunciation, stress and rhythm but the meaning is always understandable.
	 

	1.3
	Student talks about the past and uses past tense forms correctly most of the time.

· One statement with supporting detail, and past tense forms used correctly.

· One statement with supporting detail, and past tense forms used correctly.
	 

	1.4
	Student talks about personal skills/competencies and uses present tense verb forms correctly most of the time.

· One statement with supporting detail, and present tense verb forms used correctly.

· One statement with supporting detail, and present tense verb forms used correctly.
	 

	1.5
	Student talks about the future and uses future tense forms correctly most of the time.

· One statement with supporting detail, and future tense forms used correctly.

· One statement with supporting detail, and future tense forms used correctly.
	 

	1.6
	At least two interactive strategies are used (circle those used)

clarifying                                                   giving feedback

   responding to feedback                            asking a question

             nodding                                                     smiling
	 

	1.1
	Student ends appropriately e.g. by saying ‘thank you’ or ‘goodbye’.
	 


Formative assessment schedule
	Unit standard 17359, version 4
Talk about self in a formal interview (ESOL)

Level 3                                                                                                           4 Credits                                                                                                                                                                                                 

	Element 1: Talk about self in a formal interview (ESOL).
Range: may include but is not limited to – job interview, course interview.

	Performance criteria
	Evidence
	Judgment

	1.1 Opening and
closing strategies

used are appropriate

to the context and to

the participants.

Range: greeting, establishing eye contact, concluding/

finishing.
	Greeting is formal and polite e.g. Good morning.   

Student looks at interviewer's eyes for at least a few seconds during the interview.

Student ends his/her part in the interview appropriately e.g. Thank you or goodbye
	Appropriate greeting and closing has been used and eye contact made.
All three are met. 

	1.2 Language used is appropriate to the situation, occasion, subject matter, and relationship between participants.
	Word choice is formal rather than informal e.g.
Yes, not Yeah or Hello not Hi.
	Formal language is used throughout most of the interview.

	1.3 Interview
response includes

description of past

history, using past

tense forms.

Range: at least two extended statements.
	Student makes two extended statements about past history supported by details e.g.
I used to tutor students in maths after school but stopped when I had to spend more time studying for exams.

I think I learnt to be patient and I also thought of new ways I could help them learn.
	Two extended statements about past history are made.
Each statement has a main idea and supporting detail.

Past tense verbs are used correctly most of the time.

	1.4 Interview
responses includes

description of

personal skills and/or

competencies, using

present tense verb

forms.

Range: at least two extended statements.


	Student makes two extended statements about personal skills/competencies, supported by details e.g.
I am very quick to learn new things. I think this is because I had to learn a lot of new things when I came to New Zealand.

I believe I am very good at working in a team. People say I am open and friendly.
	Two statements about personal skills and/or competencies are made.
Each statement has a main idea and supporting detail.  

Present tense verbs are used correctly most of the time. 



	1.5 Interview
responses includes

reference to future

plans, using future

tense forms.

Range: at least two extended statements.


	Student makes two extended statements about future plans supported by details e.g.
When I leave school I hope to do a business degree. I think it will help me to achieve my goals.

Certainly I would be interested. I hear it is an excellent course.
	Two statements about future plans are made.
Each statement has a main idea and supporting detail. 

Future tense forms are used correctly most of the time.

	1.6 Interview
responses includes

use of interactive

strategies.

Range: interactive strategies may include but are not limited to – clarifying, giving and/or responding to feedback;

interactive strategies

(non-verbal) may include but are not limited to – nodding smiling.
	Student responses could include:
· clarifying  e.g. Do you mean in any part time jobs I have had?
· giving or responding to feedback e.g. Yes, that’s fine.
· asking questions e.g. How many hours per week is the job?
· non-verbal strategies e.g. nodding, smiling.


	Student response includes a range of interactive strategies.

	Special note 6: Candidates speech may occasionally include hesitations and/or grammatical errors, but these must not interfere with meaning.
Special note 7: Pronunciation, intonation, stress and rhythm may occasionally be unconventional, but these must not interfere with meaning.
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