Outward Bound

by Ian Trafford

Overview 
Outward Bound is a lively, fast-paced text in which a teenage boy, Sam, recounts his experience attending an Outward Bound course in the Marlborough Sounds with his father. Reluctant at first, Sam finds himself kayaking down rapids, rock climbing, sailing, and camping. He surprises himself by overcoming – and enjoying – each challenge. The experience changes his relationship with his father and his attitude to his own abilities. By the end, Sam thinks, “I know a part of me will never be the same.”

Outward Bound is ideal for supporting themes or studies on personal challenge, role models, or safety in the outdoors. It provides opportunities for students to make connections with their own lives. It also supports exploration of content-specific language, time and sequencing language, colloquial expressions, and figurative language, especially for English language learners. 

The text includes the following key characteristics from the year 8 standard:

· elements that require interpretation, such as complex plots, sophisticated themes, and abstract ideas;

· adverbial clauses or connectives that require students to make links across the whole text;

· metaphor, analogy, and connotative language that is open to interpretation;

· illustrations, photographs, text boxes, diagrams, maps, charts, and graphs, containing main ideas that relate to the text’s content.

Options for curriculum contexts 

Health and Physical Education (level 4, relationships)

· Identify the effects of changing situations, roles, and responsibilities on relationships and describe appropriate responses. 

Social Sciences (level 4)

· Understand how people participate individually and collectively in response to community challenges. 

Key competencies

· Thinking

· Using language, symbols, and texts.

For more information, refer to The New Zealand Curriculum.

The following example explores how a teacher could use this text, on the basis of an inquiry process, to develop a lesson or series of lessons that supports students’ learning within a social sciences curriculum context. Depending on the needs of your students, another context might be more appropriate.
Suggested reading purpose

To track the ways in which Sam’s attitude and his relationship with his dad change as he and his team overcome each challenge 

Links to the National Standards and the Literacy Learning Progressions 
Your students are working towards the reading standard for the end of year 7 or the end of year 8. 
By the end of year 7, students will read, respond to, and think critically about 

texts in order to meet the reading demands of the New Zealand Curriculum  as they work towards level 4 [at level 4 by the end of year 8]. Students will locate, evaluate, and synthesise information and ideas within and across a range of texts appropriate to this level as they generate and answer questions to meet specific learning purposes across the curriculum. 






Reading standard, end of years 7 and 8 

Students can:

· increasingly control a repertoire of comprehension strategies that they can use flexibly and draw on when they know they are not comprehending fully, including such strategies as using their prior knowledge, along with information in the text, to interpret abstract ideas, complex plots, and sophisticated themes.

They draw on knowledge and skills that include:

· working out more complex, irregular, and/or ambiguous words by using strategies such as inferring the unknown from the known;

· interpreting metaphor, analogy, and connotative language.

Reading Progressions, end of year 8
This progression describes what your students are expected to do at their year level. However, you may need to look across the preceding progressions to establish where your students are at in order to identify the teaching required for them to make accelerated progress.

Key vocabulary

· content-specific vocabulary (which may be especially challenging for English language learners), for example, “capsize”, “hull”, “rapids”, “tries to correct himself”, “current”, “launch”, “PT gear”, “press-ups, sit-ups, star jumps, and stretches”, “harnesses”, “handhold”, “dinghy”, “oars”, “captain the cutter”, “haul in”, “ashore”, “hike”

· colloquial expressions (which may be especially challenging for English language learners), for example, “It turns out ...”, “in tow”, “You took your time”, “whooshing down”, “What a buzz!”, “awesome”, “Not so fast”, “So much for resting!”, “let fly”, “Phew!”

· figurative language (especially for English language learners), for example, “ice-cream headache”, “crack a few smiles”, “My lungs and legs scream”, “bone-chilling”, “More like physical torture”, “grip the rock like King Kong”, “My heart pounds in my ears”, “stretched ourselves to our limits”

· other low-frequency words and phrases, for example, “boot camp”, “instructors”, “rescue duty”, “teeter”, “collapse”, “instructs”, “accommodation”, “open air”, “command”, “tilts”.

Refer to Sounds and Words (http://soundsandwords.tki.org.nz) for more information on phonological awareness and spelling.

Prior knowledge

Prior knowledge that will support the use of this text includes:
· personal experiences: 

· going on camps

· family relationships

· overcoming personal challenges

· topic knowledge:
· Outward Bound courses 

· outdoor activities such as kayaking and sailing 

· knowledge of the world: knowledge of river, bush, and sea environments

· literacy knowledge: experiences of working with dialogue and implicit information and of finding and using information from the text to draw conclusions.

