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[image: ]The Learning Progression Frameworks (LPFs) describe significant signposts in reading and writing as students develop and apply their literacy knowledge and skills with increasing expertise from school entry to the end of year 10.
Overview
Abbas Nazari’s family fled Afghanistan in 2001. After a harrowing six months, they were granted asylum in New Zealand. Although the family has thrived, adjusting to life in a new country has had many challenges. This graphic text tells his story.
Be aware that some of your ākonga and their families may have traumatic experiences of war and migration and may find this story upsetting. Before you use this or similar texts, consider the impact they may have on some ākonga and any difficult conversations that may arise. Further guidance can be found in “Supporting People’s Wellbeing” in the Leading Local Curriculum Guide – Part 2, which is on the Aotearoa NZ’s Histories website.
A PDF of the text is available at www.schooljournal.tki.org.nz
Themes
“From Afghanistan to Aotearoa” connects to the theme of tūpuna. Other texts in this Journal (and the Level 2 and 3 journals for June 2022) also focus on this theme. This text is scaffolded for extra support and is designed to introduce the important ideas and vocabulary connected with the theme of tūpuna. On page 5 of this TSM, there is an overview of the texts in this Journal, including a list of themes for each text.
The theme of tūpuna refers to ancestors and grandparents. In te ao Māori, tūpuna are an integral part of whakapapa, identity, and belonging. Among the texts that focus on tūpuna, we have included stories about ancestors born long ago whose legacy lives on – either through their actions or through the special characteristics of their descendants. Note: Tīpuna is the eastern and southern variation of tūpuna.
You could further explore the theme of tūpuna by using the resources in the ANZH resources online collection, such as Our Stories: Refugee histories, Our stories: Pacific Peoples, Our stories: New Zealand Indians, and Connecting current events to the past: The Ventor story, as well as watching Episode 7: Moriori, which is part of RNZ’s Aotearoa History Show.

Other themes that can be explored in this text include:
Refugees		• 	Identity		•	Belonging
Related texts
“Ngāti Kurī Proud” School Journal L2 Nov 2019 | “The Art of Aute” School Journal L3 Aug 2020 | “For the Ancestors: One Woman’s Malu” School Journal L3 Nov 2019 | “Ancestors” School Journal L3 Aug 2018 | “Kura Huna: The Art of Reweti Arapere” School Journal L3 May 2021 | “The Polish Refugee Children” School Journal L2 Nov 2016 | “My Name Is Rez” School Journal L3 Nov 2017 | “New New Zealanders” School Journal L3 Nov 2017
Strengthening reading behaviours (what to notice)
	Text structure and features
	Requiring students to:

	The graphic text format, with introductory text and a map that adds greater clarity
	read the frames across and down the page, differentiate the speech bubbles from the narrative text, and interpret the additional information (for further support, see Reading Comics Teacher Support Material)
use the map to track the chronology of the story and identify where events are taking place

	The shifts in time and place, indicated in the 
narrative text 
Jakarta, Indonesia, August 2001; Sungjoy, Afghanistan, March 2001 (five months earlier); We stayed in Quetta, in Pakistan, for many weeks …; Indian Ocean, August 2001; New Zealand, September 2001; In the months and years that followed …
	use the adverbs of time and place and the time-sequence markers and dates to identify the shifts in time


	The use of figurative language
at the mercy of the waves; floating between two worlds; and it was up to me – and my brothers and sister – to build the house
	draw on their prior knowledge of word meanings and figurative language they have encountered before, as well as context, to interpret figurative phrases.



	Vocabulary

	Possibly challenging words
	homeland, refugees, alternative, Taliban, abandoned, heartland, bribe, drifting, mercy, brewing, relentless, trance-like state, refugee resettlement centre, stuck in limbo, routine, carried into our future, sense of belonging, thrived, watan, floating between two worlds, foundations 

	Theme-related words and concepts
	homeland, generations, belonging, foundations, ancestors, link to the past, tūpuna

	Helpful prior knowledge (pre-reading and introducing the text)

	Some awareness of the role of ancestors in creating a sense of identity and the values they pass down
Some understanding of the concept of being a refugee (Before reading, create a concept map of words ākonga associate with the term “refugee”. After reading, add any further words they have discovered and review their thoughts.) 
Some awareness of the war in Afghanistan
Some understanding that people may face very difficult choices, with limited options
To elicit prior knowledge and key vocabulary, select one or two frames and have ākonga view and discuss them in pairs or small groups. What can you see? What is happening? Where does it look like the story is taking place? What do they think the story will be about? Prompt with subject-specific vocabulary as required. Provide sentence frames for ākonga requiring extra support. 


