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Overview
This article profiles four people who each express the qualities of a kaitiaki, protecting something they care deeply about for the sake of future generations. It includes a young climate activist intent on raising awareness to save future generations, an iwi historian who cares for the taonga and stories of his people, a Taranaki farmer who is incorporating sustainable practices on his dairy farm, and a Māori jeweller who follows her traditions when working with pounamu and looks after it as a taonga. 

A PDF of the text is available at www.schooljournal.tki.org.nz
Themes
“Kaitiakitanga” connects to the theme of this Journal. Other texts in this Journal (and the levels 2 and 3 journals for November 2022) also focus on this theme This article is scaffolded for extra support and is designed to build knowledge and introduce the important ideas and vocabulary connected with the theme of kaitiakitanga. On page 6 of this TSM, there is an overview of all the texts in this Journal, including a list of themes for each text. There is also a link to the audio for this text, which provides further support so ākonga can revisit the story as often as they need to.

The theme of kaitiakitanga refers to guardianship, care, protection of land and water, and the passing on of traditional knowledge. 
In te ao Māori, people are believed to have whakapapa connections within the natural world. All people share a responsibility to care for the environment. Among the texts that focus on kaitiakitanga, there are stories and articles that convey the message that if we care for nature, nature will care for us. 
For further information about teaching and learning about sustainability, you could visit the Education for Sustainability website and the sustainability resource Pūtātara. When discussing climate change, be aware that some ākonga may experience anxiety about the issue. The Mental Health Education guidelines provide comprehensive information to enable you to support the wellbeing of your ākonga.
Other themes that can be explored in this text include:
•	Social responsibility		• 	Climate change		
Texts related to the theme
“Listening to the Land” Connected L3 2018 | “Rōngoa for the Land” School Journal L4 Nov 2020 | “Te Tapa Ingoa” Connected L3 2018 | “The Young Ecoleaders Award” School Journal L3 Aug 2018 | “Reducing Our Footprint” School Journal L4 May 2021 
Strengthening reading behaviours (what to notice)
	Text structure and features
	Requiring students to:

	An introduction that contextualises the four profiles and explains the meaning and origin of kaitiakitanga and its significance to Māori

Quotes that add more insight and information

Figurative language: “Our future was on the line; If you keep pushing at nature, you lose it”
	use their prior knowledge about kaitiakitanga and their understanding of the purpose of the headings to recognise that each section profiles someone who practises kaitiakitanga in a specific way
use their prior knowledge of profiles and interviews to understand the purpose of the quotes and to infer meaning using context, sentence structure, and word knowledge
use their prior knowledge of language features, as well as context, to understand that meaning is not always derived from individual words and that figurative language requires inference 

	Abstract ideas from both te ao Māori and 
te ao Pākehā
	infer meaning, make connections, and use concrete examples to form their own judgments about important issues.


	Vocabulary

	Possibly challenging words 
and phrases

Names

Te reo Māori
	climate change, drastically, magnitude, crisis, activists, influence, ensure, bare minimum, disconnect, reality, palm-oil trees, biodiversity, pollution, nook and cranny, empowered, empathy, grazes, regenerating bush, species, covenant
Ranginui, Papatūānuku, Tāne-mahuta, Tangaroa, Rhiannon Mackie, Mitzi Jonelle Tan, Greta Thunberg, Nigel How, Wairoa, Te Kawiti, Ngāti Kurupakiaka, Evan Lobb, Inglewood, Taranaki, Hāwera, Middle East, Indonesian, Ana Krakosky, Te Ātiawa
kaitiaki, kaitiakitanga, te ao Māori, taonga tuku iho, whānau, hapū, iwi, hapori, kōrero, kaumātua, mana, taonga, mōrena, tīpuna, pekapeka, kōkopu, tuna, kārearea, tawa, miro, rewarewa, rimu, rātā, pounamu, tūpuna, whakataukī, wairua, tapu, tikanga, whakanoa, whakapapa

	Helpful prior knowledge (pre-reading and introducing the text)

	Some understanding of the concept of kaitiakitanga, which is about care and protection of cultural taonga and stewardship of the natural world and that it is an important concept in te ao Māori. (See Te Takanga o te Wā – Māori History Guidelines for Years 1–8.) 
Some awareness of the threats to our natural world.
Some awareness of the ways that Māori maintain mātauranga Māori (Māori knowledge).
Some awareness of the ways cultures honour their ancestors.