Features of the text

· Use of present verb forms, which create a sense of immediacy

· Different kinds of “journey” – physical, mental, and emotional 

· Themes of personal challenge, relationship building, co-operation, and trust

· The idea that your attitude can affect your experiences – “You can be cold and wet and miserable, or you can be just cold and wet” (page 5)

· Sam’s gradual change in attitude (from “There’s no way I’m going there” to “I’m the happiest I’ve ever been in my life”) and the associated change in his relationship with his father (from “especially not with Dad” to “I can tell Dad feels the same way”)

· Informal, conversational tone, conveyed mostly through colloquialisms, dialogue, and ellipses 

· Sense of dynamism, conveyed in particular through:

adverbial (time) phrases and clauses, for example, “With no time to think”, “One minute … the next …”, “Finally”, “All too soon”

descriptive verbs, for example, “jumps”, “leap”, “struggle”, “whooshing”, “launch over”, “collapse”, “pounds” 

· Supportive layout that includes sequenced photographs, a map (page 2), quotes that reflect Sam’s changing feelings, and an explanatory footnote (page 14)

· Definition of “outward bound” (title page) and the prompt to visit the Outward Bound website for more information (inside front cover)

· Punctuation, including quotes and commas for speech, an en dash for effect (page 3), a semicolon to connect closely related ideas (page 3), and exclamation marks for emphasis  
Suggested learning goal
To identify the main ideas in this text, using information from the text to support our thinking (The main ideas are the things that the writer most values or wants us to know.) 

Success criteria

To support our comprehension of the text, we will:

· identify what Sam says about his feelings and his dad’s feelings, and the differences between their reactions

· look for evidence about how Sam’s feelings and attitude are changing 

· make connections with our own experiences to help us understand the reactions of people in the text

· consider all the evidence we’ve gathered in order to decide or hypothesise what the main ideas are

· check our hypotheses as we read, revising them when appropriate.

A framework for the lesson

How will I help my students to achieve the reading purpose and learning goal?

Preparation for reading

English language learners

This text provides a meaningful context for English language learners to explore time and sequencing language, descriptive verbs, and/or colloquial expressions.

English language learners need to encounter new language many times: before, during, and after reading a text, and in the different contexts of reading, writing, speaking, and listening. You will need to decide on the specific vocabulary and language structures that are the most appropriate in relation to the purpose for reading. Explore these with your students, for example, by identifying and discussing time and sequencing language in the text and colloquial expressions. 

Scaffold the students’ understanding of the context by providing some background to the text and any necessary prior knowledge. For example, your students may need specific information about Outward Bound – where it is and why people go there – before they begin reading. Also support the students with some pre-reading experiences, such as specific activities to explore and develop vocabulary. 

For more information and support with English language learners, see ESOL Online at www.esolonline.tki.org.nz

Before reading 

· Look at the cover and discuss what is happening. Review what they know about Outward Bound and provide further information as necessary. Support English language learners who may not have heard of Outward Bound. Confirm the meaning of “outward bound” by referring to the title page and helping them read it. “I wonder what the journey in this text might be?”  This lesson will revisit the idea of journeys after reading. 

· Look at the map on page 2 and clarify that it shows Marlborough Sounds, the region around Outward Bound. 

· Ask the students to preview the photographs. Identify information in the photographs that will help engage them with the text. “Look at the activities – what are the people doing?”  Encourage the students to share their experiences of physical challenges. “How did you feel at the beginning?  How did you feel at the end?” Have them make a prediction about what might happen to Sam, the narrator of this text. You could use the photographs and maps to preview some of the key vocabulary in this text too.

· Briefly discuss the photograph on page 2 in relation to the quote below it. “I’ve noticed that the text says Sam doesn’t want to go to Outward Bound with his dad, but the photo shows Sam and his dad smiling together.”  Encourage the students to ask questions. You might explore the possibility that the text describes Sam’s feelings at a different time from the photo. This lesson will revisit this competing information later in the lesson as Sam’s changing feelings and attitude become clearer. 

· Share the learning purpose, learning goal, and success criteria with your students. You could use a graphic organiser, such as the example below, to record your findings. (In the centre column, record some key events. In the columns on either side, record Sam’s and his father’s respective feelings and reactions to the event.)  The graphic organiser will help to track the changes that Sam undergoes in response to the challenges he is facing.

	Sam’s feelings and/or reactions
	Events
	Dad’s feelings and/or reactions

	Wants to go home.