Possible reading and writing purposes
To consider how the legacy of Abbas’s ancestors contributed to his achievements
To learn about the experiences of Afghan refugees in getting to Aotearoa New Zealand and making a new life here
To use the graphic-text format as a model for writing a narrative about a time when they felt the influence of their tūpuna or when they had an experience that had an impact on who they are
See Effective Literacy Practice in Years 5–8 for information about teaching comprehension strategies (Teaching comprehension) and for suggestions on using this text with your students (Approaches to teaching reading).
Possible curriculum contexts
This text has links to level 4 of the New Zealand Curriculum in Health and PE, English, and Social Sciences.
Understanding progress
The following aspects of progress are taken from the Learning Progression Frameworks (LPFs) and relate to the specific learning tasks below. See the LPFs for more about how ākonga develop expertise and make progress in these aspects:
Acquiring and using information and ideas in informational texts
Making sense of text: using knowledge of text structure and features
Making sense of text: reading critically
Creating texts to communicate current knowledge and understanding.


Strengthening understanding through reading and writing
After the first reading of “From Afghanistan to Aotearoa”, select from the following suggestions and adapt them according to the strengths, needs, and experiences of your ākonga. Most of these activities lend themselves to students working in pairs or small groups. 
REREAD the introduction and discuss the concept of a story being both the story of a family and the story of “Afghan refugees everywhere”. Is this statement true? Does your family have stories that it shares with other people? What are some examples?
DISCUSS what we learn about the legacy of Abbas’s ancestors from reading his story. Have ākonga look for examples and places in the text that show Abbas’s awareness of what his ancestors have passed down to him.
DISCUSS the decision to tell the family’s story as a graphic text. Why do you think the story has been told this way? What do you think of the writer’s choice to tell the story this way? 
DISCUSS the writer’s purpose. The writer states that his family’s story belongs to Afghan refugees everywhere. Why does he say that? Why do you think he felt it was important to write this story? Did he achieve his purpose? Has anything changed in your thinking or feelings about Afghan refugees? Reflect on how the increasing cultural diversity of people in Aotearoa is changing with many people coming from different parts of the world.
DISCUSS the idea common in te ao Māori, that Papatūānuku is mother to all things, including people.” How does this compare with the way people in other cultures feel about the land? Is there a tūrangawaewae or place that is special to you because it is where your ancestors lived? 
EXPLORE the concept that most people feel a connection to their ancestral homeland – the place of origin of their extended family. Focus on the final frame on page 10. How did Abbas feel about leaving his homeland? Have you had an experience like that or do you know someone who has? What was it like? Can a place ever be home if it is not the place where your ancestors lived?
LOOK at the last two frames on page 10 together. Abbas says that his “parents had built the foundations for our new lives”. What does he mean? He then says he and his siblings have to “build the house” and that, while his ancestors are a link to the past, he is a “link to the future”. What does he mean? Ākonga could discuss this in pairs and/or record their answers in the “Reflecting on the story” template on page 4 of this TSM.
DISCUSS: Abbas says that adjusting to a new life in New Zealand was much harder for his parents. Why was it harder for them? How did they try to adjust? Have the ākonga take on the perspective of Abbas’s mother or father by writing a letter to a family member in Afghanistan. They can explain what their experience was like, what they felt about New Zealand when they arrived, and how they feel about life in New Zealand now, explaining their sense of belonging to a new country and whānau in Aotearoa. 
PROMPT ākonga to make connections between Abbas’s story and their own lives. They could sketch a house and annotate it with their thoughts about how their ancestors have influenced them and their whānau’s aspirations. To extend this activity, ākonga could discuss these questions with their families at home. (Encourage them to use their first language to do this.) Add any new thoughts to their image. This activity could be preceded by reading and discussing “The Bucket Man” in this Journal to extend thinking about how one generation’s actions may influence the next. What kind of “house” do you want? 
If ākonga need extra support 
Remind them to make connections within the text and to their prior knowledge and experience. For example, their families may have migration stories or have traumatic experiences of war, and it’s likely they have heard or seen stories about this on the news. 
Discuss the use of figurative language. Pull out several examples and model how you would use the context, your prior knowledge, and your knowledge of vocabulary to interpret them. Give pairs of ākonga an example each (for example, at the mercy of the waves, floating between two worlds) and ask them to use context and their prior knowledge to work out and explain their purpose and effectiveness. 
Discuss the shifts in time and place. Have ākonga find and highlight any clues in the text that help them to identify where the time sequence changes (adverbs of time and place and dates). They can discuss why the writer might have used this technique of jumping back and forth in time. Ask how they might use it in their writing.
Have ākonga locate the adverbs of time and place and use them to create a timeline outlining the family’s journey.
Share-read with ākonga where necessary and provide the audio for them to revisit the story as often as they need to.