Possible reading and writing purposes
Find out what it means to be a kaitiaki
Understand and think critically about some different ways of being a kaitiaki
Identify and describe how four people use their knowledge of kaitiakitanga to protect valuable resources
Analyse and explain why the people profiled choose to be kaitiaki
See Effective Literacy Practice in Years 5–8 for suggestions on using this text to teach comprehension (Teaching comprehension) and for suggestions on using this text to teach ākonga to be effective readers (Approaches to teaching reading).
Possible curriculum contexts
This text has links to level 4 of the New Zealand Curriculum in Social Sciences and Science.
Understanding progress
The following aspects of progress are taken from the Learning Progression Frameworks (LPFs) and relate to the specific learning tasks below. See the LPFs for more about how ākonga develop expertise and make progress in these aspects:
Acquiring and using information and ideas in informational texts
Making sense of text: using knowledge of text structure and features
Making sense of text: vocabulary knowledge 
Creating texts to communicate current knowledge and understanding. 
Strengthening understanding through reading and writing
After the first reading of “Kaitiakitanga”, select from the following suggestions and adapt them according to the strengths, needs, and experiences of your ākonga. Most of these activities lend themselves to ākonga working in pairs or small groups. 
DISCUSS what ākonga know about the concept of kaitiakitanga. What is kaitiakitanga? What is its root word? (kaitiaki) What does it mean to be a kaitiaki? What other words in te reo might connect to the word “kaitiakitanga” and help us understand this text? 
ASK ākonga to compare how each person profiled is a kaitiaki. What are the similarities and differences in the way they demonstrate kaitiakitanga? What connections can you find between their motivations, actions, and beliefs?
PROMPT ākonga to make connections between the actions of the kaitiaki described in the article and any examples of kaitiakitanga practised by people they know. These may include actions ākonga have taken themselves. Do you know anyone who is a kaitiaki? What makes them a kaitiaki? What words in your first language have a similar meaning to kaitiaki? You could also encourage ākonga to think about people from their own culture who are kaitiaki. For example, family members in some Pacific cultures act as kaitiaki by speaking on behalf of the family and passing on ancestral knowledge. In Tokelau, children often take on the role of “tokotoko” by caring for their grandparents.
REVISIT the “Rangi and Papa” text box on page 2. Check ākonga have inferred that the phrase “into being” means that the children of Rangi and Papa are parents of all things, so there are whakapapa connections between humans and the natural world. How does this deep sense of connection influence how Ana Krakosky works with pounamu? How does this compare with the other people featured in the article? In your culture, do you have a similar connection between people and the natural world? Is this reflected in the way you honour your ancestors or the way you care for the environment?
REVIEW the text with ākonga to identify and explore other concepts that connect to kaitiakitanga (for example, threats such as pollution and climate change and actions such as raising awareness and protecting biodiversity). Demonstrate how to create a concept map with “kaitiakitanga” at the centre and the other concepts grouped and connected with arrows to indicate how they relate to each other. Encourage ākonga to explore different kind of connections. Model how to use the concept map to write and say sentences that explain important ideas, using connecting words and phrases, such as “for example”, “because”, “but”, and “in addition”.
FOSTER CRITICAL LITERACY by focusing on subheadings such as “Our Future on the Line”. What is the writer’s purpose in adding these subheadings? Why did she choose them? How helpful were the subheadings in leading you into the information about the kaitiaki? What are some alternative subheadings?  