	Sam and his dad arrive at Outward Bound and go swimming.
	Ignores Sam. Just wants to get on with the course.

	Thinks it might be OK having Dad around after all.
	Kayak capsize practice – they have to roll their kayaks over and hang upside down.
	Worried at first. But he is smiling afterwards.

	Decides he would rather be just cold and wet – not miserable.
	They play a kayak ball game.
	Smiling.

	
	
	


· Throughout the lesson, look for evidence of the success of teaching and learning. Use the success criteria (above) and the notes below as a guide. 

Reading and discussing the text
Refer to Effective Literacy Practice in Years 5 to 8 for information about deliberate acts of teaching.

Page 3

· “How does Sam feel here?  How can you tell?” Model your thinking (and if applicable, model filling in the graphic organiser). “I’ve noticed that Sam doesn’t sound keen on this adventure. Can you find anything in the text that tells us this?” If necessary, draw attention to “I moan”, “There’s no way I’m going”, “This is not my idea of fun”, and “Dad, let’s go home”. Discuss the meaning of “boot camp”. “What might happen on a boot camp?”

· Support the students to infer Sam’s relationship with his father. “Do you think Sam and his dad get on well together?” Draw out clues from the text, particularly Sam’s thoughts and comments, that help the students to reach a conclusion, such as “especially not with Dad” and “Dad ignores me”. Discuss Dad’s possible reasons for booking them on the course. Encourage the students to make connections with their own lives. 

· Identify the time expressions in the second half of the page. Discuss the effect these expressions have on how quickly things are happening for Sam. 

Page 5 

· “How do Sam and Dad feel?  What tells you that?”  Support the students to infer what an “ice-cream headache” means, using their existing knowledge (“Have you ever had a headache after eating ice cream?”) and evidence from the text (Sam is upside down in the icy water) to come to a conclusion. 

· Notice whether the students recognise the shift in attitude and tone. Discuss what “I catch his eye” and “We grin at each other” indicate about how Sam and Dad are getting on. “How does Sam get to the point of thinking ‘it won’t be so bad’ having Dad around?” Some students may pinpoint the final sentence as an important shift in Sam’s attitude. Discuss the significance of what Heather says and Sam’s reaction to it. You could offer support by modelling: “Sam seems to have made a decision here. At the beginning of this text, he seemed miserable. Now he is saying he would rather not be miserable. This makes me think Sam has changed his attitude to being on the course with his dad. I’ll read on and check out this idea.” 

Page 7

· Discuss how Dad feels before and after going down the rapids. “What does ‘a hint of a smile’ tell us?” Draw attention to how Sam observes Dad’s responses and feelings (“Dad looks scared”). Make connections with the previous page (“Dad looks worried”, “I catch his eye”). Discuss the way Sam is “tuned in” to how his father feels and what this might show about their relationship at this point. You might emphasise that some evidence may not be explicit in the text: “I know that the main ideas can be implied, or hinted at, in a variety of ways. Sometimes the ideas are not obvious in the text, so I need to make inferences to figure out what’s going on.” Ask your students to describe what they did to make inferences about Sam and Dad’s relationship. Refer to the success criteria where appropriate.

Page 9

· “How does Sam feel before and after going down the rapids?  How do you know?” (You might consider the prospect of the waterfall: “Imagine being strapped into a kayak with no easy way to get out. How would you feel?”)  Discuss “My whole body is tingling, and it’s not just from the cold”: “What else would make you feel as if you were tingling?” Prompt the students to use the photograph as evidence of how Sam feels – it conveys a mixture of excitement and uncertainty. 

Pages 10 and 11

· If appropriate, have your students continue working through the text in pairs. Have them share their thoughts about Sam’s experiences and his changing attitude, then regroup to compare ideas. Monitor them and offer support as necessary. 

· Notice that the pace of the challenges is very fast. “Why could Sam sleep forever?”  “Why has breakfast never tasted so good?” Use their responses to point to the idea that Sam is constantly being pushed out of his “comfort zone”; he feels relieved when he has time to rest and refuel. (You may need to support the students to figure out the meanings of “my lungs and legs scream” and “bone-chilling”. Encourage them to use their imaginations to see, hear, and feel these ideas and to connect the ideas with their prior knowledge and experience.) 

Pages 12 and 13

· Prompt the students to infer Sam’s feelings in paragraph 3 of page 12. Notice that Sam describes a combination of strength and courage (“I grip the rock like King Kong”) and nervousness (“my heart pounds in my ears”). Draw attention to “I’m on top of the world!” and the final two sentences on page 13. “Think about how the images on these pages help us to form ideas about how Sam is feeling and whether he is enjoying himself.” Encourage the students to use the clues on these pages to draw conclusions about Sam and his attitude. 

