Where Angels Fear to Tread by Bill Nagelkerke

Overview

This personal recount tells of a night-time encounter with wild animals at a tourist lodge in Tanzania.  It shows that sometimes we can be fooled about where the real source of danger lies. 

Teaching purposes

Use this text to help your students:

· read and understand a personal recount;

· understand a proverb;

· identify and discuss the structure and some features of the text; 

· understand how pronouns are used in this text;

· research and write a short report;

· develop oral fluency and confidence by retelling the text. 
Features of the text

“Where Angels Fear to Tread” has a mix of features of different text types.  It is a personal recount that follows the basic structure of a narrative (an orientation, a sequence of events with complications, resolutions and a coda).  It also includes factual information, description, imagined events and a small amount of dialogue.  This mix of features could be challenging for English language learners.  Use your diagnostic assessment data as a guide for where you might need to provide scaffolding for your students. 
The text requires the reader to have some background knowledge, for example, knowing what sheep are like when compared with lions.  A deeper understanding of the story relies on knowing the meaning of the title and the saying it is part of, and then linking that to the dramatic irony in the characters’ misinterpretation of the danger they were in (thinking that lions are their biggest danger, whereas the buffalo they think of as harmless are in fact some of Africa’s most dangerous animals). 
There is a strong theme of contrasts (often signalled by the word “but”), for example:
· the friends’ warning of danger and the couple’s decision to go nevertheless (“but we went to Africa anyway”);

· the wild animals of Africa and the harmless domestic sheep of New Zealand;  

· darkness and light;

· reality and perception;

· lions and buffalo (“But they weren’t lions, only buffalo”);

· safety and danger;

· fools and angels.

Language features

Nouns and noun phrases

· Detailed noun groups are used to provide extra information to the reader, for example, “Ngorongoro Crater in Tanzania”, “the lions of the African night”.

· A collective noun is used, “flock of New Zealand sheep”.

· Various pronouns that can be difficult to link to their referents are used. (There is an activity on this on page 13.) 

· The story is recounted using the first person plural.

Verbs and verb phrases

· The text is mainly recounted in the simple past tense using both regular and irregular past-tense verbs, for example, “decided”, “warned”, “listened”, “drove”, “left”, “told”.

· The present tense of verbs is used in the descriptive part of the story, for example, “[the crater] is about two million years old”, “is a place shared by the Masai”.

· Modal verbs are used to indicate possibility, for example, “it could be dangerous”. 

· Action verbs are used.  (Your students could role-play such verbs as “move”, “walk”, “stroll”, “lurk”, “roam” and “charge”.)

· “Thinking” verbs are used, especially in parts where feelings are imagined or described, for example, “two torches felt like feeble protection”, “What about buffalo? we wondered.”

· Verbal contractions are employed to make the language more informal, for example, “it’s”, “I’d”.

Other features

· Foreshadowing is used to build suspense and convey a sense of impending danger, for example, the friends’ warning, the dark and moonless night, their imaginings about a hungry lion, the title. 

· Adjectives and connotative language are used to bring the possibility of danger alive, for example, “the throaty growls of a lion”, “Simba’s claws tearing at our backs”.

· The story contains a variety of sentence types (simple, compound and complex), and the sentences also vary in length.  A short sentence contrasts with a long one immediately before it to give emphasis to the action, for example, “Then we stopped.”

· Embedded clauses are used to give more detail, for example, “A second man, also waving a torch, called out from the hillside …”

· A variety of connectives is used: time connectives to sequence the events, for example, “By now”, “After we had eaten”, “The next morning”; additive connectives, for example, “and”, “also”; contrastive connectives, for example, “but”.

· Word chains are used to build topic information and give cohesion, for example, words to do with volcanoes, danger and wild animals.  (There is an exercise on word meaning chains on page 13.) 

Learning outcomes
With your students, set one or more of the following learning outcomes for working with this text.

By the end of this work, I will be able to:

· read a personal recount and understand the writer’s experience;

· understand a popular saying (proverb);

· identify and discuss the structure and some features of the text; 

· understand how pronouns are used in this text;

· develop oral fluency and confidence by retelling the text;

· research and write a short report. 

Before reading – introducing the readers to the text

1. Tell the students that they are going to read a text that is set in a volcanic crater in Africa.  Explain that a crater is a huge hole that is created by something falling onto the earth or the hole left at the top of a volcano that has erupted.  Sketch a diagram if necessary.