Reflecting on the story: From Afghanistan to Aotearoa
	What Abbas says
	What I think Abbas means

	On page 10, Abbas says that his “parents had built the foundations for our new lives”.
	

	On page 10, Abbas then says he and his siblings have to “build the house” and that, while his ancestors are a link to the past, he is a “link to the future”.
	



	Write about how an ancestor has influenced your life.
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Exploring a theme: The texts marked with a [image: ] share the theme of tūpuna. 
	
	
	Reading level
	Themes
	Curriculum 
links

	[image: ]
	From Afghanistan to Aotearoa  COMIC [image: ]
[image: ] 
Abbas Nazari’s family fled Afghanistan in 2001. After a harrowing six months, they were granted asylum in New Zealand. Although the family has thrived, adjusting to life in a new country has had many challenges. 
	Year 6
	Tūpuna
Refugees
Identity
Belonging

	Health and PE
English
Social Sciences


	[image: ]
	The Lesson  STUDENT WRITING [image: ]
A true story told by a student about her great-grandmother.
	N/A
	Tūpuna
Inherited traits
	English


	[image: ]
	Good Little Samoan Boy  memoir [image: ]  
For many years, Victor Rodger felt caught between two traditions and two worlds – he has a Pālagi mother and a Samoan father. Rodger explores what it means to have Samoan ancestry.
	Year 8
	Tūpuna
Cultural identity
Belonging
	Health and PE
English

	[image: ]
	Ancestors  poem [image: ]
A light-hearted poem, where the poet remembers Great-Aunt Unice and her crazy ways. 
	Year 8
	Tūpuna
Identity
	English


	[image: ]
	Eruera Maihi Patuone  Article [image: ]  
[image: ]
An account of the life of the Ngāpuhi rangatira Eruera Maihi Patuone, who lived during a time of huge change for Māori from pre-European times until 1872. 
	Year 8
	Tūpuna
Rangatiratanga
Ancestral wisdom
Land
Power
	Social Sciences


	[image: ]
	Ngā Pēpeha a ngā Tūpuna  Article [image: ]
An article that explains the sayings of tūpuna through an exploration of various pepeha.
	Year 8
	Tūpuna
Ancestral knowledge
	English
Social Sciences

	[image: ]
	The Bucket Man story [image: ]
A speculative story about a teenager who wants to follow her own path but is expected to follow in the family tradition. 
	Year 8
	Tūpuna
Ancestral knowledge
Inherited traits
Climate change
	English


	[image: ]
	Ann Evans: Colonial Nurse biography 
A profile of a nurse who lived during the nineteenth century and faced many challenges. 

	Year 8
	Social change
	Social Sciences
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Elsc gave a smalligh as she watched her
sranddaughter whizzing around the ield.
Cece was rambunctious, fesy,and - most
importantly - persuasive and she'dinally
persuaded Elsic o lether driv the ride-on
Ml stayin the feld outfront, Granny,
where you can watch me with your eagle
eyes? shed said. “Considerita favour 1l be
mowing one ofyour overgrown awns”

So there e was,anxiousy stirring
<upoftea and reminiscing about when
Cece had been ababy. It seemed ikea
Iifetime ago,and n a wy, it was.