DISCUSS with ākonga what Rhiannon means when she says, “Our future was on the line”. Prompt them to use their knowledge of figurative language to work out that “on the line” means the world and everything in it is threatened and the future of the next generation is uncertain. Prompt ākonga to find other examples of figurative language and explore what these mean. Discuss why so much figurative language has been used in this non-fiction text. Draw out that some of the people profiled are activists and the writer is trying to persuade us of the importance of kaitiakitanga. Emphasise that figurative language is a feature of persuasive writing.
DISCUSS with ākonga the statement on page 2 that “In recent years, interest in kaitiakitanga has grown as people work to protect the things that are important to them or are under threat”. What evidence can you find in the text to support this? Do you agree? 
HAVE ākonga use the text as a model to write profiles of local people who engage in kaitiakitanga or of the young climate activists who inspired Rhiannon Mackie. Alternatively, they can write and illustrate profiles of Ranginui, Papatūānuku, or one of their children, focusing on the role of these atua (spiritual beings) as kaitiaki of the natural world. 
ASK ākonga to use the “Reflecting on the text” template on page 5 of this TSM to organise information from the text. They can compare how each person in the article expresses kaitiakitanga before reflecting on whether kaitiakitanga is important to them and how they might practise it.
If ākonga need extra support 
Have ākonga scan the text before reading to predict its purpose and explore how the information is organised. Then ask them to read page 2 to check their predictions. Clarify that each section profiles a different person whose life and work demonstrates kaitiakitanga. 
Identify any words you may need to pre-teach, keeping in mind that some ākonga may prefer to read the article independently before going back to clarify meanings. If necessary, model the pronunciation of words in te reo Māori. The audio version provides support. 
[bookmark: _Hlk112335109]Have ākonga create vocabulary posters where they choose a word from the text that they want to explore and then present as a poster to the class. Explain they will describe, illustrate, and define their word and include some synonyms, antonyms, the origin of the word, number of syllables, and some collocations. Prompt ākonga to check whether others will understand their definition and if not, to rephrase it so the meaning is clear. Is their illustration a true representation of the word and will ākonga understand it? Would using multiple illustrations help them to better visualise and learn this word? When presenting their word to the class, encourage ākonga to guess the meaning or pronunciation of the word and to monitor their understanding of it. Encourage them to ask questions to strengthen their understanding.
If ākonga are having difficulty working out the meaning of the figurative language, provide them with a specific explanation, then ask them to illustrate the meaning. Check their understanding.  
Encourage ākonga to ask questions about the text and to revisit these frequently to check what they have found out and to ask any further questions.
Discuss the relationship between the terms “kaitiaki” (guardian) and “kaitiakitanga” (guardianship). Have ākonga compare these terms on a double bubble map. How do you know these similarities and differences? What have you learnt by creating this map? Why are these similarities and differences so important?  
Focus on the words “taonga tuku iho” – the treasures handed down from our ancestors. Ask ākonga what they consider as taonga. Use their examples to clarify that as well as the treasures of the natural world that have been passed down, they are also the cultural treasures of language, knowledge, and history. What do the subheadings suggest about the kind of taonga each kaitiaki is protecting? Record their predictions for ākonga to check as they read.
Share-read with ākonga where necessary and provide the audio for them to revisit the story as often as they need to. Some ākonga may benefit from listening to the audio before reading and discussing the text with others.
Prompt ākonga to ask questions and find answers to them as they read. This is an opportunity to model the fact that we will not always find answers to our questions within a text and that sometimes we need to look further. I’m not sure who Mitzi Jonelle Tan is. Let’s find out about her and what Rhiannon might have learnt from her.