2. Ask the students to locate Africa and Tanzania on a map and to share what they know about Africa. 

3. Draw two columns on an OHP or the board and head them Domestic Animals and Wild Animals.

· Discuss what makes an animal harmless or dangerous. 

· Ask the students to list five to ten animals in each column. 

· Ask each student to pick one animal that is dangerous from the list and to discuss with a partner why they are dangerous.

· Share some answers with the class and record any new vocabulary or concepts.

4. Draw two circles on the board.  In one circle, write Danger, and in the other one, write Safety.  Ask your students to imagine they are going on holiday to Africa and to write down five words in each circle.  Share and discuss the results. 

5. Introduce the theme of perception versus reality.  Sometimes we think a situation may be dangerous, but it is not.  Conversely, sometimes we think we are safe, but we are not.  Ask the class to give examples.  Some of these may have been discussed in other classes, for example, that drinks are spiked, being a passenger in a private car or public transport when the driver is under the influence of drugs or alcohol, or some other factor, such as a natural disaster.

6. Use the discussion as a lead-in to explaining the saying “Fools rush in where angels fear to tread. ”  Sometimes, through ignorance, lack of awareness, cultural differences or naivety, people can get into dangerous situations without knowing it.  This attitude contrasts with that of the informed person, who knows the reality of the situation and is very wary and cautious.  (You could explain that another word for “saying” is “proverb”.)

7. Ask the students to head their notebook with the title and author of the story.  Have them look at the title and the page 7 illustration.  Then ask them to write a line or two under the heading Prediction by finishing the starter I think this story will be about …

8. Remind the students of the learning outcome(s).

ref  SHAPE  \* MERGEFORMAT During reading – thinking through the text

Select from these suggestions according to your purpose for the reading.
· Scaffold the students’ initial understanding of the text by writing out the 4 by 3 grid on the board.  Check that your students understand what they should notice during their reading or listening. 
	“Where Angels Fear to Tread”



	Three facts about the Ngorongoro Crater
	Three things – real or imagined – about lions in the story
	Three facts about the buffalo in the story
	The three most difficult words or phrases 

	
	
	
	

	
	
	
	

	
	
	
	


· You could read the text to your students, play the audiotape, or read the text using a shared reading approach, with the students following their own copy of the text.  (For further information about shared reading, see page 81 of Effective Literacy Strategies in Years 9 to 13.)
· Give out copies of the 4 by 3 grid (see page 15 for a copymaster) and have your students complete it after they have heard or read the text several times.  They could do this individually or in pairs, but the third column will be individual to each student.  Have the audiotape available for them to listen to if needed.  Discuss their answers as a group.

· Review the text structure.  Tell the students that this text is a personal recount but that it is about a very exciting incident and the writer has structured the text more like a narrative.  Briefly review the features of a narrative.

Give the students the Text Structure copymaster from page 16 and have them work in pairs to write phrases from the text to complete the right-hand column.  (Note that this text does not follow exactly the same narrative format as outlined in the ELIP models because it contains a mixture of other genres.) 

After reading – using new understandings

Select from the suggestions according to your purpose for the lesson and your knowledge of your students.

· Use the Advance/Extend activity to retell the story (refer to page 6 of the ELIP folder).  The purpose of this strategy is to develop oral confidence and fluency and to develop vocabulary. 

· 
One student begins to tell the story of Bill and Halina.  

· 
When the teacher calls “Extend”, the student has to elaborate on whatever word or idea they had come to at that time.  The students can use information from class discussion or their own knowledge.  

· 
After about half a minute, the teacher calls “Advance”, and the next student then carries on with the story.

· 
You continue this strategy until the story has been told or all the students have had a turn.
· Use the fourth and fifth paragraphs for a dictagloss.  (Refer to page 7 of the ELIP folder.)  The purpose of a dictagloss is to listen for the main ideas (these paragraphs vividly convey the setting for the encounter with the buffalo) and to produce a grammatically accurate version of a text in the students’ own words.  The teacher reads the text slowly and asks the class to listen only.  The second time the text is read, the students individually note down the main ideas as sentence fragments.  Then they pool ideas as pairs or small groups and reconstruct the complete text.  They then edit it and share the results with the teacher and the class.

