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Overview
Annie is feeling envious of her siblings – they each have a special talent. (Kana is artistic, Juanita can sing, and rugby-playing Jackson has been made props manager for the upcoming talent quest.) The family says their talents must be inherited from their ancestors. Annie doesn’t think she has any special talents. However, on the night of the talent quest, disaster looms when the power supply goes out. Annie steps in and saves the day through quick thinking and level-headedness. The family then remember an ancestor who had those same qualities.
This story allows Cook Island ākonga to see their culture reflected in the School Journal. 
A PDF of the text is available at www.schooljournal.tki.org.nz
Themes
“Hidden Talent” connects to the theme of tūpuna. Other texts in this Journal (and the Level 3 and 4 journals for June 2022) also focus on this theme. This story is scaffolded for extra support and is designed to build knowledge and introduce the important ideas and vocabulary connected with the theme of tūpuna. On page 5 of this TSM, there is an overview of all the texts in this Journal, including a list of themes for each text.
The theme of tūpuna refers to ancestors and grandparents. In te ao Māori, tūpuna are an integral part of whakapapa, identity, and belonging. Among the texts that focus on tūpuna, we have included stories about ancestors born long ago whose legacy lives on – through their actions or the special characteristics in their descendants. 
You could further explore the theme of tūpuna by using the resources in the ANZH resources online collection, such as Tūhura Years 1–3 or  Tūhura Years 4–6 and Connections across the Pacific, as well as watching Episode 7: Moriori, which is part of RNZ’s Aotearoa History Show.

Other themes that can be explored in this text include:
•	Heritage		• 	Identity		•	Values
Related texts
“Ngāti Kurī Proud” School Journal L2 Nov 2019 | “Ancestors” School Journal L3 Aug 2018 | “The Show Went On” School Journal L2 Nov 2017 | “Pepeha” Junior Journal 53
Strengthening reading behaviours (what to notice)
	Text structure and features
	Requiring students to:

	Third-person narrative told from the point of view 
of the main character
	use the context and clues in the text, particularly the descriptions and dialogue, to make inferences about how the main character is feeling, what she is thinking, and why she responded in the ways she did

	Dialogue, including unattributed dialogue and 
inner thoughts
	track the characters’ dialogue, using punctuation, context, and meaning to determine who is speaking or thinking


	Vocabulary

	Possibly challenging words
	umpteenth, homestead, Rarotonga, moped, lead chanter, ‘ute, disqualified, props manager, tackled, umu, scenery, ukuleles, compere, wail, backing track, ariki, chipped in




	Helpful prior knowledge (pre-reading and introducing the text)

	Some awareness of the key parts of putting on a talent quest or school show, for example, promotion, sound support, props, programme, scenery, and an MC to act as host.
Some knowledge of important traditions in Rarotonga, including carving, the ‘ute, umu, and the mana and attributes of an ariki (high chief). You could show pictures of the named items and discuss them with ākonga. 