Reflecting on the text: “Kaitiakitanga”
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	Action: How this person practises kaitiakitanga
	
	
	
	

	Motivation: What makes this person want to be a kaitiaki
	
	
	
	

	Summary: How would you explain the concept of kaitiakitanga to another person?
	

	Reflection: How relevant is the idea of kaitiakitanga to people in Aotearoa NZ today? Should we all act as kaitiaki? What taonga would you like to protect? How might you do this?
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Exploring a theme: The texts marked with a [image: ] share the theme of kaitiakitanga.
	
	
	Reading level
	Themes
	Curriculum 
links
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	Kaitiakitanga  ARTICLE  [image: ] 
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This article profiles four people who express the qualities of a kaitiaki: a young climate activist, an iwi historian who cares for the taonga and stories of his people, a Taranaki farmer who is incorporating sustainable practices, and a Māori jeweller who works with pounamu.
	Year 6
	Kaitiakitanga
Social responsibility
Climate change
	Social sciences
Science


	[image: ]
	Going in Nature  STORY  [image: ]
In this humorous story, the narrator and her dad try to find a solution to the “mess” freedom campers leave on the nearby reserve.
	Year 7
	Kaitiakitanga
Humour
Tolerance
Persistence
	English
Health and PE 
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	After the First Rain  STORY  [image: ] 
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In this sequel to the speculative story “Bucket Man” (SJ L4 June 2022), the narrator’s gran has died and day-to-day survival is still a struggle. The bucket man needs a new partner to continue the search for a solution to the climate catastrophe and the narrator has to decide whether he will keep his grandmother’s knowledge alive.
	Year 8
	Climate change
Knowledge/learning
Kaitiakitanga

	English
Health and PE
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	The Box  SCREENPLAY  [image: ]
When a group of students is left in charge of a box, they all have different ideas about what’s inside it – and who is the kaitiaki?
	Year 7
	Group dynamics
Humour
Kaitiakitanga

	The arts: drama
English
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	Humphrey Hanley: Life on the Upside  ARTICLE  
Imagine having a disease where you can’t dress yourself or pack your own school bag. Imagine losing skin every time you bump into something – or start each day having your limbs wrapped in bandages. 
	Year 7
	Living with a disability
Persistence/adaptation
Wellbeing

	Health and PE
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	How Vaccines Work  ARTICLE 
How do vaccines work? What are infectious diseases? What is herd immunity? This article presents the facts and science about vaccines and our immune systems and how vaccinations protect communities. 
	Year 8
	Kaitiakitanga
Infectious disease
Viruses

	Science
Health and PE
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	Leftovers for Breakfast  POEM  
How did we get here? Where do we come from? How long is a piece of string? 
	Year 8
	The universe

	English
Science
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	Tāne-mahuta  Student Writing  
A night-time walk and the sighting of a kiwi soothe the narrator’s troubles and worries. 
	N/A
	Resilience
	English
Health and PE
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Kaitiakitan

Most people think of a kaitiaki as someone who guards
or protects the natural world. Maybe they look after

a stream or beach, a native species under threat, or a
local reserve. Kaitiakitanga (the act of being a kaitiaki) :) TN
is an idea that comes from te ao Maori. It can mean each # " ¢
generation teaches the next about protecting taonga ' /
tuku iho - precious resources passed on by the ancestors.
These resources include the land, ocean, rivers, lakes,
mountains, and forests. Te reo Maori and Maori 74
knowledge are also taonga tuku iho.

In recent years, interest in kaitiakitanga has grown
as whanau, hapa, iwi, and hapori work to restore the
environment and their culture. Maori knowledge and
values are also influencing people from other cultures.

a BY SUSAN PARIS
and Daniel Hikuroa

Rangi and Papa

Iwi and hapt believe in a deep connection between people
and the natural world. This is because Ranginui (the sky
father) and Papatanuku (the earth mother) are the first
parents and kaitiaki. Rangi and Papa had many children,
each of whom also became kaitiaki. Tane-mahuta, for
example, is the kaitiaki of the forest and all its creatures.
Tangaroa is the kaitiaki of the ocean and waterways and all
the creatures in these places. As well as the natural world,

the children of Rangi and Papa brought humans into being,
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Going in Nature

by James Brown
“Urgh,” said Dad, “that's disgusting.”
“Yep," | said, backing away.
“That's freedom campers for you."
“It looks like dog poo, Dad. It right in the middle of the grass.”
“It would have to be an enormous dog, Tessa.”

Dad had once worked for a community newspaper. His “Ding-a-ling Your Cat”
campaign, intended to encourage people to put bell collars on their cats to protect
native birds, had divided the readership.

“Yes, but sales went up,” he said when | reminded him of this.

“Sales? Wasn't it free?” I'd been a badly paid delivery girl and was never sure
whether | should put his newspaper into letterboxes with No Junk Mail signs or not.

“Readership then. The readership went up.”

I changed the fonts on his flyer so it didn’t ook like it had been designed by a
three-year-old.