Elsc's mouth twitched s she recalleda

very diffeent diving session,a long time ago
witha much more disstrous ending Just as

she reached for a second cube o suga, there.
s a ese-spliting ereecch and the ominovs
sound ofcracking branches. OK. maybe the

ending wasnt o different.

by EmeliaKing, year 8,

Evans Bay Intermediate

Author note: The folowing s
based ana true story that was told
tome by my great-grandmother.
Whilethestory s real most of

the names arefctionl,

“The comers of Elsic's mouth twitched
into a smileasshe took i the scenc.
“The mower had crashed ino 3 hed.

Elic opencd the window. “Getin
here, yousilly e girl she called out
affetionately, Mok sure you'ein one
piece”She st back, her brow furrowed.
The scene was uncommonly familsr...

“Granny?”sid a timid voie.

Elsicjerked back o ralty. Cecla was
sandinginthe doorway,her wild auborn
e strewn with leaves,a small cut on
her check.

“Granny?”shesaid again,her yes
wobbling withters,

“Oh,noe of tha,you il goose
Eisc kindly.“Are you OK? Come and sit
down. Il tell youa story. Youre ot the frst
person o crash, My father did something
imilar, hovgh not intothat exac hdge
Sitdown. Il el you what happened:”
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In1977,when s seven, my Pilagi mum ook
aphotoof me formy grandmother, wholived in
Simoa. Mum wanted Matalenatoknow she s
isingagood itle Samoan oy even though
shewas Pilagiand even though my fther
- Matalendsson - wasrit round.So Mum
dressedme up theway she thoughtagood litle
Samoanboy shouldlook

I the photo, m shirtless. Husky”asthey
usedtosay.Ajunior Poy-Buddhavitha inge.
Athickshellnecklace has beenwrappedonce
around my neck,likea choker,th estftto
dange nbetween my ipples My hands cover
my k- whetherby selfconsciousdesign

orunconscious coincidence, Imnat ure. My
tongue pokesoutlke smiley pikana.

Imuearinga lavalava for the firttime
(agitfrom Motalena thatshe made hersel,
Haterlearm) s watermelon coloured and
features geometrc designs inblack and brown.
1aidntknow howto e it roperly. Neither id
Mom. We held t together it safetypns The
ensermblesfinished ofwith my mother’s thick.
chunky back-and-siver platformjandas,
which were popular in the 19705 They snugly it
mywide seven-year-ol feet.

Forme, it lke laying ress-ups Putting

oncewhent
s at primary school andonce when I ss at high school. Both times it ras
prety awkvard.Even though Knesswho she was, | didnt nowher:

“Thesecond - and st - time I met Matalena she'ddeveloped cataracts
and couldhardly se. She viept s sheranher hands oer my face - and tobe.
honest, it fresked meout

BY VICTOR
RODGER

hisatireon s nodifferent from putting on
acowboy outitorapirateeyepatch And ke
those costumes,the good lte Samoan boy

LPLPLPA L PP PLPAPLPA

AV PRV AR VAP PAPRVLY]

s something | can putonand then ake of
whentfeelike it

Atthetime Mum ook the hoto, | hadrit
everthoughtabout what it meant to have
‘Samoan heritage But whenever | occasonally
meta Samoan eltive | ound thei names
hardtosay and their accentsdiffclt o
understand I coulditget avay fast enough.
Therewas awaysalevel of discomfort - and
thatwas never more tre than on the times
my ather made oneof hisrar appearances
The emtions he tired upin me were dark
and complicated. None of hemwere posive
Notyet,anyuay.

Hookatthisphoto overforty-five years atr,
andwonder what atalena thought when
she sawitfor thefirsttime. Didshe smile
sadlyand sigh-alofa e Didshe aughatthe
platformjandals? Orwas she moved? Did she
understand the ffrt my young Pilagi mother
made totry toprove that hr fatherlessson
was somehowstilla tama Simod -ason

of samoa?

Matalena diedalongtime ago Whatever
happenedtoher copy o the phota? Does t
il st Partof me thinks ook ridiculous,
especially inthose platformjandls Another
partof me recogaises there’s something else
Tappeartobe:uncomplicated

NGNS
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Ancestors

Ancestorsare deceased people who stll

ot ke
i lhing e s e e

expressing an opinion.Its

freaky, but ancestors are not ombies o {a\«_ 0. >

ghosts. Well,they v sortof ghosts. They might

et e

justto teach you. Butthey
Kind of care (o,

Like,they don't want youto

muckup. I like

noogie, noogie, noogie - hug!