Possible reading and writing purposes
To enjoy a story about a young person who discovers a hidden talent that connects her to her tupuna
To identify attributes of tūpuna that are valued and shared
To retell a story about the attributes of a tupuna or someone else you admire
To describe the way you or a family member is similar to or different from a whanaunga (relative)
See Effective Literacy Practice in Years 1–4 for suggestions on using this text with your students (Approaches to teaching reading) and for information about teaching comprehension strategies (Building comprehension and Text processing strategies).
Possible curriculum contexts
This text has links to level 2 of the New Zealand Curriculum in English and Health and PE.
Understanding progress
The following aspects of progress are taken from the Learning Progression Frameworks (LPFs) and relate to the specific learning tasks below. See the LPFs for more about how ākonga develop expertise and make progress in these aspects:
Reading for literary experience 
Making sense of text: using knowledge of text structure and features
Creating texts for literary purposes.
Strengthening understanding through reading and writing
After the first reading of “Hidden Talent”, select from the following suggestions and adapt them according to the strengths, needs, and experiences of your ākonga. Most of these activities lend themselves to ākonga working in pairs or small groups. 
EXPLORE the connection between the story and the theme of tūpuna by having ākonga discuss what a (hidden) talent is and whether our talents are inherited or are something we develop ourselves.
PROMPT DISCUSSION: Why did Annie feel that she didn’t have any talents? Do you think the other people in the story thought this too? How did Annie’s understanding of herself change? How did Annie feel about being compared with her tupuna Papa Mana?
DISCUSS the role of an ariki in Rarotongan culture and, if necessary, clarify that it is not a gender-specific role. Using think, pair, share, ask ākonga to identify the attributes and qualities of an ariki. Draw out that an ariki would demonstrate humility, a concern for people’s wellbeing, and an ability to help solve people’s problems. Have ākonga identify any examples of these attributes in Annie’s actions and thoughts. Ask them to give examples of people they know who demonstrate these attributes.
EXPLAIN that the mana of an ariki comes from both their ancestors and their own actions and achievements. It can grow or diminish depending on what the ariki does. Working in pairs or small groups, have ākonga identify ways that they can display attributes of an ariki at school, at home, and in the community.
FIND examples of dialogue in the text and have ākonga discuss how they can work out the speakers of unattributed dialogue, for example, by using the context and information in the text. Ākonga could annotate the text by adding arrows or using colour to connect the dialogue to the person speaking. 
FOSTER CRITICAL LITERACY by reading this Interview with Maria Samuela | Christchurch City Council Libraries. What clues in the interview tell you why the author wrote the story? What are the key messages of the story? Why did the author choose to convey these through a character like Annie? How successful is the writer in conveying her message?
RETURN TO READ CLOSELY and then discuss particular sections. 
CHECK IN ON ĀKONGA UNDERSTANDINGS by asking them to retell, paraphrase, or summarise parts of the story.
EXPLORE how terms in Cook Island Māori are supported in the story. Provide a template for students to record Cook Island Māori words, such as how the word is used in a sentence (showing how it is supported), its definition (in their own words), and things they are still not sure about.
SHOW ākonga an image or representation of one of your tūpuna and share a story you have been told about them. Ask ākonga to share with a partner a story they have heard about one of their tūpuna or someone that they have a special connection with. Discuss how stories about our tūpuna or other family members can help us to know where we are from or who we are.
WRITE, using the “Reflecting on the story” template on page 4 of this TSM. Ākonga can describe the attributes of a tupuna (or someone they admire) and reflect on ways that they can embody these attributes in their own lives. 
INTRODUCE this whakataukī: Inā kei te mohio koe ko wai koe, i anga mai koe i hea, kei te mohio koe, kei te anga atu ki hea (If you know who you are and where you are from, then you will know where you are going). Ask ākonga to discuss their initial responses to this whakataukī and how it relates to the story.
If ākonga need extra support 
Check that ākonga understand the connection between the theme and the story, making connections to their own lives or other stories they’ve read or viewed. Have them think, pair, share their own talents prior to reading. 
Check that ākonga understand the context – the talent quest, family relationships, and Annie’s lack of confidence. 
Brainstorm the skills and tasks required when putting on a talent show or school production. 
Have ākonga highlight unfamiliar vocabulary and concepts, sentences they find tricky, or places where they were confused and discuss strategies for working them out such as using decoding skills, word knowledge, and context clues.
Focus on particular parts of the text that show Annie’s actions and thoughts and ask ākonga to make inferences about how she was feeling, what she was thinking, and why she responded in the ways she did. They can then discuss these with a partner, explaining what helped them make the inferences. If necessary, provide speaking frames to scaffold ākonga to express their ideas. 
Have ākonga summarise what they have read and share how it helped them understand more about the theme. 
Share-read with ākonga where necessary and provide the audio for them to revisit the story as often as they need.
Have ākonga read the text as a group, with each reader taking a role (reader’s theatre).







Reflecting on the text: “Hidden Talent”
	The attributes of a tupuna or someone I admire
	How I could model this attribute in my own life
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Exploring a theme: The texts marked with a [image: ] share the theme of tūpuna.
	
	
	Reading level
	Themes
	Curriculum 
links
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	Hui Te Rangiora: The Navigator  ARTICLE  [image: ] 
[image: ]
Recent research raises the possibility that early Māori explorer Hui Te Rangiora sailed into Antarctic waters and saw the continent of Antarctica in the seventh century. Stories of the voyages made by the tūpuna of Māori are part of the whakapapa of all iwi.
	Year 4
	Tūpuna
Exploration
	English
Social Sciences: ANZH
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	Hidden Talent  story  [image: ]
[image: ]
Annie thinks she doesn’t have any special talents compared with her siblings. However, when things go wrong at the school talent quest, she steps up and her hidden abilities help avert a disaster.
	Year 3
	Tūpuna
Family tree

	English
Health and PE
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	Oririo  Article  
Piki Kōtuku  ORIORI  [image: ]
Oriori are sung to babies to pass on values and knowledge about te ao Māori through place names, whakapapa, and stories about the baby’s whānau and tūpuna.
	Year 4
	Tūpuna
Responsibility
Whakapapa
The future

	English
Te reo Māori 
Health and PE
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	Māui at Mahitahi  Article  [image: ]  
This article explains in more detail the importance of the ancestor Māui to West Coast iwi Kāti Māhaki ki Makaawhio and to all Māori of Aotearoa.

	Year 4
	Tūpuna
	English
Social Sciences
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	My Poppa  Student Writing  [image: ]
A student from Puni School writes about why his poppa is special to him. 