· Notice that on these pages, people are working together and helping each other. “What does their success depend on?  Can they succeed alone?” Look at how Sam continues to notice the behaviour of others (“I hear Rowan …”, “Maxine is telling her daughter …”). Support English language learners to understand “stretched ourselves to our limits” (you could use the literal meaning of “stretches” on page 10 as a starting point). “What might this look or feel like?” 

Pages 14 and 15

· Continue prompting the students to consider the idea of teamwork. “What is different about this challenge?” Discuss how Sam has been working with his dad until this point – now the whole group is involved. Draw out the need for teamwork. In relation to working as a team, ask “Why does Sam keep his thoughts secret?” (page 14). “How does he feel about leading the team?  How does he perform as captain?”  

· Support the students to recognise that teamwork is a main idea of this text. “Sam needs the support and encouragement of his team to succeed. What does this tell us about the importance of the team to Sam?”

Page 16 

· Discuss with students what “everyone is quiet” could indicate about how Sam and the others are feeling (for example, nervous, unsure, worried, tired). Consider how people can communicate their feelings through silence as well as words, and how this relates to the final sentence: “I can tell Dad feels the same way.” Sam might infer his dad’s feelings from the way his dad looks or acts rather than what he says aloud. Focus on the sentence “... a little part of me will never be the same”. Can students infer that this is a positive change? Support them by reminding them of how Sam felt at the beginning of the text: “There’s no way I’m going there.” Consider what has changed for Sam. 

After reading 

· Have the students listen to the audio version of the text as they reread silently. 

· Have the students create a timeline of events. Retell the main events using the time signals as prompts. Add words that describe Sam’s feelings at each point. 

· Revisit the title page. “Describe what Sam’s journey was.” Your students may be able to recognise that Sam’s journey was not only physical but mental and emotional too. If not, explain how “journey” can refer to a gradual change from one feeling or attitude to another. Discuss how physical challenges that require co-operation can lead to a feeling of personal achievement and togetherness, and that challenges requiring courage and some risk-taking can lead to a feeling of pride (and relief) too.

· Review the students’ work in tracking the feelings and relationships of the people portrayed in this text. “How did Sam’s feelings about Outward Bound change?” “How did his relationship with his dad change?”  “What caused the changes?”  

· Consider the effects of Sam’s attitude on his experience. “Was there a specific moment where Sam’s attitude changed?” “What sentence(s) on the final page would you choose to sum up Sam’s different attitude?” “How does this compare with the quote on page 2?”  Note the contrast between “There’s no way I’m going there” and “I’m the happiest I’ve ever been in my life.” Revisit the mismatch between the quote and photo on page 2, taking into account the evidence or clues the students have gathered during reading. Support students to answer the questions they asked before reading.

· Explore other possible ideas in the text. “Would everyone’s experience of Outward Bound would be as positive as Sam’s? Why do you think his experience was positive?” Remind them of the idea that a person’s attitude can affect their experience. Return to page 5. “A short passage here conveys a main idea.” Discuss Heather’s quote in more detail, encouraging the students to make links with their own experiences. 

· Revisit the learning goal and support the students to track how they met it. “What’s the biggest idea in this text?  How did you come to this conclusion?”  Students might suggest a number of main ideas; encourage them to go back through the text to find evidence for their thinking. “Maybe all of these ideas are right.” Prompt the students to explain what they had to do to establish the big ideas in the text. Review the success criteria to see if they would add or change anything.
· Have the students share with a partner any challenges they encountered in the text and the strategies they used to overcome them. Listen to the discussions. Where necessary, support English language learners to understand content-specific language, figurative language, and/or colloquial expressions. 

Further learning

What follow-up teaching will help my students to consolidate their new learning?
· Connect this text with work on role models. You could organise visits from community members (including college students) or motivational speakers to discuss challenges they have overcome. Someone in the community may have attended an Outward Bound course and be willing to speak about it. 

· Reread the text to explore the language that creates a sense of physical challenge and effort, particularly the descriptive verbs and figurative language.

· Compare the text with others about physical and mental challenges, such as The Spirit (School Journal Story Library, 2008), Te Waka (SJSL, 2006), Surf’s Up (SJSL, 2002), Get Lost! (SJSL, 2002), and Paddle Power (SJSL, 2001).

· Have the students write about confronting a challenge and how it affected their attitude and/or their relationships with others. Students could describe what they learned from the experience and what they might do differently next time. 
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