Our house backed onto the reserve, which we could reach through a gate by the old

“Like Clifford.”

outhouse. Today, there was only one vehicle - a hand-painted van with a couple of
Dad laughed. Mrs Dooley, who ran the local store, did have a big red dog called

hippy girls lounging outside. They looked like they'd just woken up. Dad went over and

Clifford. | surveyed the reserve and was about to point out the lack of toilet paper when o

Dad started scrambling about on his hands and knees to photograph the poo.
“Dad!"
“Something needs to be done about this.”

“Are we not allowed to camp here?” asked one. “Do you want us to go?"
“No, no,” said Dad. “It's about keeping the reserve tidy and not using it as a toilet.”
“OK, no problem. We love going in nature, too.” It wasn't exactly clear what she
meant by this. “But,” she pointed to the rubbish bin in the car park, “perhaps the
rubbish needs collecting more often?”

“Yes, but not that. Come on, Dad.”
That night, Dad went into battle with his laptop. | steered clear, waiting for the

inevitable cry for help. “Tessa! The printer’s broken again ... he called finally. “l need to

print ten more copies.”

I sighed and went over. Dad had written a very clear message. Underneath was his
photo. The whole thing was what our teacher would call a visual cacophony”. Dad was
delighted with it. “Let me have a play,” | said. “Maybe | can improve the, er, layout.”

“Glad you're on board. But don't change the words. | could've been a marketing guru.”

WE pon'T caAm?P
IN YOUR Tﬂll.i'l\\“
50 boNT YOU Yoom

10 OUR mESERYE!!
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After the First Rain

by Anna Smaill

After the first rain, everything changed.
That night -~ when we heard the giant
crack of the rain machine shooting its
flares into the bone-dry sky and the
heavens open - it was like one huge party.
Light after light in all the houses
blinked on. People came out wearing
their morning faces to gaze up at the sky.
They put their hands and tongues out to
the rain. Even though it was a party, it was
private too, like everyone had gone deep

inside themselves. T only learnt how deep
the dust had got in my skin when the rain
washed it off.

1 had thought the earth would drink it
in. But by the following day, our terraces
had turned into a slick of ochre-coloured
mud - like when a fly settles on a horse’s
neck and it shivers to shake the fly off.
The earth shivered the mud off, and the
retaining walls were swept away, the
seedlings with them.

In the days after, I walked with Gran
along the road, and she pointed out
the erosion. New words: entrainment,
deposition. She was full of excitement as
she tested me, quizzed me, like usual.
She was walking slower.

Two things happened next. One was
quick. The other not so quick.

‘The first was that people from the
government came for the rain machine.
Early one day, they transported the
contraption and the rolled-up blueprints
and a whole lot of materials. It was quite
the procession. The bucket man went,
too, and he waved regally from his seat
in the back.

R

In the months after, gossip drifted
back from the city. Prototypes. A new
research facility. People buzzed. And as
if to show they were right, there was rain
in the north, clouds of different sizes and
textures like the news floating back to us.

The second thing was Gran dying.

At first, it was so slow you could pretend it
wasn't happening, I thought we'd have all
the time in the world. I wanted her to keep
teaching me everything she knew, from
cell mitosis to isobars. But in the end,

she had just a small amount of herself left.
Just enough to sit, and then just enough to
lie in bed, and then just enough to breathe.
Then not even that. We were all left behind.





image10.jpg
The

Bronny, | just need it for a second. Come on.

BRONNY
No. If Whaea Carmel wanted us to look, she would’ve said. And I’'m in charge.

SHIRLEY
You're not the boss of drama club.

BRONNY
Whaea Carmel said, “Bronny, you have to protect the box at all costs. You're the
kaitiaki.”

a screenplay by Leki Jackson-Bourke

CHARACTERS: BRONNY, SHIRLEY, NYSSA, BRIAN, LOLO (all students) and g y
SHIRLEY (looking sceptical)

WHAEA CARMEL (a teach
(ateacier) Really? Aren’t e all kaitiaki? What makes you so special? Because you were the first
An empty classroom. BRONNY is standing next to a box. SHIRLEY and NYSSA arrive. one here today?
SHIRLEY (looking around) NYSSA
Where’s Whaea Carmel? No drama club today? Even the word box? Like where did it come from - box? Box. Box. Box.
BRONNY BRONNY
She came and then she left. Look ... ta-da. Behold, the box of life. I'm the eldest, and the eldest is always the kaitiaki.
BRONNY proudly presents the box. SHIRLEY
Ummm, you're older by about three weeks.
SHIRLEY
What'sin it? BRONNY
Exactly, so respect your elders!
BRONNY

Dunno, but 'm in charge. NYSSA pokes at the box with her foot.