Onedayour

petcockatoo

Queen E, whom no one

really listened to any more,

started alkingin

the voice of Great Aunt

Unice, saying, “Take me o the

vet! Take me o the vet!”and.

when we did the vet’s

Xray showed Unice'slonglost wedding ring!

Your ancestors know things. Queen Esurvived the
ircon extraction, buteventually fell o indigestion.

James Brown
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THE STORY OF A GREAT RANGATIRA

as told by FRASER SHITH
(agreatoreatret e grandin)

Erver Hahi Ptuone v o e 08 some say
2L Gver is o e, he wouldvitnss enamous
change.Patuone was aboyvhen Captan Cook
v, and hewas one of thefist rangatiato
sgn e T Waitangi. As awarrir, be fought
Wit both tradionl weapons and muskes. Later
inife,hebecame a peacemaker e hiscausin
Hongiika, Patuone was a descendant of i,
Whoin tum descendedfrom Kupe. Patuone was
bor the i so f 2pua,  Hokionga i
andtohunga. s mother Te Kawehau, was iso
Highy born.

THE SHIP

‘One day in 1769, when Patuone was about ive,his father was out ishing near
Motukskako (Pircy Iland) when he sawa srange wak. It looked ike a floating istand.
‘The fishermen went o investigate, throwing some of teirtrevally tothe pae, oddly
dressed men. The ship was the Endeavour, and Captain Cook invited some of te men,
including Patuone’s father,on board. They were given gifts, including a leg o pork,
food unknown to Miori. Later, Patuone and hissster ate the pork. They declared it
sweet and very good.

“The coming of these strangers had been predicted by tdpuna years before “Look to
the sea and beware” they said. I the decades that followed, many more ships arived,
bringing fotune-scekers, whalers, sealers,traders, and escaped convictsfrom Ausrala,
“The neads of these newcomers were many, and Maori were eager o trade or axes,
spades, ish-hooks, and muskes. Iron from Pikeh was highy prized. Even a simple
ol vas atreasure.

ANEW LEADER

When Patuone was born, his pople belived he was destined for reatness, the chosen
e who would inherit isfather's mana. From an arly age, he was tught hand-to-
combat,history, and whakapapa - all th sklls he'd nced to b a tohunga, warrior, and
leader of his haps, Ngiti Hao. T had snother prophecy for his son: “Hei tangata psi
Koe, mau ¢ hohou te rongo-” (You will be a good man, a peacemaker)

‘Asa young man, Patuone fought alongside his father and brothers in many batues
‘These wore difficultyears. War was alays present inthe far north s competing hapi
struggled o gain land and power. Patuone’s two oldest brothers were killed by the time.
e was twenty, but Patuone and his younger brother Nene survived, and their reputation
s warriors grew: In 1306, Patuone foughtinthe battle of Watuna, using a mere pounamu
tokil the enemy rangatira Tatakahuanui

<. 1764 1769 1806
Patvonaisban. Cooksfistuisitto Thabotto ofHouns whichhalgaosabish
NowZoland. Patuons aputatnssgrostuarr
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Pepeha: A Connection to Place

Apepeha s  satement of belonging tha usualy fllows the same pattern t connects
 person o @ mountan, abody of s anda tbe, ‘grounding’ them 1o n envionment

thatisuniaue o ther i o api. FornonMaorl a popeha connects  person 0. lace
‘Apepeha s good way o tioduce yoursel. et other people know where youe fom.

Shared pepeha

wiand hapd alsohave thir wn pepeha. Maor from Ng3i Tahu,for example, sometimes
use thefollowing pepeha:

The Sayings o
PR Ancestors Ko forakitomaunga  Aoraki i the mountain

Ko Waitaki to awa Waitaki is the river
Ko Ngai Tahu to iwi

It can be easy to think we've always had written
language. But our ability to speak came long before
our abilty to write. People have been around for
almost a million years, yet we've only had writing
for the last five thousand. Within Maori culture,
that time is even less: te reo Maori was first witten
around two hundred years ago. Before then, spoken .
language was the main way Maori communicated Aorakialsoknown as Mount Cookis Actearoa New Zeaand's highest mourtain
their knowledge and ideas and passed them on to “The WiaiakiRvr i thelargerivr that lows fom the base of Aoraki o the ocean
the next generation. northof Gomars.