	N/A
	Tūpuna
Grandparents
	English
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	Tō Mātou Wāhi – Our Place  Article 
Fox Glacier Weheka School is a small, rural kura. At the front of the school is a large mural of the school’s catchment area painted by the students. This article documents the process of creating the mural.

	Year 4
	Belonging
	English
Social Sciences
Health and PE
The Arts: Visual Arts
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	Out of the Wild  Article 
Many domestic animals are descended from wild ancestors. This text discusses how and why this process of domestication occurred, and looks at some common examples of domesticated animals, such as dogs and cats. 

	Year 4
	Ancestors
Change
	English
Science
Social Sciences
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	Best in Show  Story 
This is a humorous take on the way the genes of ancestors affect their descendants, based around the adventures of a pedigree dog.

	Year 4
	Identity
Family tree

	English
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Hui Te Rangiora was a high-born rangatira and a great explorer.
Around the year 65040, he and his crew set sail from Rarotonga
e for Aotearoa. In those days, it was very natural for Polynesian
navigators to sail across the ocean. They wereat home in that
environment and felt connected to the universe, the ocean, and
the atua. They watched carefully so that they were prepared for
any changes in the weather or the sea. They also followed the
movement of the sun,stars, and moon and watched the ocean
tides, sea creatures, and birds to work out where they were.

Long before the tiipuna of Maori
settled in Aotearoa, people sailed

across the Pacific Ocean using,

Telka-o-Ma their knowledge of the stars and
[EET s nature to find their way. One of
Rékohu those people was Hui Te Rangiora.

(Chnpomi
20 =t Nearly 1,500 years ago, he made
e

Ocean), where nobody had ever
been before.
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HIDDEN TALENT

BY MARIA SAMUELA

Annie read the poster for the umpteenth time. “School Talent
Quest! First prize: $50. Second prize: $30. Third prize: $20.
All talents welcome!”

She couldn't ignore it. Her younger sister, Kana, had made
the poster, and their mother kept a copy on the coffee table so
everyone could see it. Whenever visitors came fo their house,
her mother made sure they saw the poster. “Kana's so talented.
Just like Great-uncle Puna. He was a great carver and artist i
the islands.” Everybody knew that he built the family homestead
in Rarotonga.

Annie moped around the house. She wished she was artistic,
but no matter what she made, it never looked any good.
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Orioris

by Ariana Tikao

eople sing oriori to babies as the babies are growing inside
their mothers. They also sing them during birth to help keep
the mother and the baby relaxed. Later on, oriori can be used as
lullabies. Oriori help pass on values and knowledge about te 20
Maori. They do this through place names, whakapapa, and stories
about the baby’s whanau. Oriori often include the hopes and.
dreams of the whanau for the baby.

Many iwi have well-known oriori, such as “Pinepine te Kura”
from Ngati Kahungunu and “Pps” from Te Aitanga-a-Mahaki.

‘The arrival of Pakeha affected some aspects of Maori culture.
Many whnau stopped singing oriori. Now, some people are
singing them again, and others are writing new ones. I wrote an

oriori for my babies when they were little to help them go to sleep.

‘Their papa spoke one when they were born.

“PiRi RotuRU” (see pages 18-19)

‘This oriori is a tohu or sign for a special visitor. It talks about the.
Kétuku or white heron. Kotuku are rare ~ there are not many in
Aotearoa, “Piki ktuku” are feathers worn in the hair. They are a
‘mark of mana. Piki kétuku can also mean “my darling”.

The first verse is about Rangiatea, a spiritual homeland for
Maori people. The second verse is about the Maori tipuna, who
were very skilful navigators and explorers. It talks of qualities
(momo) that can be passed down in families, such as a talent in
‘music or sport. The third verse says the baby s like a pounamu
treasure, made by the clever hands of the baby’s tipuna.

The last two verses talk about some of the things that will
affect the baby in the future and my hope that they will be able
to face those things. These verses are about our role as kaitiaki of
the environment and our responsibilities towards our people.

The beginning and the end of this oriori link to a well-known
whakatauld:

E kore au e ngaro, he kakano i ruia mai i Rangiatea.

I will never be lost, as | am a seed sown in Rangiatea.

‘This whakatauki is about the Pacific origins of Maori tamariki.
‘When we understand our history and know about the strength
and skills of our tipuna, we understand more about our own
potential. These gifts are passed on to us through our whakapapa.

illustrations by Isobel Joy Te Aho-White "
‘2 v i
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MAUI AT
MAHITAHI

BY SUSAN WALLACE
(KT MAMAKI K MAKAAWHIO, NG TAHU)

Do you know who Maui is? If you ask people this question,

‘most will reply, “Yes”. But then, if you ask them to tell you
‘more about Maui, its likely that each person will describe
him differently. They might say Maui is a demi-god, a hero, a
trickster, a rascal, their tipuna, or “that guy The Rock played in
Moana”.