BRONNY
Nyssa, stop that.

NYSSA
Why aren't boxes ever like ... circle shaped?
NYSSA
What do you guys think is inside?

SHIRLEY
Push it here, Bronny.

BRONNY (taking a step closer to the box) SHIRLEY
No! Gold.
SHIRLEY NYSSA
| just want to feel how heavy it is. | might be Or biscuits?
able to tell what's inside. SHIRLEY

NYSSA Chocolate biscuits!

And like ... who invented boxes? They’re so random, eh?

NYSSA and SHIRLEY
> BRONNY Mmm ...

No, Nyssa, you're random.

¥ BRONNY
We'll find out when Whaea gets back.

43
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H U M P H R E v g X Imagine if you couldn’t dress yourself or pack your
own school bag. Imagine losing skin every time
H q N L E v ; you bumped into something - or starting each
day having your limbs wrapped in bandages.
Life on the Upside

by Sarah Connor | bullosa (EB). From the moment he was born, it was obvious something

Humphrey Hanley lives with a rare skin condition called epidermolysis

was wrong. Skin was missing on his feet. Google wasn’t around in
1982, so Humphrey’s parents couldn’t do their own research. “It was
my grandfather who finally worked it out,” Humphrey explains.

“He was a pathologist — a doctor who studies and diagnoses diseases.”
For some people, EB is a bit like mild eczema. But for Humphrey,
the disease is more severe. Any kind of friction or bump can make
his skin blister. Humphrey puts it another way. “If you think of most
people’s skin as being attached with glue and staples, mine is stuck
on with butter.” EB is genetic. It can be inherited in different ways.
Humpbhrey’s parents aren’t affected by the disease, but both of them
carry the gene. They had a 25 percent chance of passing that gene
on to Humphrey.

Y 1 7 B

Epidermolysis bullosa (ep-ih-dur-MOL-uh-sis buhl-LOE-sah) has been called
the worst disease you've never heard of. Worldwide, EB affects around half
amillion people, which makes it rare. In New Zealand, around 150 people
live with the condition. EB causes fragile, blistering skin, especially on the
hands and feet. In severe cases, these blisters also form inside the body.
Some people with EB only live for a few weeks, months, or years.

Most people don't live past their mid-twenties. There is no treatment or
cure, but there are lots of ways people can manage their pain, treat their
wounds, and protect their skin.
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How Vaccines Work

by Matt Boucher

At different times in your life, most doctors will
recommend that you get a vaccine. You might
have received your first when you were only a few
months old. Vaccines protect us from infectious
diseases. Some of these diseases might make you

feel unwell for a few days; others are deadly.

Infectious Disease

Aninfectious disease is a set of symptoms
caused by micro-organisms such as
bacteria and viruses. (A non-infectious
disease, such as asthma, is caused by

a person’s environment, diet, lifestyle,
or genes they inherit from their parents.)
Micro-organisms are found all around
us. Some even live on or in us. Normally
they're harmless, but under certain
conditions, they can cause disease.
Then we call them pathogens.

Virus Factories

Because viruses need a living thing to survive,

they've become expert colonisers. Take the
virus that causes COVID-19, for example.
It's made up of genetic material covered in
a protective shell - but this shell also has a
secret weapon. It contains a special protein,
called an antigen, that mimics a signal the
host cell recognises, a bit like wearing a
disguise. Expecting the virusis one of the
usual things that’s allowed to enter, the host
cell opens up, and the virus moves in.