Nt Tiwharetoa ar fom the cental North sand. heir ppeha rferences the
andscape n that partof the word:

s s e Ko Tongariro tomaunga  Tongariro is the mountain
Ko Taupé to moana Taup is the lake.

Ko Ngati Tawharotoa to iwi Ngiti Tawharetoa is the tribe
Ko To Houhou to tangata

Te so Maori has a ich radition of orl
ofdiffrent forms. These include waiata (songs), pirikau
(naative), whakapapa (genealogy), pepeha (ibalsayings),
and whakatauk (proverbe). Each of theso forms shares features
thatweren' usual in everyday sposch,such as poeticlanguage
imagery. and a repetive sructure These feaures all made oral
terature memorable. They helped knowledge to “stck”

To Houhou is the man
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Itwas Gran who took pity on me. “Reckon  Oran gave me her beststare. Then she.

Blcke

e lon e e ot wter itched the reins, and we made our way
L rounds?* she asked my mum. “The drums {0 the reservoi.
“The las time it rained was the day ‘you had to grow it yourself. Our plot was are getting so heavy tolift and I want to ‘The sun burnt down the whole way,
turned ten. Tremember because Steepand dry, so Dad and Mum b take some upto Gordon.” butitwas way beter than being on the
thatafternoon, I walked home from terraces  hated those teraces, The dust Nobody refused mygrananything,  teraces.
school forthe last time. A halfhearted  gotinto my hair and into my mouth and S0 the next morning, there I was, piling TREEHITDI TN
Shover,over before treally started.  under my nails. | cidnwant o b there. thegallon drums intoth cart. They were 1 don'tknow whee the question came
Back when I was too young to Iwanted to b at school, asking questions, lightand empty - hollow. Two for each of  from. We were driving back, the water
remermber,the government divided seting answers “What happens nside a s, twofor the feds And anextratwo  drams heavyin the cart. 1 was lookingat
upall the land.If you wanted food, scedt”wanted 10 ask. “What' dust made. for Gordon,ourup-the-hill neghbour. e smal white streaks up high. Nobody
of? Where did the rain go?” ‘Gordon Ratana was totally cuckoo; paid attention to clouds any more, but I

everyone knewit. The whole flatroof o did-Iiked rying o stae down the sky's

his house was covered in plastic 10-itre  big blue eye, even though it always won.

buckets, waiting orrin thatnevercame, “Didntheytach you thatnschool?”
“Why can' the bucket man gethisown  Gran asked.

water?” Lasked.
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A0 was bor n 1632. She grew up i Birmingham, a industal ity famous
forits factories factoy workers,and sms. Anis faml (the Clves) was
midel lass. For g, this usually meant a e education and eventually
mariage. Womens Ives were managed by thei fthers o husbands. Bt Ann
hose a diferent ot independence. By the ime she was elghteen, she was.
anurse,werking with Florence Nightingale i Turkey during the rimean War.
I Turkey, Ann saw erible things. Thre was e food, and the hospitls
were rainfested and poorly equipped. Many of the patients died from disease.
The nurses, e by Nightingale, worked hardt ntoduce basic hygiene and
etorsystems. Ann and the othr nurses would emain unkown, but Florence

Nightingsle was immortlsed.

Afer the war, Ann continued to work a a nurse. Although it was considered
ol ob,she befeved nursing alowed hr o make a diference, The 1850
was a time of soial change i England. Work was hard o ind,and the ciles
were cromded and polued. More young men began foleave thecounryin
search of a beter e, and single women n England soon outnumbered single
men. A woman who worked ws looked down on, butfor many, the sernative
was poverty.

Now Zealand had the opposic poblem: ot enough sngle women and a
Iarge number of single men. There was so ashortage of servants. To address.
these issues,Otago' provincial government decided 1o help pay fo the cast
of single women' are 5o they could come to New Zealand. More than
1200 inrepid young women arived i the province beteen 1862 and 1863,
This ncluded A, who ftEngland againt hr father’s wishes.

@