For South Westland iwi Kati Mahaki ki Makaawhio,
Maui is a great Polynesian explorer who did many good
things for his people. He sailed from Hawaiki across the vast
oceans to the west coast of the South Island. While Maui and
his crew were still a long way from shore, a young man on
board the waka spotted something that looked like a mountain
range. He called out excitedly that there was land ahead, but
Maui did not believe him. Maui dismissed the sighting as
“he tritiri o te moana” (a mirage of the ocean). As the waka
sailed closer, Maui was proven wrong. The “mirage” turned
into snow-capped mountains - the Southern Alps in all their

glory. In memory of Maui’s mistake, the mountain range was
‘named Ka Tiritiri o te Moana.

When he was approaching Mahitahi, Maui met two taniwha
- Makotipua and Makohorapekapeka. These two taniwha, who
were giant sharks, guarded the bay and stopped anyone from
entering. Maui fought them and used his famous toki (adze),
‘Tihei Mauriora, to defeat them. In doing so, he cleared the way
not only for his crew but also for future migrations of people
toland safely at Mahitahi.

After making their landfall at Mahitahi, Maui and his crew
continued their journey around the bottom of the South Island.
On the way, Maui named many places, including Piopiotahi,
which he named after the pet bird that had accompanied him
on his travels. Then, when he reached Kaikoura, he carried out
one of his greatest feats - the fishing up of Te Ika-a-Maui.

Maui only stopped briefly at Mahitahi, but his landing
there was the beginning of the ancient migration of Miori to
South Westland. It’s the place where the first human contact
with Aotearoa took place, so it seems right that Kiti Mahaki
ki Makaawhio built their marae there. The name of the marae

commemorates and celebrates the story of Te Tauraka Waka a.
Miui - the place where the waka of Maui made landfall.
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MY
POPPA

My Poppa is special to me. We share the.

same middie name, and it is Murray. T am
the third generation 1o have the name
Murray - it is my uncle’s middie name, +oo.

My Poppa was on holiday in Australia when
Twas born. Daddy called him and told him my
name. Poppa was pretty excited

He always calls me 'Big Guy" when T go and
see him. He calls me this because when I was
born I was teeny-tiny, and now every fime he
sees me I am so much bigger.

My Poppa loves Fishing, When we go out on
the boat with Daddy, Poppa sometimes lets
me wind up his rod when he has a fish. This is
because my rod has nothing on i.

My Poppa always makes me Feel lie the
most special person in the whole wide world.

by Nathan Swain
year 3, Puni School
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Fox Glacier Weheka School is a small, rural kura.
You'll find it in the middle of South Westland.

The school has only fourteen students.

Some of them live near Fox Glacier Te Moeka

o Taawe, but others live at Bruce Bay Mahitahi.
The Bruce Bay Mahitahi students have to travel for
over an hour to get to school.
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At the front of the school is a large,
colourful mural. It was made by the
students. Here's how they did it.

Fox Glacier
Weheka
School
Christchurch
soraki
Mount
Cooke

Dunedin
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When did the chicken cross

the road? Probably about eight
thousand years ago - no joke!
‘That's when some scientis

think chickens were first
domesticated. What about
dogs, cats, and other animals?
When did they start living with
people. And why?

Dogs
‘The ancestor of the dog is the
grey wolf. Many thousands
of years ago, grey wolves and
people were not friends. They
competed for food. Sometimes
they even hunted each other.
Scientists think that around
thirty thousand years ago,
grey wolves started living
closer to people. That way,
they could take any scraps of
food that people hadn't eaten.
After thousands of years of
this easier lifestyle, some grey
‘wolves began to change. They
didn't need to hunt as often,
‘which meant they didn’t need
such large paws or big teeth.
‘These became smaller. Their
‘pointed ears became floppy.
‘They looked cuter. They also
became friendlier towards
‘people. Slowly, over a very
long time, these grey wolves
became dogs.

Grey wolf

Dogs could protect people
from danger. They could pull
sleds and carry things. On
cold nights, a person could
cuddle up to a dog to keep
warm. People trained dogs to
help them round up and move
other animals. As time went
on, dogs and people became
good friends.

£
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Bentley had the same nightmare every night: he was in the
Perfect Pedigree Pooch Show. He sat proudly on the stage.
His coat shone. His teeth gleamed.

“Ladies and gentlemen” said the judge. “Winner of best in
showis..”

Bentley's chest swelled with pride, and he stepped forward.
Many of his ancestors had won best in show: Great-grandma

Grace, Grandpa Hudson, his mum and dad. Now, it was his turn.
“....Colin the sheep!” announced the judge. The room grew cold and dark. The audience was laughing
Bentley’s mouth opened. He felt sick. Beaten by  sheep! at him. Bentley wanted to run, but he was frozen fo the spot ...
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