Once inside, the virus gets to work.
It uses its RNA to reprogramme the host
cell to become a COVID-19 factory. The now
infected cell copies the virus over and over.
Eventually, the virus spreads to other cells,
and if enough healthy cells are infected,
the host becomes sick. Their immune
system will either fight off the infection -
and gain immunity - or the host will stay

sick for longer or even die.

Many of the more common infectious
diseases, including colds and chicken pox,
are caused by a virus, and we all know
about COVID-19 and its later variants,
viral super-spreaders that have been
responsible for chaos, lockdowns, and
millions of deaths around the world.
Viruses don’t eat, grow, or reproduce on
their own. Instead, they find a host and
take over ...

Genetic material Antigen
(RNA)

Protective shell

micro-organism: a living thing that can
only been seen through a microscope

pathogen: a virus, bacteria, or other
micro-organism that causes disease

variant: a subtype of a micro-organism,
whichis slightly different from the first

host: a living organism (like you) that's
been invaded by a pathogen

35
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LEFTOVERS FOR BREAKFAST

The world started sometime a while ago, although
I'm not quite sure of the F.A.C.T.S.

Scientists speculate about grand designs and point their fingers

at chalkboard graphs in dusty laboratories. Religions debate

and argue over lines in ancient biographies. Some earlier societies
predicted movement through the stars. I get up to microwave leftovers

for breakfast. Mathematics is hard and complicated, too big
for me to feel the shape of. I know that science is

how I'm reheating yesterday’s pasta, but I don’t know

how they built a machine that allows me to

eat cold food hot or how I arrived into
existence through the atoms of my parents. Here I am,

suddenly existing. I get confused and contemplate
Buddhism. Swat at fruit flies from a puddle of grapes.

How long is a piece of
string? How do eels procreate?

Iimagine the universe begins with a
pathetic whine
about not wanting to get out of bed

and some universe’s older universe appears out of nowhere
to say you have to go outside, the sun is shining, look
at all of the billions of bio-organisms being created.

‘We all contain micro-societies. The germs that live in me
hold local-body elections. My gut bacteria riots at the school canteen.
It’s best not to think too hard about who'’s in charge of anything.

The Milky Way wonders if anyone else knows where it came from.

1yawn, pierce some penne with my miniature metal trident,
and watch a flock of scavenger pigeons shuffle their feathers in response.

Vanessa Mei Crofskey
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Tane-mahuta

by Ellie Job « year 7, Belmont Intermediate

Go geta life. Loser! She’s so annoying ...

Thoughts galloped around in my head like horses. | tossed and turned beneath the
soft covers of my bed. It was no use. Sleep wouldn’t come. | climbed out of bed and
thrust an old, ripped hoodie over my pyjamas.

My heartbeat became faster, and | sat down and took slow, deep breaths. The world
was such ascary place. No knowledge of what the future would hold ... it was hard to
think about. | pulled myself together and went out into the hall and quietly unlocked
the front door, my hands still trembling. Silently, | set off towards the track. | needed
to get away from my house, from my worries. | needed some time where it was just me
and the whenua.

Ifound a spot to sit quietly and think. The chilly breeze rattled the leaves. Suddenly,
I heard a rustle. It came closer. | held my breath in fright. As the mysterious creature
emerged from the green wonderland, | gasped. It was a kiwi! Its feathers were brown,
and its sleek beak shone in the moonlight as it moved along the midnight-black ground.
The bird’s beady eyes darted about its surroundings. Slowly but surely, it spotted me -
but it didn’t run away. It stayed, peering at me thoughtfully, wondering how on earth
I'd ended up in its never-ending territory.

After a while, the kiwi got bored. It started pecking at the dirt. | watched it gobble
asquirming worm and then go on its way. A light trickle of rain began to fall.
Time to go. | hurried back down the track and out of the bush. As | passed the river,
| could hear the water’s quiet flow. The sound soothed my overwhelmed mind.
I trudged home, feeling a lot calmer than | had before my little journey.
Sleepy, even.

Assoon as | got home, I fell into bed and drifted into a peaceful,
much-needed sleep. My dreams were filled with visions of
the kiwi, moving about, gobbling up my worries as if

they were wriggling worms.

w4
illustration by Kieran Rynhart
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