· Teach the language aspects of the text according to the needs of your students.  Here are some possible activities.
· Word meaning chains give the text lexical cohesion.  Ask your students to work in pairs and construct a word chain of at least ten words or phrases for one of the following words: danger, lions, night, buffalo.  Then get them to compare their lists and explain why they chose each word as a link in the chain.
· Pronouns help texts flow more smoothly by allowing writers to avoid repeating nouns and noun groups.  A pronoun is a word used to refer to a noun or noun group that has already been established in the text.  Focus on the personal pronouns found in the first three paragraphs of the text.  Explain that the personal pronouns change their form according to whether they are masculine or feminine, singular or plural, or acting as subjects or objects.  The subject forms are I, you, he, she, it, we, they.  The object forms are me, you, him, her, it, us, them.  
· Your students could revise the language features of description.  An author often establishes the background to a text by describing the place or the characters.  (For information about description as a text type, look at ELIP, Stage 2, 10c, “The Olympic Flag”.)  Have them reread the second paragraph of the text on page 6.  Discuss any new vocabulary or concepts and then test their understanding with a dictagloss.  (See page 12 of these notes.)

· You could draw a table of language features of a description (see below) and ask your students to find examples in the text. 

	Language features of descriptions
	Example from paragraph 2 of “Where Angels Fear to Tread”

	Pronouns to track the subject
	“This”, “It”

	Describing adjectives
	“huge”, “volcanic”, “wild”

	Detailed noun groups to build description
	“Masai people and thousands of wild animals”

	Relating verbs to link subject and verb or object
	“was”, “is”


Beyond the text – extension

· Have the students construct their own personal recount.  Look back at the notes of the structure of “Where Angels Fear to Tread”.  Ask the students to think of a dangerous situation that they have been in and to write notes using the template on page 16 as a guide.  Have them tell the story to a partner and/or the group.

· Study the structure and language features of an information report at a suitable level for your class (see the ELIP folder cited below).  Have the students use the “Buffalo” template on this page or the model text on kangaroos (ELIP, Stage 2, 11c) as a support for writing a report on a wild animal or a domestic animal.  Allocate topics so there is the full range in the classroom and the students can share their results.

· Have the students conduct their research in pairs.  Provide a selection of books at a suitable reading level for this. You could also use the Internet or the children’s section of the public library.

· You could use this work to lead on to comparisons between domestic and wild animals and to the language of comparison. 

	Features
	Buffalo

	General statement

Description


	Classification


Appearance

Habitat

Feeding habits

Movements

Breeding




Related texts from the ELIP folder

	These are model texts that make explicit the structure and language features, suggested teaching components, sample strategies, grammar scope and suggested assessment tasks for the particular text.

	ELIP Stage 1

Writing 

21 – Can write a simple information report

21c “Turtles”

21d “Bosnia”

	ELIP Stage 2

Oral Interaction

7 – Can listen and respond to a narrative

7c “Shark”

Oral Interaction

5 – Can listen, respond to and give an information report

5c “Kiwi”

5d “Sharks”

Reading

10 – Can read, understand and respond to a description 

10c “The Olympic Flag”

Reading

13 – Can read, understand and respond to a narrative

13c “D Day World War 2”

Reading 

11 – Can read, understand and respond to an information report

11c “Kangaroos”

11d “Antarctica”

	ELIP Stage 3

Reading 

6 – Can read, understand and respond to a narrative

6c “Guy Fawkes and the Gunpowder Plot”

Writing

14 – Can write a narrative

Writing

13 – Can write an information report 

13c “Athens”

13d “The Walrus”


Copymaster: 4 by 3 grid

	“Where Angels Fear to Tread”

	Three facts about the Ngorongoro Crater
	Three things – real or imagined – about lions in the story
	Three facts about the buffalo in the story
	The three most difficult words or phrases 

	
	
	
	

	
	
	
	

	
	
	
	


Copymaster: Text structure

	Narrative/recount structure
	“Where Angels Fear to Tread”



	Orientation

(Who, what, where and why?)

Foreshadowing of coming danger 

(Words to do with danger and darkness.)


	

	Initial complication

(The encounter with the buffalo)

Resolution

(How the problem was solved)
	

	Further complication and sequence of events

(The risk of meeting lions)

Resolution
	

	Coda

(Reflection)
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